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CHAPTER 2

Young children’s social
disadvantage and family activities

This chapter explores how children’s social background, particularly race/
ethnicity and SES, is associated with other features of their home lives. Chap-
ter 1 examined how social background can substantially affect children’s
cognitive status as they start school. Black and Hispanic children, as well as
children in the “other” racial/ethnic category, score considerably below their
white and Asian counterparts on tests of academic achisvement in math and
reading at kindergarten entry. Moreover, family SES is also associated
strongly with children’s cognitive status. Our analyses here—which are also
descriptive—are motivated by a large body of research that demonstrates
that beyond race and social class differences, children’s academic achieve-
ment is also influenced by many other features of their homes and families.
In this chapter we consider how a wide range of family activities differ ac-
cording to children’s race, ethnicity, and SES.

Home demographics and family activities

Numerous studies have shown that a wide range of family demographic
characteristics, attitudes, and activities, beyond race/ethnicity and socio-
economic status, are associated with children’s cognitive performance. This
chapter considers a large number of such factors that typify children’s homes
and families at the point they enter kindergarten. These factors can be ar-
ranged into five categories:

.. 1. Children's demographic background (e.g., age, gender, whether they

come from non-English speaking homes, whether they are repeating
kindergarten);

2. The demographics of their homes (e.g., whether the household is
headed by a single parent; the numbers of older and younger sib-
lings; family residential mobility; the types of communities in which
their homes are located);
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3. Expectations for them and their educational experiences (e.g., what
level of education their parents expect for them; the care or preschoal
experiences they had in the previous year—child care, Head Start,
with relatives, in a child-care center, or at home with a parent);

4. Aciivities in their homes (e.g., time spent watching television; the
number of books or other medid in the home; whether the family has
a computer at home; the frequency of play activities; the frequency
of reading activities); and.

5. Activities outside their homes (e.g., cultural visits, such as museums,
a zoo, the library, or shows; participation in athletics or clubs; les-
sons, such as dance, music, drama, and arts and crafts).

The information about family demographics and activities in these
five categories came from parents’ reports in the ECLS-K surveys, most of
which were collected at the beginning of the kindergarten year.® Descrip-
{ive differences by racial/ethnic status and socjal class across this wide
array of family demographics and home activities are shown in Tables 2.1
and 2.2. The results in Table 2.1 display subgroup means for each of the
demographics and activities we consider separately for the five racial/eth-
nic groups; Table 2.2 results display subgroup means on the same demo-
graphics and activities for the SES quintiles.

Social background and demographic characteristics

Language status and kindergarten repetition. Of the many children’s de-
mographic characteristics we investigated, we highlight two: whether or not
the child lives in a non-English speaking household (defined in terms of the
principal language used in the home), and whether the child is repeating
kindergarten. The proportions of ECLS-tested children who live in house-
holds where the main language spoken is other than English are displayed in
Figure 2.1. Unsurprisingly, panel A, which displays racial/ethnic differences,
shows that very few white or black children’s parents speak languages other
than English at home, whereas-almosta third of Hispanic children’s horne
language is not English (30.7%). In about half of the Asian children’s homes
English is the major language spoken. Only a small proportion of children in
the “other” racial group (4.8%) live in non-English-speaking households.
We suspect that these are mostly Native Americans.®

The trend by SES (panel B of Figure 2.1) is more striking: a higher
percentage of children from low-SES backgrounds live in non-English

Youn

TABLE 2.1 ECLS-K
(n=16,157 childrer
i A
———
-

Unweighted sample size
Weighted percentages

Entering achievement:

Fall math achievement,
(SD)

Fall reading achievemer
(8D)

Social background
and child demograpliic.
SES, mean
5D)
Age in months, mean
(51)
Female
Non-English householé
Kindergarten repeaters

Home demographics:
Single parent househol
With po younger siblin
With 1 younger sibling
With 2 or more younge
With no older siblings
With 1 older sibling
With 2 older siblings
With 3 or more older ¢
With no siblings
Lived in one home sir
Lived in two homes &
Lived in three homes
Tived in four homes &
Lived in five/more
homes since birth
Live in large city
Live in medium city
Live in suburban/urb
Live in rural/small to

Educational expecia-
primary pre-kindergc
HS graduation or les
Some college or coll
Masters, MD, or Ph.
Center-based care
Head Start

Parental care only
Non-parental, relatiy
Non-relative care
Primary care varied




mal experiences (e.g., what
‘them; the care or preschool
ar—child care, Head Start,
t home with a parent);

nt watching television; the
me; whether the family has
ay activities; the frequency

ral visits, such as museums,
n in athletics or clubs; les-
rts and crafts).

hics and activities in these
e BECLLS-K surveys, most of
indergarten year.? Descrip-
cial class across this wide
ies are shown in Tables 2.1
roup means for each of the
ately for the five racial/eth-
means on the same demo-

ic characteristics

Of the many children’s de-
ighlight two: whether or not
10ld (defined in terms of the
ether the child is repeating
children who live in house-
han English are displayed in
ays racial/ethnic differences,
rents speak languages other
f Hispanic children’s home
[ the Asian children’s homes
all proportion of children in
1glish-speaking households.
ans.®
) is more striking: a higher
ounds live in non-English

Yaung children’s social disadvantage and family activities

TABLE 2.1 ECLS-K starting gate: descriptives by race
(n.—_16,157 children)

25

White Black Hispanic Astan Other
Unweighted sample size 9786 2536 2143 761 931
Weighted percentages 61.7 17.3 13.9 23 4.8
Entering achievement:
Fall math achievement, mean 21.0 16.5 17.1 22.2 7.4
(SD) (7.4) {54 (6.2) (8.4) (6.7)
Fall reading achievement, mean 232 19.9 19.5 25.7 19.9
(SD) (8.5) (6.9 (7.4) (10.9) (8.2)
Social background
ild demographics:
g’];.‘;,cgean s 0.22 -0.51 -0.36 0.48 -0.22
(SD) {0.95) {0.96) (0.88) (1.13) (1.02)
Age in months, mean 66.4 65.9 65.7 65.2 65.9
(SD) 44y . A4 (4.3) 4.1 (4.6)
Female 48.3% 48.8% 49.0% 50.1% 48.2%
Non-English households 1.3% 0.9% 30.7% 50.5% 4.8%
Kindergarten repeaters 4.2% 54% 3.2% 35% 4.7%
Home demographics:
Single parenf hguseholds 15.0% 53.7% 26.9% 9.6% 29.2%
With no younger siblings 56.0 553 56.7 60.2 53.2
‘With 1 younger sibling 35.6 30.9 34.1 331 247
With 2 or more younger siblings 8.4 13.8 92 6.7 12.1
With no older siblings 42.] 35.9 40.5 44.6 41.8
With 1 older sibling 384 34.2 35.1 36.2 26.0
With 2 older siblings 15.0 18.5 - 16.8 13.6 16.0
‘With 3 or more older siblings 4.5 114 7.6 5.6 13.2
‘With no siblings 154 17.9 18.6 20.6 19.5
Lived in one home since birth 37.5 31.7 28.5 36.3 30.9
Lived in two homes siace birth 32.1 358 36.3 36.5 34.8
Lived in three homes since birth  16.8 20.1 19.8 17.3 185
Lived in four homes since birth 7.4 7.5 9.0 74 7.8
Lived in five/more
homes since birth - 6.2% 45.9% 6.4% 2.6% 7.0%
Live in large city 8.2 26.2 29.2 28.0 12,6 -
Live in medium city 18.7 26.6 22.5 17.5 17.5
Live in suburban/urban fringe 46.8 33.0 37.6 448 2735
Live in rural/small town 26.3 11.2 10,7 0.6 C 424
Educational expectations and
rim re-kindergarien day carve:
?—IS gﬂrzﬂfation or lfss 9.7% 13.0% 9.6% 1.8% 12.7%
Some college or college degree  6B.8 539 532 50.6 60.0
Masters, MD, -or Ph.D. ——— 21 4 33.1 37.2 47.6 274
Center-based care 49.1 33.4 337 46.8 30.5
Head Start 5.5 22.8 134 6.6 18.7
Parental care only 6.9 12.9 21.8 9.8 18.8
Non-parental, relative care 11.2 184 18.0 18.6 18.7
Non-relative care 12.7 44 8.0 52 75
Primary care varied 4.6 8.1 5.1 3.1 6.0
{cont.)

:
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TABLE 2.1 ECLS-K starting gate: descriptives by race
(n=18,157 children) (cont.) '

White Blacik Hispanic Agian Oiher

At-home activities:

(% who report 3-6 times o week or everyday)

Freguency of Reading Activities
(% who report 3-6 times a week or everyday)
Child reads books

outside of school 68.7% 73.8% 66.4% 71.8% 70.2%
Chiid reads picture books 85.9 751 . 75.3 757 81.1
Parent reads to child 86.6 67.5 74.8 77.8 78.0
Reading composite

Z-score, mean 0.07 -0.13 -0.14 0.00 -0.04

(8D) {0.95) (1.03) (1.01) (1.01) (1.02)

Outside-home (non-school) activities:

Visit zoo/aquarium 39.4% 43.5% 449% 44.2% 33.83%
Visit museum 33.0 28.0 28.0 38.1 28.5
Visit library 560 = 488 48.3 67.8 463
Attend play/concert/show 399 383 36.4 41.2 344
Participate in athletic events 579 25.8 32.9 31.0 38.1
Attend sporting event 474 . 385 41.5 26.7 41.6
Participate in organized clubs 16.6 10.2 2.8 7.2 11.1
Participate in
organized performing 15.5 20.4 8.7 8.3 10.7
Take dance lessons 20.2 10.0 13.8 16.3 14.3
Take music lessons 77 70 587777184 8.7
: Take drama classes " 1.9 1.4 1.2 1.9 1.3
] Take art lessons 8.3 59 54 0.3 8.0
Take craft classes 13.3 7.3 8.5 g.8 11.1

Source: Authors® analysis of U.S. Department of Education ECLS-K data.

Hours TV weekly, mean 13.2 17.9 5.1 13.4 15.2
8Dy (7.1) (9.8) (8.9) (8.6 (9.0)
Walching Sesame Street 53.7 0.3 69.2 70.1 65.8
Number of books, mean 93.1 39.6 525 55.8 62.6
(SD) (59.1) (39.9) (48.7) (53.3)  (55.3)
Number of records/
tapes/CDs, mean 17.6 10.6 12.2 17.0 13.1
(SD) (18.4) (14.5) (17.2) {187  (16.5)
Own home computer 65.7 329 41.5 64.8 43.0

Frequency of play activities '

Parent & child play games 63.6%  59.8% 583%  SB2%  63.7% i
Parent & child build things 40.0 371 37.0 36.1 39.8 e f
Child does sports 57.0 554 50.8 43.5 56.1
Parent teaches child about nature  34.9 24.9 27.2 24.0 347
Parent helps child make art 55.6 50.3 48.3 564 56.2
Parent tells child stories 577 50.5 54.4 56.6 61.2
Parent & child sing songs 72.8 75.1 69.8 56.9 71.2
Child does chores 81.8 784 73.9 66.2 79.4
Play composite

Z-score, mean 0.04 -0.03 -0.14 0.22 0.09

(SDy (0.95) (1.06) (1.04) (1.01H) (1.01)

b4
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2 ECLS-K starting gate: descriptives by SES quintiles

Low__ middle __ Middle

Lived in two homes since birth 32.4
Lived in three homes since birth i9.3
Lived in four homes since birth 200
Lived in five/more homes since birth 8.5

Live in large city 19.9
Live in medium city 23.2
Live in suburban/urban fringe 28.6
Live in rural/small town 28.3
Educational expectations and primary pre
HS graduation or less 28.1%
Some college or college degree 50,3
Masters, MD. or Ph.D. 21.7
Center-based care 200
Head Start 27.0
Parental care only 25.9
Non-parental, relative care 16.8
Non-relative care 4.7
Primary care varied 5.4

Low

TABLE 2
T
Unweighted sample size 2434 3115 3336
Weighted percenlages 16.9 20.2 20.9
Entering Achievement:
Fall math achievement, mean 15.4 17.5 19.1
(SD) (5.1} (5.9) (6.3}
Fall reading achievement, mean 17.4 200 213
(SD) (5.4) (6.6) (7.2)
Social background and chifd demograpliics:
White 34.0% 56.6% 63.2%
Black 34.5 19.6 16.8
Hispanic 23.4 16.8 13.
Asian 1.8 1.3 1.6
Other 6.3 5.7 4.7
Female 47.1 48.7 494
" Non-English households 14.0 7.1 43
Kindergarten repeaters 81 4.7 4.4
Ape in months, mean 66.5 66.2 66.1
(SD} 4.7 (4.4) (4.3)
Home demographics:
Single parent households 48.2% 29.3% 22.4%
With no younger siblings 499 57.0 58.6
With 1 younger sibling 342 ©33.0 3.5
With 2 or more younger siblings 15.9 9.4 79
With no older siblings 35.6 39.6 418
With 1 older sibling 33.5 359 364
With 2 older siblings 19.3 16.3 16.1
With 3fmeore older siblings 1.6 8.2 57
With no siblings 14.7 17.8 18.3
Lived in one home since birth 28.0 30.6 34.1
31.9 33.4
22.6 21.6
24.2 2i.4
79 6.6
15.2 14.9
20.5 20.5
375 40.0
267 24.6
-kindergarten day care:
15.6% 7.8%
61.8 69.1
22,6 23.2
3.2 41.7
14.6 8.6
213 16.5
18.9 16.4
8.3 11.1
5.7 5.8

High

_middle

516
20.8

21.0
{6.8)
23.6
(8.2

69.3%
127
114
23
4.4
48.7
4.8
32
66.1
(4.2)

14.7%
584
34.6
7.0
43.1
38.2
12.9
4.8
18.0
38.5
34.1

_ High

3750
21.2

24|
i8.1)
27.2 O
(9.9) o

79.8%
6.1 !
6.4
43
33

49.0
4.5
3.1

66.0
(4.3)

10.2%
54.2 ;
368 e
9.0 :
43,0
380
15.3
3.7
13.6
41.6
3535
16.7
16.9
31
139
19.8
52.8
13.5

{cont.)
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TABLE 2.2 ECLSK starting gate: descriptives by SES quintiles (cont,)
Low High o
Low  middle Middle  middle High
At-home activities: i
Hours TV weekly, mean 17.2 15.9 14.5 13.3 116 z
(SD) (10.0y (8.6) (7.9) (6.8) (6.3) ‘-
Watching Sesame Street T2Z8% - 63.8% 61.3% 59.8% 51.7% 5
Number of books, mean 38.0 60.4 76.0 88.6 J08.1 i
(SD) (41.2} (50.8) (55.6) (58.5) (60.3)
Nurber of records/ :
lapes/CDs, mean 8.1 12.5 15.3 17.6 21.8 [
(SD) (13.8) {16.5) (17.5) (17.8) {19.4) ’
Own home computer 19.9% 18.3% 54.7% 71.5%  849% 3
Frequency of play activities Ix
(%o wha report 3-6 iimes a week or everyday) i
Parent & child play games 56.1% 60.3% 60.3% 65.1% 67.3%
Parent & child build things 383 384 37.8 39.5 40.7
Child does sports 53.6 54.4 54.9 56.9 57.5
Parent teaches child about nature  24.1 279 31.5 33.9 40.0
Parent helps child make art 46.3 51.3 53.3 56.5 59.4
Parent tells child stories 46.7 54.5 54.8 58.0 63.8
Parent & child sing songs 67.0 70.4 72.6 74.8 758
Child does chores 73.5 78.7 81.0 814 823
Play composite Z-score, mean -0.16 -0.06 -0.01 0.05 0.15
(SD}) {1.13) (1.02) (0.98) {0.93) (0.89)
Frequency of reading activities
(% who report 3-6 times a week or everyday)
Child reads books
outside of school 65.1% 68.1% 69.3% 70.2% 73.0%
Child reads picture books 69.6 79.1 83.7 85.6 89.8
Parent reads to child 62.6 76.6 80.7 87.3 93.9
Reading composite
Z-score, mean -0.29 -0.11 -0.04 0.07 0.28
(SD) (I.12) (1.00y (0.97) (0.95) (C.87)
Ouitside-home (non-school) activities: -
Visit zoofaquarjum 35.4% 39.0% 39.8% 43.0%  44.7%
Visit museum : 20.2 24.7 28.3 34.7 45.6
Visit library 35.7 46,7 533 60.2 66.9
Attend play/concert/show 27.1 330 385 430 48.4
Participate in athletic events 20.1% 33.2% 45.7% 37.6% 72.6%
Attend sporting event 20.7 384 46.1 49.0 4.6
Participate in organized clubs 7.3 9.5 13.7 17.5 20,5
Participate in
organized performing 87% 10.3% 13.7% 17.0%  23.3%
Take dance lessons 5.8 9.8 14.7 21.7- 30.8 we:
Take music Jessons 26 38 5.3 8.0 16.6
Take drama classes 0.7 0.4 1.2 1.9 38
Take art lessons 3.9% 4.5% 59% 8.3% 14.0%
Take craft classes 54 7.4 10.6 13.0 18.8
Source: Authors® analysis of U.S. Department of Education ECLS-K data. !
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y SES quintiles (cont.)

High

idle middle High
4.5 133 .6
7.9) (6.8) (6.3)
§.3% 59.8%  51.7%
6.0) 88.6 108.1
5.6) (58.5) (60.3)
5.3 17.6 21.8
7.5} (17.8) {19.4)
4.7% 71.5%  B47%
0.3% 65.1%  61.3%
18 39.5 40.7
4.9 56.9 57.5
1.5 33.9 40.0
33 36.5 59.4
4.8 59.0 63.8
2.6 74.8 7.8
1.0 814 82.3
0.01 0.05 0.15
0.98} (0.93} (0.89)
9.3% 70.2% 73.0%
3.7 85.6 80.8
0.7 87.3 939
0.04 0.07 0.28
0.97) (0.95) (0.87)
0.8% 43.0%  44.7%
8.3 34.7 45.6
3.3 60.2 66.9
8.9 43.0 484
15.7% 57.6% 72.6%
16.1 49.0 4.6
3.7 17.5 205
13.7% 17.0% 23.3%
14.7 21.7 30.8
5.3 8.0 16.6

1.2 1.9 3.8
5.9% 8.3% 14.0%
10.6 13.0 18.8
LS-K data.
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FIGURE 2.2 Percent of kindergartners who are repeating kindergarten,

A:BY RACE

Percent

White Black Hispanic Asian Other

B: BY SES QUINTILES

44 .
3
5
14
0

Low middle Middle High mlddle High

Percent

Sousce: Authors” analysis of 1.8, Department of Education ECLS-K data.

groups (see panel A), with kindergartenrepetition-enly slightly more likely
for black and Hispanic children (5.4% and 5.2%, respectively) than for
whites (4.2%). Considerably more striking is the trend between repeating
kindergarten and SES (panel B of Figure 2.2). Low-SES children are al-

most twice as likely as the four other SES categories to r'epeat kindergar-
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FIGURE 23 Percent of kindergartners from single-parent homes
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Source: Authors’ analysis of U.S. Deparment of Bducation ECLS-K data.

Single parents, family size, and residence. We give special focus to three
of the 18 home demographic characteristics presented in Tables 2.1 and
2.2 that we consider especially important: single-parent households, fam-
ily size, and residential location. '

As shown in Figure 2.3, the proportion of young children living in
single-parent households, a major indicator of family structure, is much
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black kindergartners in 1998 lived in single-parent households (53.7%),
compared to slightly more than a fourth of Hispanic (26.9%) and “othey”
children (29.3%). Single-parent households are much less common for
white (15%) and Asian children (9.6%). As striking as the racial’ differ.
ences in family structure are, s0 100 are differences by SES (panel B of
Figure 2.3). The relationship between SES and single-parent family struc-
ture 1s strong and close to linear——that is, as SES goes up, the proportion of
young children in single-parent homes goes down. Almost half the kinder-
gartners in the lowest SES quintile live in single-parent homes. Certainly,
the causal order here is unknown. "

The theory of resource diminution would suggest that parents’ ability
to provide their young children with time and attention is diminished by
their need to care for other children in the household. We measured the
number of siblings each child had in severa) ways, as well as whether the
siblings were older or younger than the child. Figure 2.4 presents the pro-
portion of America’s kindergartners with nwo or more younger siblings,
separately for race and SES. In Figure 2.5 we present the same categories
for the proportions of children with firee or more older siblings. For both
types of large families (i.e., with younger and older siblings), the Propor-
tions for black and “other” racial groups are higher than for whites, His-
panics, and especially Asians (whose family sizes are lowest, shown in
panel A of Figures 2.4 and 2.5). For example, 13.8% of young black chil-
dren have at least two younger siblings, and 11.4% have at least three
older siblings. This compares to 8.4% and 4.6% for younger and older
siblings, respectively, for white children.

There is a clear pattern for farnily size by SES (panel B of Figures 2.4
and 2.5): less-advantaged children have more siblings. Higher proportions
of children in the lowest SES quintile (15.9%) have many younger sib-
lings, and 11.6% have many older siblings. As children’s family SES in-
creases, the proportion of children with three or more older siblings de-
clines; only 3.7% of high-SES children have many older siblings. The trend
is less linear for many younger siblings, where the high-middie SES group
has the lowest proportion (7.0%). Clearly, large family size is associated
with race and SES, with black children and low-SES children most likely
to have many siblings -either olderoF younger than themselves.

The types of communities in which children reside (city size, subur-
ban or rural location) are also associated with their social background.
Results in panel A of Figure 2.6 indicate that, although almost half of
white (46.8%) and Asjan (44.8%) children reside i suburban communi-
ties, only about a third of black (33%) and Hispanie (37.6%) children live

higher for socially disadvantaged children. Panel A shows that over half of : .'
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Inequality at the sturting gate

FIGURE 2.5 Percent of kindergariners with three or more older siblingg .
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residential location, Asian children more closely resemble other minori-
ties than whites, as few live in rural areas and many in cities.

There are three clear residential location patterns by SES (panel B of
Figure 2.6). As SES goes up, the proportion of children living in the sub-
urbs also goes up. Correspondingly, as SES goes up, the proportion of
children living in either larger cities or rurzal areas goes down. Almost double
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the proportion of high- as low-SES children live in suburban areas (52.8%
v§. 28.6%), but comparisons among SES groups for other residential loca-
tions are less stark. Around 20% of children live in medium-sized cities,
regardless of socioeconomic status.




Inequality at the starting gate

Social background and child care experiences. Although it is possible that
children’s experiences the year before kindergarten influence their subse-
quent academic performance, unfortunately we are unable to distinguish
between experiences in child care (which may have no academic compo-
nent) and/or preschool (which- may have an academic component) with these

~ ECLS-K data. We present information on two child care conditions here:

center-based care (which may be akin to preschool-—Figure 2.7) and Head
Start, which is a federally funded preschool restricted to low-income chil-
dren (Figure 2.8)." White and Asian children are most likely to have expe-
rienced center-based care (almost half of all children in those racial groups),
whereas about one third of children in other racial/ethnic groups attended
center-based care the year prior to kindergarten (panel A).

‘The proportional representation of children by SES in center-based
care (panel B) is more revealing. As children’s SES goes up, so does the
proportion of them with center-based care experience. The proportion of
high-SES children with center-based care is over three times as large as
lIow-SES children (65.0% vs. 20.1%). The comparison between center-
based care and Head Start experience (Figure 2.8) shows one to be almost
a mjrror image of the other. Many blacks and “other” racial group children
are likely to have experienced Head Start (panel A, 22.8% and 18.7%,
respectively), whereas much lower proportions of whites and Asians had
this experience (5.5% and 6.6%). Hispanic children’s experience with Head
Start falls midway between whites’ and blacks’. Understandably (because
of eligibility requirements), a much greater proportion of poor children are
served by Head Start programs than higher-SES children (panel B). The
small percentages of middle-class and more affluent children who are served
by Head Start may be because the program is also mandated to enroll handi-
capped children of preschool age.

Social background and family activities. Among the large number of at-
home activities shown in Tables 2.1 and 2.2, we focus on five that have
been shown to have special relevance to learning: parents’ reports of the
amount of time their children spend watching {elevision, the number . of
children’s books in the home, the time parents report reading to their chil-
dren, whether there is a computer in the home, and use of the library.

The number of hours per week that young children’s parents report

that they watch television (reported in the spring of the kindergarten year) _

is displayed in Figore 2.9 (also see endnote 8). Although there are racial/
ethnic differences, they are not large (e.g., black children spend 17.9 hours/
week waiching TV, compared to 13.2 hours for whites). However, the
trend for SES, although not as strong as other home activities considered

i
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in this report, is linear. That is, a5 SHS goes up, the hours children wach
TV goes down. The difference between even the extreme SES groups (high-
vs. low-5SES) is, however, less than 5 hours/week. Regardless of SES, race,
or ethnicity, kindergarten-aged children spend an average of two hours
every day in front of their families’ television sets.




Inequality at the starting gate

FIGURE 2.8 Percent of kindergartners who attended Head Start
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We considered several family activities that are related to literacy in
Tables 2.1 and 2.2. Figare 2.10 displays race/ethnicity and SES differ-
ences in the numbers of children’s books parents report owning. On aver-
age, white children own over twice as many books as black children (93
vs. 40 books), with Hispanic and Asian children quite similar (about 50
books—panel A), There is a clear trend of children’s book ownership by
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FIGURE 2.9 Kindergartners’ weekly TV watching
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SKS, not surprising given that families must buy these books. High-SES
children own about three times as many books as low-SES children, with
the SES categories forming a linear trend. Of course, parents could read to
their children from books borrowed from the library as well as books they
own.
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FIGURE 2.10 Number of books kindergartner owns
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A costly household item that may influence leaming—sz computer-
shows clear relationships with face/ethnicity and SES (Figure 2.11). About
two-thirds of white and Asian children’s homes contain a computer, which

_ is about twice the proportion of black children with computers in their
) homes (32.9%). Given the high cost of a home computer, it is not surpris-
ing that family SES is strongly related to computer ownership. Almost all
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high-SES children’s homes have a computer (84.7%), over four times the
proportion as low-SES homes with computers (19.9%). Although com-
puter ownership may also be linked with parents’ familiarity with comput-
ers from the workplace and children’s book buying associated with par-
ng habits and skills, these findings also represent important

ents’ own readi
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choices about resource allocation—boo
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part of parents’ literacy activity with their children (see Figure 2.13). Al- .
though owning books costs money, borrowing books from the public Ji-
brary is usually free. Access to libr

aries is probably more common in ur-
ban and suburban areag than in ru

ral areas, and this also varies among
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(and the cost of) transportation is a resource-based issue for library use.
These considerations surely help to explain the linear relationship between
library use during the kindergarten year and SES (panel B); as SES goes
up, so does the probability of chiidren visiting the library with a parent.
However, racial patterns are somewhat different than we have observed
for other family activities. Asian parents report visiting the library with
their ¢hildren more often than white parents (67.8% vs. 56%): about half
of Hispanic and black PArents report visiting the library with their chil-

 dren. There is no information i, ECLS-K about the frequency or duration
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Summary

Among the broad sef of child and family demographics and activities con-

sidered in this chapter, we chose a few to discuss and display graphically.

Patterns by social background are quite consistent. Demographic factors
that are generally seen ag rendering children at risk of school failure—
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Inequality at the siarting gate

FIGURE 2.13 Percent of kindergartners who visit the public library
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child care experience, owning children’s books, being read to frequently,
owning an in-home computer, and visiting the public library—are more
commen among white and Asian children and those from hi gher-SES fami-
lies. That Head Start enrollees are mostly low-SES children suggests that
the program has been successful in enrolling its target population.
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Young children's social disadveantage and family aciivities

In Chapter | we learned that kindergarten children’s social background
is associated with their cognitive status. The presentation and discussion
of resulis in this chapter indicate that families’ activities and demographic
characteristics are also socially differentiated. However, we still do not
know whether (and how) these factors are associated with children’s cog-
nitive performance. We investigate two issues relevant 1o this question in
tpe next chapter: (1) how this Jarge array of family activities and demo-
is associated with achievement, and (2) whether including them

graphics
variate analysis reduces the magnitude of the links between

ina mulii

children’s race, ethnicity, SES, and their cognitive performance as they
begin kindergarten.




