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THE “COOLING-OUT” FUNCTION IN HIGHER EDUCATION!

BURTON R. CLARK

ABSTRACT

The wide gap found in many democratic institutions between culturally encouraged aspiration and in-
stitutionally provided means of achievement leads to the failure of many participants. Such a situation
exists in American higher education. Certain social units ameliorate the consequent stress by redefining
failure and providing for a “soft” denial; they perform a “cooling-out” function. The junior college es-
pecially plays this role. The cooling-out process observed in one college includes features likely to be
found in other settings: substitute achievement, gradual disengagement, denial, consolation, and avoid-

ance of standards.

A major problem of democratic society is
inconsistency between encouragement to
achieve and the realities of limited oppor-
tunity. Democracy asks individuals to act
as if social mobility were universally pos-
sible; status is to be won by individual
effort, and rewards are to accrue to those
who try. But democratic societies also need
selective training institutions, and hier-
archical work organizations permit increas-
ingly fewer persons to succeed at ascending
levels. Situations of opportunity are also
situations of denial and failure. Thus demo-
cratic societies need not only to motivate
achievement but also to mollify those denied
it in order to sustain motivation in the face
of disappointment and to deflect resentment.
In the modern mass democracy, with its
large-scale organization, elaborated ideol-
ogies of equal access and participation, and
minimal commitment to social origin as a
basis for status, the task becomes critical.

The problem of blocked opportunity has
been approached sociologically through
means-ends analysis. Merton and others
have called attention to the phenomenon of
dissociation between culturally instilled
goals and institutionally provided means of
realization; discrepancy between ends and
means is seen as a basic social source of

1 Revised and extended version of paper read at
the Fifty-fourth Annual Meeting of the American
Sociological Association, Chicago, September 3-5,
1959. I am indebted to Erving Goffman and Martin
A. Trow for criticism and to Sheldon Messinger for
extended conceptual and editorial comment.

individual frustration and recalcitrance.?
We shall here extend means-ends analysis
in another direction, to the responses of or-
ganized groups to means-ends disparities, in
particular focusing attention on ameliora-
tive processes that lessen the strains of dis-
sociation. We shall do so by analyzing the
most prevalent type of dissociation between
aspirations and avenues in American edu-
cation, specifying the structure and proc-
esses that reduce the stress of structural
disparity and individual denial. Certain
components of American higher education
perform what may be called the cooling-out
function,® and it is to these that attention
will be drawn.

2 “Aberrant behavior may be regarded sociologi-
cally as a symptom of dissociation between cultur-
ally prescribed aspirations and socially structured
avenues for realizing these aspirations” (Robert K.
Merton, “Social Structure and Anomie,” in Social
Theory and Social Structure [rev. ed.; Glencoe, IL.:
Free Press, 1957], p. 134). See also Herbert H.
Hyman, “The Value Systems of Different Classes:
A Social Psychological Contribution to the Analy-
sis of Stratification,” in Reinhard Bendix and Sey-
mour M. Lipset (eds.), Class, Status and Power:
A Reader in Social Stratification (Glencoe, IIL:
Free Press, 1953), pp. 426-42; and the papers by
Robert Dubin, Richard A. Cloward, Robert K.
Merton, and Dorothy L. Meier, and Wendell Bell,
in American Sociological Review, Vol. XXIV
(April, 1959).

81 am indebted to Erving Goffman’s original
statement of the cooling-out conception. See his
“Cooling the Mark Out: Some Aspects of Adapta-
tion to Failure,” Psychiatry, XV (November, 1952),
451-63. Sheldon Messinger called the relevance
of this concept to my attention.
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THE ENDS-MEANS DISJUNCTURE

In American higher education the aspira-
tions of the multitude are encouraged by
“open-door” admission to public-supported
colleges. The means of moving upward in
status and of maintaining high status now
include some years in college, and a college
education is a prerequisite of the better posi-
tions in business and the professions. The
trend is toward an ever tighter connection
between higher education and higher occupa-
tions, as increased specialization and pro-
fessionalization insure that more persons
will need more preparation. The high-school
graduate, seeing college as essential to suc-
cess, will seek to enter some college, regard-
less of his record in high school.

A second and allied source of public inter-
est in unlimited entry into college is the
ideology of equal opportunity.? Strictly in-
terpreted, equality of opportunity means
selection according to ability, without re-
gard to extraneous considerations. Popularly
interpreted, however, equal opportunity in
obtaining a college education is widely taken
to mean unlimited access to some form of
college: in California, for example, state
educational authorities maintain that high-
school graduates who cannot qualify for the
state univetsity or state college should still
have the “opportunity of attending a pub-
licly supported institution of higher educa-
tion,” this being “an essential part of the
state’s goal of guaranteeing equal educa-
tional opportunities to all its citizens.””® To
deny access to college is then to deny equal

4 Seymour Martin Lipset and Reinhard Bendix,
Social Mobility in Industrial Society (Berkeley:
University of California Press, 1959), pp. 78-101.

5 A Study of the Need for Additional Centers of
Public Higher Education in California (Sacra-
mento: California State Department of Education,
1957), p. 128. For somewhat similar interpretations
by educators and laymen nationally see Francis J.
Brown (ed.), Approaching Equality of Opportu-
nity in Higher Education (Washington, D.C.:
American Council on Education, 1955), and the
President’s Committee on Education beyond the
High School, Second Report to the President
(Washington, D.C.: Government Printing Office,
1957).
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opportunity. Higher education should make
a seat available without judgment on past
performance.

Many other features of current American
life encourage college-going. School officials
are reluctant to establish early critical
hurdles for the young, as is done in Europe.
With little enforced screening in the pre-
college years, vocational choice and edu-
cational selection are postponed to the col-
lege years or later. In addition, the United
States, a wealthy country, is readily sup-
porting a large complex of colleges, and its
expanding economy requires more special-
ists. Recently, a national concern that man-
power be fully utilized has encouraged the
extending of college training to more and
different kinds of students. Going to col-
lege is also in some segments of society the
thing to do; as a last resort, it is more
attractive than the army or a job. Thus
ethical and practical urges together en-
courage the high-school graduate to believe
that college is both a necessity and a right;
similarly, parents and elected officials incline
toward legislation and admission practices
that insure entry for large numbers; and
educational authorities find the need and
justification for easy admission.

Even where pressures have been decisive
in widening admission policy, however, the
system of higher education has continued
to be shaped partly by other interests. The
practices of public colleges are influenced
by the academic personnel, the organization-
al requirements of colleges, and external
pressures other than those behind the open
door. Standards of performance and gradua-
tion are maintained. A commitment to
standards is encouraged by a set of values
in which the status of a college, as defined
by academicians and a large body of edu-
cated laymen, is closely linked to the per-
ceived quality of faculty, student body, and
curriculum. The raising of standards is sup-
ported by the faculty’s desire to work with
promising students and to enjoy member-
ship in an enterprise of reputed quality—
college authorities find low standards and
poor students a handicap in competing with
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other colleges for such resources as able
faculty as well as for academic status. The
wish is widespread that college education be
of the highest quality for the preparation
of leaders in public affairs, business, and the
professions. In brief, the institutional
means of the students’ progress toward col-
lege graduation and subsequent goals are
shaped in large part by a commitment to
quality embodied in college staffs, traditions,
and images.

The conflict between open-door admis-
sion and performance of high quality often
means a wide discrepancy between the hopes
of entering students and the means of their
realization. Students who pursue ends for
which a college education is required but
who have little academic ability gain admis-
sion into colleges only to encounter stand-
ards of performance they cannot meet. As
a result, while some students of low promise
are successful, for large numbers failure is
inevitable and structured. The denial is de-
layed, taking place within the college in-
stead of at the edge of the system. It re-
quires that many colleges handle the stu-
dent who intends to complete college and has
been allowed to become involved but whose
destiny is to fail.

RESPONSES TO DISJUNCTURE

What is done with the student whose
destiny will normally be early termination?
One answer is unequivocal dismissal. This
“hard” response is found in the state univer-
sity that bows to pressure for broad admis-
sion but then protects standards by heavy
drop-out. In the first year it weeds out many
of the incompetent, who may number a third
or more of the entering class.® The response
of the college is hard in that failure is clearly
defined as such. Failure is public; the stu-
dent often returns home. This abrupt change
in status and in access to the means of
achievement may occur simultaneously in a
large college or university for hundreds, and
sometimes thousands, of students after the
first semester and at the end of the fresh-
man year. The delayed denial is often
viewed on the outside as heartless, a slaugh-
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ter of the innocents? This excites public pres-
sure and anxiety, and apparently the prac-
tice cannot be extended indefinitely as the
demand for admission to college increases.

A second answer is to sidetrack unpromis-
ing students rather than have them fail.
This is the “soft” response: never to dismiss
a student but to provide him with an alter-
native. One form of it in some state univer-
sities is the detour to an extension division
or a general college, which has the advan-
tage of appearing not very different from the
main road. Sometimes “easy” fields of study,
such as education, business administration,
and social science, are used as alternatives
to dismissal.® The major form of the soft
response is not found in the four-year col-
lege or university, however, but in the col-
lege that specializes in handling students

6 One national report showed that one out of
eight entering students (12.5 per cent) in publicly
controlled colleges does not remain beyond the
first term or semester; one out of three (31 per
cent) is out by the end of the first year; and about
one out of two (46.6 per cent) leaves within the
first two years. In state universities alone, about
one out of four withdraws in the first year and
40 per cent in two years (Robert E. Iffert, Reten-
tion and Withdrawal of College Students [Wash-
ington, D.C.: Department of Health, Education,
and Welfare, 19581, pp. 15-20). Students withdraw
for many reasons, but scholastic aptitude is re-
lated to their staying power: “A sizeable number
of students of medium ability enter college, but . . .
few if any of them remain longer than two years”
(A Restudy of the Needs of California in Higher
Education [Sacramento: California State Depart-
ment of Education, 1955], p. 120).

7T Robert L. Kelly, The American Colleges and
the Social Order (New York: Macmillan Co.,
1940), pp. 220-21.

8 One study has noted that on many campuses
the business school serves “as a dumping ground
for students who cannot make the grade in engi-
neering or some branch of the liberal arts,” this
being a consequence of lower promotion standards
than are found in most other branches of the uni-
versity (Frank C. Pierson, The Education of Amer-
ican Businessmen [New York: McGraw-Hill Book
Co., 1959], p. 63). Pierson also summarizes data on
intelligence of students by field of study which
indicate that education, business, and social science
rank near the bottom in quality of students (sbid.,
pp. 65-72).
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who will soon be leaving—typically, the
two-year public junior college.

In most states where the two-year college
is a part of higher education, the students
likely to be caught in the means-ends dis-
juncture are assigned to it in large numbers.
In California, where there are over sixty
public two-year colleges in a diversified sys-
tem that includes the state university and
numerous four-year state colleges, the jun-
ior college is unselective in admissions and
by law, custom, and self-conception accepts
all who wish to enter.® It is tuition-free,
local, and under local control. Most of its
entering students want to try for the bac-
calaureate degree, transferring to a “senior”
college after one or two years. About two-
thirds of the students in the junior colleges
of the state are in programs that permit
transferring; but, of these, only about one-
third actually transfer to a four-year col-
lege.1® The remainder, or two out of three of
the professed transfer students, are “latent
terminal students”: their announced inten-
tion and program of study entails four years
of college, but in reality their work termi-
nates in the junior college. Constituting
about half of all the students in the Cali-
fornia junior colleges, and somewhere be-
tween one-third and one-half of junior col-
lege students nationally,!! these students
cannot be ignored by the colleges. Under-
standing their careers is important to under-
standing modern higher education.

THE REORIENTING PROCESS

This type of student in the junior college
is handled by being moved out of a trans-
fer major to a one- or two-year program of
vocational, business, or semiprofessional
training. This calls for the relinquishing of
his original intention, and he is induced to
accept a substitute that has lower status in

9 Burton R. Clark, The Open Door College: A
Case Study (New York: McGraw-Hill Book Co.,
1960), pp. 44—45.

10 Ibid., p. 116.

11 Leland L. Medsker, The Junior College: Prog-
ress and Prospect (New York: McGraw-Hill Book
Co., 1960), chap. iv.
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both the college and society in general.

In one junior college'? the initial move in
a cooling-out process is pre-entrance testing:
low scores on achievement tests lead poorly
qualified students into remedial classes. As-
signment to remedial work casts doubt and
slows the student’s movement into bona fide
transfer courses. The remedial courses are,
in effect, a subcollege. The student’s achieve-
ment scores are made part of a counseling
folder that will become increasingly signifi-
cant to him. An objective record of ability
and performance begins to accumulate.

A second step is a counseling interview be-
fore the beginning of the first semester, and
before all subsequent semesters for return-
ing students. “At this interview the counse-
lor assists the student to choose the proper
courses in light of his objective, his test
scores, the high school record and test rec-
ords from his previous schools.”*® Assist-
ance in choosing “the proper courses” is
gentle at first. Of the common case of the
student who wants to be an engineer but
who is not a promising candidate, a counse-
lor said: “I never openly countermand his
choice, but edge him toward a terminal pro-
gram by gradually laying out the facts of
life.” Counselors may become more severe
later when grades provide a talking point
and when the student knows that he is in
trouble. In the earlier counseling the desire
of the student has much weight; the counse-
lor limits himself to giving advice and stat-
ing the probability of success. The advice is
entered in the counseling record that shad-
ows the student.

A third and major step in reorienting the
latent terminal student is a special course
entitled ‘“Orientation to College,” manda-
tory for entering students. All sections of it
are taught by teacher-counselors who com-
prise the counseling staff, and one of its
purposes is “to assist students in evaluating
their own abilities, interests, and aptitudes;

12San Jose City College, San Jose, Calif. For
the larger study see Clark, 0. cit.

13 San Jose Junior College, Handbook for Coun-
selors, 1957—58, p. 2. Statements in quotation marks
in the next few paragraphs are cited from this.
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in assaying their vocational choices in light
of this evaluation; and in making educa-
tional plans to implement their choices.” A
major section of it takes up vocational plan-
ning; vocational tests are given at a time
when opportunities and requirements in
various fields of work are discussed. The
tests include the “Lee Thorpe Interest In-
ventory” (“given to all students for moti-
vating a self-appraisal of vocational choice”)
and the “Strong Interest Inventory” (‘“for
all who are undecided about choice or who
show disparity between accomplishment and
vocational choice”). Mechanical and clerical
aptitude tests are taken by all. The apti-
tudes are directly related to the college’s
terminal programs, with special tests, such
as a pre-engineering ability test, being given
according to need. Then an “occupational
paper is required of all students for their
chosen occupation”; in it the student writes
on the required training and education and
makes a “self-appraisal of fitness.”

Tests and papers are then used in class
discussion and counseling interviews, in
which the students themselves arrange and
work with a counselor’s folder and a student
test profile and, in so doing, are repeatedly
confronted by the accumulating evidence—
the test scores, course grades, recommenda-
tions of teachers and counselors. This pro-
cedure is intended to heighten self-aware-
ness of capacity in relation to choice and
hence to strike particularly at the latent
terminal student. The teacher-counselors are
urged constantly to “be alert to the problem
of unrealistic vocational goals” and to “help
students to accept their limitations and
strive for success in other worthwhile objec-
tives that are within their grasp.” The ori-
entation class was considered a good place
“to talk tough,” to explain in an impersonal
way the facts of life for the overambitious
student. Talking tough to a whole group is
part of a soft treatment of the individual.

Following the vocational counseling, the
orientation course turns to “building an ed-
ucational program,” to study of the require-
ments for graduation of the college in trans-
fer and terminal curriculum, and to planning
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of a four-semester program. The students
also become acquainted with the require-
ments of the colleges to which they hope
to transfer, here contemplating additional
hurdles such as the entrance examinations
of other colleges. Again, the hard facts of
the road ahead are brought to bear on seli-
appraisal.

If he wishes, the latent terminal student
may ignore the counselor’s advice and the
test scores. While in the counseling class,
he is also in other courses, and he can wait
to see what happens. Adverse counseling ad-
vice and poor test scores may not shut off his
hope of completing college; when this is the
case, the deterrent will be encountered in the
regular classes. Here the student is divested
of expectations, lingering from high school,
that he will automatically pass and, hope-
fully, automatically be transferred. Then,
receiving low grades, he is thrown back into
the counseling orbit, a fourth step in his re-
orientation and a move justified by his actu-
al accomplishment. The following indicates
the nature of the referral system:

Need for Improvement Notices are issued by
instructors to students who are doing unsatis-
factory work. The carbon copy of the notice is
given to the counselor who will be available for
conference with the student. The responsibility
lies with the student to see his counselor. How-
ever, experience shows that some counselees are
unable to be sufficiently self-directive to seek
aid. The counselor should, in such cases, send
for the student, using the Request for Confer-
ence blank. If the student fails to respond to
the Request for Conference slip, this may be-
come a disciplinary matter and should be re-
ferred to the deans.

After a conference has been held, the Need
for Improvement notices are filed in the stu-
dent’s folder. This may be important in case of
a complaint concerning the fairness of a final
grade.14

This directs the student to more advice and
self-assessment, as soon and as often as he
has classroom difficulty. The carbon-copy
routine makes it certain that, if he does not
seek advice, advice will seek him. The paper
work and bureaucratic procedure have the

14 Ibid., p. 20.
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purpose of recording referral and advice in
black and white, where they may later be
appealed to impersonally. As put in an un-
published report of the college, the overas-
piring student and the one who seems to be
in the wrong program require “skillful and
delicate handling. An accumulation of perti-
nent factual information may serve to forti-
fy the objectivity of the student-counselor
relationship.” While the counselor advises
delicately and patiently, but persistently,
the student is confronted with the record
with increasing frequency.

A fifth step, one necessary for many in the
throes of discouragement, is probation:
“Students [whose] grade point averages fall
below 2.0 [C] in any semester will, upon
recommendation by the Scholarship Com-
mittee, be placed on probationary standing.”
A second failure places the student on sec-
ond probation, and a third may mean that
he will be advised to withdraw from the
college altogether. The procedure is not de-
signed to rid the college of a large number
of students, for they may continue on pro-
bation for three consecutive semesters; its
purpose is not to provide a status halfway
out of the college but to “assist the student
to seek an objective (major field) at a level
on which he can succeed.”® An important
effect of probation is its slow killing-off of
the lingering hopes of the most stubborn
latent terminal students. A “transfer stu-
dent” must have a C average to receive the
Associate in Arts (a two-year degree) of-
fered by the junior college, but no minimum
average is set for terminal students. More
important, four-year colleges require a C
average or higher for the transfer student.
Thus probationary status is the final blow
to hopes of transferring and, indeed, even
to graduating from the junior college un-
der a transfer-student label. The point is
reached where the student must permit him-
self to be reclassified or else drop out. In
this college, 30 per cent of the students
enrolled at the end of the spring semester,
1955-56, who returned the following fall
were on probation; three out of four of these

15 Statement taken from unpublished material.
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were transfer students in name.1®

This sequence of procedures is a specific
process of cooling-out;'7 its effect, at the
best, is to let down hopes gently and unex-
plosively. Through it students who are fail-
ing or barely passing find their occupational
and academic future being redefined. Along
the way, teacher-counselors urge the latent
terminal student to give up his plan of trans-
ferring and stand ready to console him in
accepting a terminal curriculum. The drawn-
out denial when it is effective is in place of
a personal, hard “No”’; instead, the student
is brought to realize, finally, that it is best to
ease himself out of the competition to
transfer.

COOLING-OUT FEATURES

In the cooling-out process in the junior
college are several features which are likely
to be found in other settings where failure
or denial is the effect of a structured dis-
crepancy between ends and means, the re-
sponsible operatives or ‘“coolers” cannot
leave the scene or hide their identities, and
the disappointment is threatening in some
way to those responsible for it. At work and
in training institutions this is common. The
features are:

1. Alternative achievement.—Substitute
avenues may be made to appear not too dif-
ferent from what is given up, particularly
as to status. The person destined to be de-
nied or who fails is invited to interpret the
second effort as more appropriate to his par-

16 San Jose Junior College, “Digest of Analysis
of the Records of 468 Students Placed on Proba-
tion for the Fall Semester, 1956,” September 3,
1956.

17 Goffman’s original statement of the concept
of cooling-out referred to how the disappointing
of expectations is handled by the disappointed per-
son and especially by those responsible for the
disappointment. Although his main illustration was
the confidence game, where facts and potential
achievement are deliberately misrepresented to the
“mark” (the victim) by operators of the game,
Goffman also applied the concept to failure in
which those responsible act in good faith (0p. cit.,
passim). “Cooling-out” is a widely useful idea
when used to refer to a function that may vary in
deliberateness.
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ticular talent and is made to see that it will
be the less frustrating. Here one does not
fail but rectifies a mistake. The substitute
status reflects less unfavorably on personal
capacity than does being dismissed and
forced to leave the scene. The terminal stu-
dent in the junior college may appear not
very different from the transfer student—
an “engineering aide,” for example, instead
of an “engineer”—and to be proceeding to
something with a status of its own. Failure
in college can be treated as if it did not
happen; so, too, can poor performance in
industry.!®

2. Gradual disengagement.—By a gradu-
al series of steps, movement to a goal may
be stalled, self-assessment encouraged, and
evidence produced of performance. This
leads toward the available alternatives at
little cost. It also keeps the person in a
counseling milieu in which advice is fur-
nished, whether actively sought or not.
Compared with the original hopes, however,
it is a deteriorating situation. If the indi-
vidual does not give up peacefully, he will
be in trouble.

3. Objective denial.—Reorientation is, fi-
nally, confrontation by the facts. A record
of poor performance helps to detach the
organization and its agents from the emo-
tional aspects of the cooling-out work. In
a sense, the overaspiring student in the
junior college confronts himself, as he lives
with the accumulating evidence, instead of
the organization. The college offers oppor-
tunity; it is the record that forces denial.
Record-keeping and other bureaucratic pro-
cedures appeal to universal criteria and re-
duce the influence of personal ties, and the
personnel are thereby protected. Modern
personnel record-keeping, in general, has the
function of documenting denial.

4. Agents of consolation.—Counselors are
available who are patient with the overam-
bitious and who work to change their inten-
tions. They believe in the value of the alter-
native careers, though of lower social status,

18 Ibid., p. 457; cf. Perrin Stryker, “How To
Fire an Executive,” Fortune, L (October, 1954),
116-17 and 178-92.
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and are practiced in consoling. In college
and in other settings counseling is to reduce
aspiration as well as to define and to help
fulfil it. The teacher-counselor in the “soft”
junior college is in contrast to the scholar
in the “hard” college who simply gives a low
grade to the failing student.

5. Awvoidance of standards—A cooling-
out process avoids appealing to standards
that are ambiguous to begin with. While a
“hard” attitude toward failure generally al-
lows a single set of criteria, a “soft” treat-
ment assumes that many kinds of ability are
valuable, each in its place. Proper classifi-
cation and placement are then paramount,
while standards become relative.

IMPORTANCE OF CONCEALMENT

For an organization and its agents one
dilemma of a cooling-out role is that it must
be kept reasonably away from public scru-
tiny and not clearly perceived or understood
by prospective clientele. Should it become
obvious, the organization’s ability to per-
form it would be impaired. If high-school
seniors and their families were to define the
junior college as a place which diverts col-
lege-bound students, a probable consequence
would be a turning-away from the junior
college and increased pressure for admission
to the four-year colleges and universities
that are otherwise protected to some degree.
This would, of course, render superfluous
the part now played by the junior college in
the division of labor among colleges.

The cooling-out function of the junior
college is kept hidden, for one thing, as other
functions are highlighted. The junior college
stresses “the transfer function,” “the ter-
minal function,” etc., not that of transform-
ing transfer into terminal students; indeed,
it is widely identified as principally a trans-
fer station. The other side of cooling-out is
the successful performance in junior college
of students who did poorly in high school or
who have overcome socioeconomic handi-
caps, for they are drawn into higher educa-
tion rather than taken out of it. Advocates
of the junior college point to this salvaging
of talented manpower, otherwise lost to the
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community and nation. It is indeed a func-
tion of the open door to let hidden talent
be uncovered.

Then, too, cooling-out itself is reinter-
preted so as to appeal widely. The junior
college may be viewed as a place where all
high-school graduates have the opportunity
to explore possible careers and find the type
of education appropriate to their individual
ability; in short, as a place where everyone
is admitted and everyone succeeds. As de-
scribed by the former president of the Uni-
versity of California:

A prime virtue of the junior college, I think,
is that most of its students succeed in what they
set out to accomplish, and cross the finish line
before they grow weary of the race. After two
years in a course that they have chosen, they
can go out prepared for activities that satisfy
them, instead of being branded as failures. Thus
the broadest possible opportunity may be pro-
vided for the largest number to make an honest
try at further education with some possibility
of success and with no route to a desired goal
completely barred to them.1?

The students themselves help to keep this
function concealed by wishful unawareness.
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Those who cannot enter other colleges but
still hope to complete four years will be
motivated at first not to admit the cooling-
out process to consciousness. Once exposed
to it, they again will be led not to acknowl-
edge it, and so they are saved insult to their
self-image.

In summary, the cooling-out process in
higher education is one whereby systematic
discrepancy between aspiration and avenue
is covered over and stress for the individual
and the system is minimized. The provision
of readily available alternative achivements
in itself is an important device for alleviat-
ing the stress consequent on failure and so
preventing anomic and deviant behavior.
The general result of cooling-out processes
is that society can continue to encourage
maximum effort without major disturbance
from unfulfilled promises and expectations.
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19 Robert Gordon Sproul, “Many Millions
More,” Educational Record, XXXIX (April,
1958), 102.



