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CHAPTER 3

General education teachers are having to deal with ever-increasing numbers of students
wha are difficult to manage and teach. In addition, teachers are discovering that the
management practices that have worked so well over the years with ¢ypical students do
ot seern to be very effective with these more difficult students. In fact, teachers often
report that such practices jiake situations worse, especially with students who exhibit
acting-out or explosive formis of behavior. Antisocial children and yoush are very likely

to fit this profile.

Tuble 3.1 presents commion assuption
behavior of antisocial students. Four scenarios are
commeonly held asumption an which the practice is based, (2)
logically from the assumption, {3} a classroom example in which the practice is applied,
{4) an analysis of the example and the situation, and (5) an alternative approach for dealing
with the situation. ‘

in each scenario, problems may arise when commonly used pra
mented. Some of thesc problems are predictable while others may be unexpected. First,
the students’ behavior may escalate unexpectedly, In effect, the teacher addresses one
problem and quickly has to deal with 2 worse prablem as a function of the strategies nused.

Or alternatively, the wacher’s strategy may be successful in calming the students down
but, in the process, may actually be reinfarcement of the problem Lehavior that prompted
the situation. Consequently, the next time the students encounter a similar situation, they
will e more likely to exhibit the same initial problem behavior in order to engage the
teacher. In such situations, it scems patently clear that the students, rather than the teacher,

s and practices for managing the problem
described; each scenario contains (1) the
the practice that follows

ctices are imple-

are in control.

The purpose of Chapters 3 and 4 is to fllustrate strategies that will enable teachers

to understand and effectively address problematic student behavior without causing the
he situation effectively (that is, both the

behavior to escalate and in a2 way that solves ¢

teacher and the students will be better set up 10 appropriately manage the situation the
next time these circumstances arise). This knowledge is extremely important fo teachers
as the diversity of classroom environments increases and as more and more students
become invested in patterns of antisocial behavior. in this chapter, we present 2 seven-
phase conceptual model to describe the escalation process or acting-anit cycle. We describe
the conceptual model by providing (1) an example of the critical features of an acting-out
behavior pattern, (2} a detailed description of the seven sequential phases involved in an
{3) a summary table describing each phase, and (4) an

acting-out behavior cycle,
r managing student behavier

illustration. In Chapter 4, we describe specific strategics fo
in each of these phases.

EXAMPLE OF AN ACTING-OUT BEHAVIOR
PATTERN SEQUENCE

dent in a typical classroom exhibits a range of diverse

In the following example, a st
The setting and the interactions between

behaviors i an acting-out behavior cycle.
Michael and his teacher are described in Box 3.1.

TABLE 3.1 An Analysis of Cohmon Assumptions and Practices for Managing Antisocial Students

The Acting-Qut Behavior Cycle of Ant

Analysis Alternative

Example

Practice

Assumption

The teacher approaches the

The two students are talk-

The class is warking on an

When problems

Teachers need
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it is time for math. Please
get on with it. You'can

“nutdown’ or possibly sar-
castic comment, “You are

ing. The teacher says very
firmly, “You are supposed
to be working by yourself;

visit later.” Essentially, the

teacher redirects the stu-

! There

is also a dimension of con-
frontation. The student

supposed to be . .

there is to be no talk.” One
student mumbles under his

dents to the math in a non-
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g him a cheice of doing the work 1

giving




can visit with B}Ily later and
try to help him solve the

shoulder, and says calmiy, he is likely to exhibit the

and get them back

to work.

same tearful, fidgety behav-
ior, and the teacher will use

“1 see you are upset. Can |
help you?” Billy begins to

problem and come up with
strategies for managing the

problem next time. If, in the

the same calming behavior.

sob, and the teacher stands
beside him and helps him

start his work.

The teacher may be setting
up “tearned helplessness”

future, Billy resorts ta sob-
bing and fidgety behavior

or be falling into the “res-

because it worked last time,
the teacher could gently

cue” pattern. As a result,

Billy might never learn how
to solve problems himself.

remind him of the agreed-

upon strategy.

Also, with some students,
“rescuing” behavior is
highly likely to escalate

CHAPTER 3

situations or encourage

whining.

N
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Box 3.1 Example of the Cycle of Acting-Out Behavior

During independent work in math, the class is expected to complete problems that were
assigned in the morning period. Michael is sitting slovched in his scat scaving at the floor,
Look for this chain in the following iuteraction: agitation, guestioning, arguing, nen-
compliance, defianee, verbal abuse, physical abuse, and assault.

Teacher

“Michael, it is time to get
started with your math.”
“The math you didn't finish
this morning.”

“Well, let me see it then.”

“Good. You have done four but
you need to do ten.”

“Well, I announced it at the
start of the morning that you
had to do ten.”

“Look at the board, See math
one through ten. 1¢'s there
every day.”

“Stap. Ne more questions.
Math one through ten. Do it
now. "

“1f you don't do it now, you
will have to do it at recess.™

*That language is
unacceptable.”

Michael

“What magh?®”
“I did finish ic.”

Michael has four
problems completed.

“T didi’t knnow that.”

*I don't remember that.”

“Oh. I didn’t know
that.”

“Iam not going to do
that. It's not fair.”

or
“Make me.”
“P———ryou.”

“You want math. Here it
is.” (throws math book
across oo

Pattern

Questions

Argues

Continues arguing

Continues arguing

Continues arguing

Noncompliance

1ecfiance
Verbal abuse

Physical abuse

~

[n most scheols, the behavior exhibited by Michael would result in an office referral,
and the teacher’s report would read something like this:

Michael was sitting at his desk and not working. [ approached him to see if he
needed help. He asked questions and began to argue. [ gave him a clear direction to
start work and he refuged, saying, “Make me.” I followed the usual procedures of
giving him a choice of doing the work now or doing it at recess on his time. He
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began to cuss me out and threatened me. I started to fill out an office referral form, -

and he threw his math book across the room and flipped his desk over. I was
worried sbout the safety of the other students and went to escort him to the office.
At this point, he punched me in the face. T have quite a bruise on my face,

The person who bas to follow up an this incident, usually the principal or vice-
principal, really can only address one item in this disciplinary report—the student hit the

reacher. Because of its salience and unacceptability, the principal wonld be forced to’

addiress the last behavior. The hitting could be categorized as assault, and a complaint
could be made to the police. If no complaint is made, it is egsential that strong negative
consequences be delivered, such as suspension and a parent conference. These conse-
quences, if effective, may prevent the student from hitting the teacher again (or they may
noty, The student may not Lit again but may exhibit all of the other behaviors in the
behavioral chain teading up te hitting,

Thus, we need to ask the critical question, “What needs to be done to prevent this
whole scene from happening again#” In this case, we would have to address the beginning
of the chain. We can work with Michael in three main areas to effectively address the
chain of behavior:

1. Indicators of agitation
2. Presence of an escalating behavior chain

3. Presence of successive interactions

Indicators of Agitation

Michael was sitting in a slouched position, feet outstretched, arms folded, staring at the
floor, and basically motionless. These behaviors are general indicators that Michae] is
having problems coping; it 3 only a matter of time before liis behavior will escalate.
There are numerous strategics for addressing his agitation and for assisting him with the
problem-solving process. These strategics will be illustrated in Chapter 4 in the section
on managing agitation. i

Presence of an Escalating Behavior Chain

Michael starts out questioning or challenging the teacher, and each subsequent response
from the teacher sets the stage for Michael to arguc and ask more questions. Eventually,
the reacher tries to serminate the arpuing by giving him a clear directive to start work.
Michael then refuses, which is called active noncompliance; the “make me” routine is
usually referred to as defiance. Michael then moves an or escalates into verbal abuse,
intimidation, physical abuse, and finally assault. Each ensuing behavior in this belavior
chain is more serious than the one preceding it, and the sequence culminates in assaultive
behavior. In effect, Michael's behavior began with questioning and finished with assault.

What if the questioning and arguing were terminated early or managed differently?
The likely cutcome would be that shere would be nothing to set the stzge for noncompli-
ance. 1f noncompliance were not present, there wauld be nothing to set the stage for

Anagitated student resisting her teacher’s assista

teacher defiance and verbal abuse. In other
emly stage, there wauld be nothing to prom
ring at the end of the chain. Thus, teacher a
tation would be prevented. fn this chapte
escalating chain of acting-out behavior inve
Chupter 4, we present strategies for mtery
prevention of such unfortunate and costly ¢y
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Presence of Successive interactions

The office report in our example is clear regarding Michael's behavior; however, the

specific dynamics of the teacher’s behavior are only imptied. Unfortunately, in this kind
of situation we are looking at a series of escalating interactions that invalve both teacher and
student behavior. For each student behavior, there is a corresponding or reciprocal teacher
behavior. Bach successive student behavior is preceded by a discrete teacher behavier. It
could be argued that each teacher behavior sets the stage for the next student behavior.
These teacher-student interactions could be described as a series af “nyy turn, your turn”™
events. For example, Michael questions the assigned work (math) (Michael’s turn). The
teacher answers him (teacher’s turn), Michael argues (Michael's turn). The teacher directs
him to werk {tcacher’s turn). Michae] refuses (Michael’s turn). The teacher provides
choices {teacher’s turn), and so on, ending with Michael hitting the teacher.

What if the teacher refused to take a urn? There would be nothing to set the stage
for Michael’s turn. In other words, Michael’s behavior wonld be eliminated. A crivieal
component ir: managing this kind of reacrive bekavior pattern is to recognize that we are
dealing with successive interactions; if these interactions were managed differently (specifi-
cally teacher behavior in this case), then the behavioral chain could be dismantled or
prevented from eeccurring, - )

In effect, this chain of behavior invalving Michael and his teacher could have been
prevented by using effective stracegies to (1) manage Michael’s initial agitation, (2} inter-
vene carly in the chain, and (3) manage the successive interactions. The dynamics of these
critical procedures will e presented more fully in the strategies section of Chapter 4.

.SEVEN PHASES IN AN ACTING-OUT BEHAVIOR CYCLE

The escalating behavior pattern exhibited in the preceding example can be iHustrated in
seven successive phases. The phases that describe the severity or intensity of this behav-
joral cycle over time are depicted in Figure 3.1. Tle graph rises as the interaction escalates
and falls when it de-escalates. This conceptual model was developed initially by Colvin
{1992} to represent the interdependent behavioral dynamics of teacher-student responses
occurring during escalating interactions. ) :

Teachers, as well as parents and peers, are often inadveriently trapped in escalating
social inferac tions with antisocial students that prove o be extremely disruptive and dam-
aging to relationships. Antisocial students casry high levels of agitation due to the stresses
they are under and the neglect and abuse ta which they are exposed in nonschee] settings.
This agitation serves as fuel that drives a coercive behavioral process that is often triggered
by innocuous events such as asking questions, making requests, or giving directives. The
situation is analogous to a powder keg that is triggered by spark. The resulting explosion
is difficult to contral or avoid and does extensive damage. This is exactly the process
imvelved in escalating teacher-student social interactions.

Figure 3.1 illustrates the escalation and de-escalation processes involved in this highly
coercive process. Understanding this phenomenon is esseptial to dealing with the intense
behavioral challenges presented by antisocial students.
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FIGURE 3.1 Phases of Acting-Out Behavior. Source: Colvin
(1992).

The behavioral phases in the chain are deseribed in detail in the following sections.
The behavioral content of each phase has been derived from numerous observations made
by the authors in working with antisocial students. Typical behavioral characteristics of
antisocial students are noted that are associated with their responses to each of the seven
phases identified in this acting-out eycle, [n most cases, these cycles involve an escalated
interaction between the teacher and the antisocial student that is intense, explosive, and
highly aversive. In many cases, antisocial students learn this coercive behavior pattern at
home in dealing with family members and bring it o school. It represents one of the
surest and quickest paths to rejection by school staff and peers.

a1

\
Phase One: Calm

On-Task Behavior. Antisocial students are relatively calm in the initial phase of the

. ‘acting-out behavior cycle. To all outward appearances, their behavior is appropriate,
- generally cooperative, and responsive to teacher-imposed rules and expectations. Teachers
- often report that “Most of the time, ‘So and So’ is a delight to have in the classroom but
" at other times. . .” {which is usvally the primary rcason for a discipline-referval imeeting).
" Bear in mind that antisocial students may never actually be models of appropriate behav-
* ior when compared with other students. However, on occasion, such students may engage

in appropriate classrcom activities for extended periods and participate, to some degree,
in the normal events of the classroom.

Following of Rules and Expectations. In. the calm phase, students regard obeying

the rules as an accomplishment. They are likely to say, “It made my day.” However, later
on, these same rules may become the source of severe challenges, limit testing, and teacher
confrontations.

Responsiveness to Praise. As with other students, antisocial children and youth need
positive attention and adult approval. Teacher praise can be important to thern. Unfortu-

 nately, the appropriate behavior of antisocial students is often ignored during this phase
{probably because the teacher needs a break from dealing with these demanding students).
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Initiation of Behavior. When students are relatively calm, they will often initiate
appropriate behavior to others (for example, sharing or being of assistance to peers), Thus,
it is important to remember that antisocial students can be helpful to others and that they
will exhibit these kinds of desirable behaviors an occasion.

Goal-Orientedness. Like everyone, antisocial students need to succeed and have a

sense of competence. They will be responsive if appropriate goals can be established that

they are likely to meet. Tn general, this student population does not experience academic
or social success in school, so it is critical to provide structures during this phase that will
assist them in achieving these extreniely inyportant outcomes.

Phase Two: Triggers

Two sets of triggers operate in this phase: school-based and nonschool-based. These
tTiggers represent pressurc points that increase the general level of agitation that antisocial
students experience.

School-Based Triggers

Conflicts. The sources of stwdent conflicts fall into twe broad categories: (1) denial of
something the students want or need and (2) something negative is inflicred on the
students. In the first case, antisocial students typically do not have good communication
skills, so when they need something, their limited verbal skills often do not allow them
to communicate effectively (or communicate in a way that is acceptable). If antisocial
students perceive their need as being denied, they often react angrily and nay be assigned
penaltics for this reactive behavior, In effect, the ariginal needs ar goals are denied and
the students end up in trouble for reacting in an inappropriate manner.

In the second case, antisocial students are provoked by a perception that somcthing
negative is being inflicted on them—such as a student accidentally bumping into them,
refusing to allow them to play in a game, or calling them names. The students then react
to such negative cvents and may expericnce social or other penalties for the behavior.
Antisocial students often become frustrated in this process becanse they perceive the
situation as not being their fault, yet they are victimized via penalties or other sanctions.

Changes in Routine. These students react negatively io sudden changes in routings,
especially if the activity is something that has fully engaged them. In general, transitions
are difficult for them.,

Provocations. Other students see antisocial students as “fair game.” These “normal”
studentts can predictably cause their antisocial peers to escatate through provacations, such
as name calling, teasing, and interfering with their property. They are viewed as a good
tease by peers.

The Acting-Oul Behavior Cycle of Antisocia
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é‘séufe- School is a high-demand sitnation in which students are expected to follow
de" yariety of directions and complete a number of often complex tasks during the
se of a school day. Antisocial students do not manage their time well and have poor
snnitig and adaptive-behavior skills. They are generally poorly organized in a personal
éiilse; The ordinary demands of the school day can set the stage for panic, depression,
fixiery, and other emotional behaviors.

“Ineffective Problem Solving. Antisocial students have limited strategies for identi-
yl'ﬁg'sources of problems, generating adaptive options, evaluating them, negotiating with
chers, and implementing plans accordingly. Such strategics need to be systematically and

directly taught to antisccial students.

“Brrors. [nmany cases, antisocial students will stop working when they make errors or
will avoid new work because they are likely to make mistakes. Thus, error-correction
prOCesses and the assignment of academic tasks are often emotion-laden occasions.

Corrections. Similarly, antisocial students often have problems in accepting assistance
S - after ertors have been made or with being required to try a task again. Teacher corrections
B2 . and debriefings may actuaily prampt substantial increases in their agitation levels.

Ndnschool-Based Triggers

Dysfunctional Homes. Many students who have severe behavior disorders come
from needy homes where there may be poverty, unemployinent, abuse, neglect, and poor
parental modeling of appropriate behavior and positive attitudes toward school.

Health Problems, Parents, in many cases, do not have lealth insurance and have very
limited incomes. An appointment with the doctor could use up several days’ income.
Consequently, these cliildren may not go to the doctor for the common illnesses, such as
viruses and infections, and often come to school sick because their parents cannot afford
' to stay home with them.

‘Nutrition. Perbaps as a result of poverty and ineffective parenting, these children do
not have regular, well-balanced meals and are often hungry. Severe hunger usually pro-
duces an agitated emotional state.

. Sleep. Sleeping parterns are often irregular and, in some cases, such children have to
sleep in crowded and squalid conditions.

Substance Aluse. Alcohal abuse and use of controlled substances are common prob-
lems among these fumilies. A growing population of children are born to substance-
addicted mothers. The problem of agitation and attention disorders presented by these
- children makes thewn extremely difficult to teach and manage in schoal. Many are now in

public schools, and they ofter: display serious forms of agitated, and sometimes antisocial,
behavior.

Gangs. - Membership in ganps sets the stage for serious problem behaviar at school,

also associated with a dramatic increase in criminal behavior. The safety of adults and
students in school becomes a salient issue with gang membership.

ing-Out Behavior Cycle of Antisocial Students in the Classroom: A Conceptual Model

especially with school authority and peet relationships. Membership in juvenile gangs is |
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Phase Three: Agitation

The agitation phase can last for 2 considerable amount of time, depending on the events
that take place or on which stimuli are present. The graph in Figure 3.1 flattens out
during the agitation phase to illustrate the longer duration of this phase.

Students often display high levels of agication as a function of an inability to effec-
tively manage the triggers identified in Phase Two. Agitation is a behaviaral term that
includes emotional dispositions such as being angry, upset, depressed, worried, anxious,
and frustraced. Agitation i5 manifested both by increases and decreases in student
behavior, '

increases in Behavior

Darting eyes. Students look here and there with a certain level of intensity but with
little focus or purpose to their eye movernents.

Nonconversational Language, Students’ responses are such thac it is difficult to
build a conversation. For example, you greet Tony and ask, “How was your weekend?”
He might respond, “Fine.” Then you ask, “What did you do?” He answers, “Nothing
much.” And so on.

Busy Hands. Students are prone to drom their fingers, rub cheir thighs, tap their
pencils, open and close their books, tug at their clothes, and display a general increase in

" hand movements.

Moving In and Out of Groups. Students will want to join groups and then pull out
or will ask to play and then do something else. :

Off.Task, Theri On-Task Behavior. Students will start a task, stop, do something
else, and then start up again. There appears to be little, if any, fixed or sustained attention
to academic tasks or related activitics.

Decreases in Behavior
Staring into Space.  Students appear to be daydreaming and just staring into space.

Subdued Language. Language is largely nonconversational with an extra dimension
of weak delivery; that is, one often has to get close to hear what the students are saying
(which may upset them more becanse they usnally want Lo be left alene at this point and
maintain their space).

-The A.cting-O ul Behavior Cycle of Antisocia
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Contained Hands. When agitated, antisocial students often put their hands in their
pockets, sit on them, ot fold their arms and just sulk,

Lwithdrawal from Groups. There is a tendency to pull away from a group, to lag
‘ Bel]ind, and to engage in isolated activities.

Overall behavierisanfocusedand otf-task
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Phase Four: Acceleration

" The previous phase, agitation, characterizes students who are unfocused and off-task, By

gontrast, in Phase Four, student bebavior 1s quite focused. During this phase, antisocial
students typically exhibit escalating behavior that assures 1 predictable and rapid response
from the teacher. In other words, students exhibit engaging behaviors~—that is, behaviors
that are very likely to engage some other person {for example, the teacher).

Questioning and Argoing. Students set themselves up to need help or ask questions
and then procecd Lo argue about the responses or details of the task at hand. Typically, the
student is not seeking cssential information but rather engaging the teacher in a confron-
tational interaction.

Noncompliance and Defiance. Students refuse to cooperate, usually in response to
a teacher directive, demand, or behavioral expectation. For example, the teacher may hear
responses such as, 111 not going to do that,” “That’s not fair,” or “Make me.”

" Off-Task Behavior. Teachers have a general expectation that students should be aca-

demically engaged in assigned tasks or activities. Thus, when students stop working or
do not get started promptly with assigned werk, the teacher will approach, offer help, or
provide a directive to begin work.

"Provocation of Others. Students exhibit behavicrs that irritate others and perhaps

cause them to react strongly {for example, name calling, insolts, racial slurs, put-downs,
and interfering with other people’s property).

Compliance with Accompanying Inappropriate Behaviors, This behaviorzl
event, often called limit testing, has two components: (1) students actually complete the

“assigned task but (2) exhibit additional social behavior that is unacceptable, For example,

Arlene may be asked to sit down. She sits down {compliance) but mutters an obscenity
under her breath {additional behavior that is unacceptable).

Criterion Problems. Another form of limit testing, called partial compliance, occurs
when students perform at a standard clearly below the expected level. For example, the
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3

A cscalating teacher-student interaction. Kathlecn Olsor

teacher may ask for a page of writing, and Carl completes only half a page. Or Marie will
verite semilegibly (even though prior samples show she can wriic legibly).

Whining and Crying. This behavior often prompts immediate teacher attention or
assiseance and may cause adulis Lo show a high level of rritation.

Avoidance and Escape.  With these fornis of behavior, students are seeking to avaid
a current acrivicy or some activity scheduled ta occur in the near future. This often puts
pressure on teachers or places them in a situation of having to negotiate with students.

Threats and Intimidation. When antisocial students deliver threats, there is the
expectation that the threatened person will respond i an intimidated fashion. For ex-
ample, when the teacher tells Josepls he must complete an assignnient either now or after
school, he replies, “1 know where you live.” Such threats are a serious form of implied
aggression and pose 4 potential danger that should not be dismssed.

Verbal Abuse. Similarly, when students use offensive Janguage toward staff, staff will
usually respond immediately. They rarcly ignore the situation.

The Acting-Out Behaviar Cycle of Antisocie
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sstruction of Property. When students deliberztely destroy property, staff always
ke immediate action.

Serious Behavior in General,  Any serious behavior will typically lead to an imne-

diaté response from staff, which sets the stage for an escalated confrontation with
students.

Phase Five: Peak

A]_l behaviors in this phase are characterized by serious disruption and often represent a
' threat to the safety of athers.

Serious Destruction of Property. These behaviors involve substantial and costly
damage to property.

Assault.  Someone is a target or victim of assault, such as punching, kicking, throwing

abjects, hair pulling, and even more serious behaviors including assault with objects or
_weapons. ‘

‘Self-Abu.se. These self-directed behaviors involve hitting, pinching, hair pulling
head banging, and scratching. '
Severe Tantrums. Tantrums may not pose a threat to the safety of others, but belm\;H

iors such as screaming, yelling, and failing on the foor will prove to be sericusly
“disruptive.

Hyperventll.ation. This behavior, though relatively harmless, is an indicator of how
stressed or agitated the students may be.

Phase Six: De-Escalation

Th1s. phase marks the beginning of the student's disengagement and corresponding re-
duction in agitation. However, students in this phase are not especially cooperative or
responsive to adult social influence., )
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Confusion. Immediately following a serious incident of being out of cantrel, students

sometimes display confused, random hehavior, such as waridering around in a circle,
staring at the floor, fidgeting, sitting, and standing.

Reconciliation. Some students will want to make up, to see if they are still liked.
They will offer to help or come close and stand near the teacher. Some may verbalize that
they are sorry for what occurred.

Withdrawal. - Students often will put their heads down and try to sleep. [n some cases,
they may be fatigued from the incident, and in other cases, they may simply need to quiet
down. Students will sometimes sleep following a serious incident, which could result
front a combination of fatigue, depression, and wi thdrawal.

Denial.  Many students will engage in denial about their behavior, especially regarding
the most serious hehaviaral episodes in the chain, The denial is often paired with blaming

someone else.

Blaming Others. Students will frequently become animated as they blame others for
the incident in question. For example, scudent might say, “ Well if she had let me see the
nurse, none of this would have happened. 1f's all her fault.” In addition, students will
probably talk about the initiating hehaviors accurring early in the behavioral chain, when
blame can be directed toward some other person.

Responsiveness to Directions.  Many su ervisors have found that students at this
P y sup

point are sometimes respansive to VCry concrete disections, such as “Michael, would you
sit over there on the bench, please?™”

Responsiveness to Manipulative or Mechanical Tasks. In these sitvations, stu-
dents often like to become engaged in tasks that are quite mechanical, such as leafing
through magazines and playing with Legos.

Avoidance of Discussion. At this point, most stedents will avoid discussion and
opportunities for debriefing unless'there is an opportunity to blame others.

Phase Seven: Recovery

In this final phase, behavior returns to 2 nonagitated, relatively normal state and reflects
behavioral indicators of recovery.
Eagerness for Independent Work or Activity. Typically, the studenss will seek

some kind of relatively independent “busy work,” such as writing, coloring, or looking
up words in a dictionary and writing down their reanings. These activities need to be
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CHAPTER 3

1

2
3
4
5

B e S I L

. On-task behavior

. Following of rules and expectations
. Responsiveness 1o praise

. Initiation of behavior

. Goal-orientedness

Phase Two: Triggers

School-Based
1.

Conflicts

a. Tenial of something they need
1. Something negative is inflicred
. Changes in routine '

. Pravocations

. Pressure

. Ineffective problem solving

. Errors

. Corrections

Phase Three: Agitation

Increases in Behavior

. Darting eyes

. Nonconversational language
Busy hands

. Moving in and out of groups

. Ofi-task, then on-task behavior

Box 3.2 Summary of the Acting-Out Cycle
Phase One: Calm

Nonschool-Based

1. Dysfunctional homes
. Health problems

. Nutrition

. Sleep

.. Substance abuse

oW s N

. Gangs

Decreases in Behavior

1. Staring into space

2. Subdued language

3. Contained hands

4, Withdrawal from groups

~

The Acting-Out Behavior Cycle of Antisocia

Box 3.2 (Continued)
Phase Four: Acceleration

. Questioning and arguing

. Noncempliance and defiance
. Off-task behavior

. Provocation of athers

. Compliance with accompanyi
. Criterion problems

- Whining and crying

o> B B - N ¥ BN CL &

. Avoidance and escape

N

. Threats and intimidation
10. Verbal abuse
11. Destruction of property

12. Serious behavior in general

Phase Five: Peak

1. Serious destruction of property
. Assault
. Self-abuse

. Severe tantrums

]

o = L

. Hyperventilation

Phase Six: De -Escalation

1. Confusion

2. Reconciliation
3. Withdrawal
4. Denial
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\ Box 3.2 (Continued) ﬁ

Phase Four: Acceleration

cle
- L Questioning and arguing
Noncompliance and defiance
. Off-task behavior

. Provocation of others

. Compliance with accompanying inappropriate behaviars
. Criterion problems

. Whining and crying

T = N R R R

Avojdance and escape
mschool-Based 9. Threats and intimidatien
10. Verbal abuse

11. Destruction of property

Dysfunctiona| homes
Health problems.

Nutrition 12. Serious behavior in general

Sleep

Substance abuse Phase Five: Peak

Gangs , .
g - Serious destruction of property

1

2. Assaulc
3. Self-abusc
4. Severe tantrums
5. Hyperventilation
ecreases in Behavior

. Phase Six: De-Escalation
Staring into space

1. Confusion

Subdued language ,
Contained hands 2. Reconciliation
Withc.lraw:d from groups 3. Withdrawal

4. Denial
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Box 3.2 (Continued) -

5. Blaming others
6. Responsivencss to directions
7. Responsiveness to manipulative or mechanical tasks

8. Avoidance of discussion {unless there is orcasion to blame others)

Phase Seven: Recovery ‘ '

1. Eagerness for independent work or activity
2. Subdued behavior in group work

3. Subdued behavior in class discussions

4, Deftnsive behavior

5. Avoidance of debriefing

/

is to enable practitioners 1o understand the behavioral processes involved in escalating
interactions between teachers and students. The descripions tell the teacher what prob-
lermatic stodent behavior to expect al cach stage of explosive teacher-student interactions
that are increasingly a fact of daily school life, The strategies corresponding to each phase
in the acting-out cycie are presented in the next chapter.

STUDY QUESTIONS

1. Why do common or traditional approaches to problem behavior often escalate stu-
dents with severe antisocial problems?

2. Why is it difficult to change the cycle of acting-out behavior by facusing on the

serious behavior component of the chain?
4. What are the main advantages to identifying the behavioral phases in the acting-out
cycle? .
4. What are the seven phases in the acting-out cycle and comsmon behavioral indicators
for each of these phases?

5. What function do successive interactions play in the acting-out cycle?

6. Using a student you have abserved or worked with who displays serious acting-out
behavior, describe the specific behaviors for each phase of the acting-out cycle.

NN A T - L
 Rajses his voice and.shouts

FORM 3.1 Description of the Cyd
Behavior
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KEY TERMS

CHAPTER 3

FORM 3.1 (Continued)

acceleration phase
acting-out cycle
agictation phase
authority
behaviorai phases
behavior chain
calim phase
confrontation
control
de-escalation phase
engaging behaviors

escalating interactions

escalation

peak phase

private response
public response
reactive behavior
recovery phase
reinforcement

social interactions
student conflicts
successive interactions

trigger phase

The Acling-Out Behavior Cycle of Antisoct.

ACTING-OUT BEHAVIOR .

* Student Nam
Dt

“De:Escalation. 1

" Recoyery

FORM 3.2 Assessmeniand Interven
Behavior
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escalation

pezak phase

private response
public response
reactive behavior
recovery phase
reinforcement

" social interactions
student conflicts
successive interactions

trigger phase

; The Acting-Out Behavior Cycle of Antisocial Students in the Classroom: A Canceptual Model

FORM 3.2 Assessment and Intervention Plan for Acting-Out

Behavior




Strategies for Each Phase of the Acting-Out Cycle

Phase One: Calm

Phase Two: Triggers
Phase Three: Agitation
Phase Four: Acceleration
Phase Five: Peak

Phase Six: De-Escalation
Phase Seven: Recovery

Summary Form and Case Study

Conclusion




Phase Six: De-Eséalation

-Out Cycle Phase Seven: Recovery

Summary Form and Case Study

Conclusion
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CHAPTER 4

In the previous chapter, we presenied a seven-phase conceptual model for describing

serions acting~out behavior. Each phase represents a link in the behavioral chain. In this

chapter, we describe strategies specifically desipned for managing problematic student
behavior in each of these phases. The basic approach is for the teacher, or cther school
professional, to effectively manage the behaviars in the carly phases of the acting-out.
cycle so as to prevent she more destructive, subsequent phases. In doing this, the teacher
is interrupling the behavior chain, thus preempting the later phases, in which more serious
behaviors occur.In Phases One through Four (calm, triggers, agitation, and acceleration),
the emphasis is on effective teaching and management practices. In the remaining phases,
the enphasis is on safety, crisis management, reentry, and follow-up. An illustration
(continuing from the previous chapter) is deseribed to demeonstrate specific straiegies for

handling antisocial students in each phase. The seven phases in the cycle of serious acting- -

out behavior are restated here:

Phase One: Calm
Phase Two: Triggers
Phase Three: Agitation

Phase Four: Acceleration

‘Phase Five: Peak

Phase Six: De-Escalation

Phase Seven: Recovery

STRATEGIES FOR EACH PHASE OF THE
ACTING-OUT CYCLE

Phase One: Calm

1t is important for educators to treat che frst phase, calm, as a high priority. If effective
strategies are applied here, the students’ apprapriate behavior wil] likely be maintained,
and serious behavior problems may nat occur. In addition, the more antisocial students
can be maintained i this phase the more they will experience the positive consequences
that naturally low from peers, teachers, and school staff. Four basic strategies for achiev-
ing this geal are: {1) classroom structure, (2) quality instruction, {3) providing attention,
and (4) teaching social behavior. ‘

Classroom Structure. A number of strategies for establishing classroom structire are
described in Chapter 6. Students who may exhibit explosive behavior benefit from a
predictable environment. The structure provides a sense of security for such students,
which helps them to remain calm and reduces the Jikelihoad of unforeseen circumstances
arising that may trigger inappropriate behavior. Teachers who have antisocial students
should assess the degree to which structural variables are operative in their classroom and
the degree to which specific structural variables could assist those students who may
potentially exhibit acting-out or antisocial behavior,

A Very:mportant
B Somewhatrmpcrtant
- Natimportarit:

Strm‘:turé Variable .

. Behavier expectatrons
2. Remfortementprocedures

3. Problem:solving cofres
procedures

- Lessonfocus specﬁed "
5. Targetskllla rdent ied
- B, Lessonfeedback glven
7. Entry actl\nty utlllzed
8 Independent foutines’ targeted
-9 i yones attenuon secured

i0. Students engaged in, task

B rmmedlate'iy '
11: Problems addressed early-
12, Initial explanauons brlef

13y Pianned vanahons of
nstructlons used

\ 14 Dead time avorded-
|
1
[
...

15, Planfor difficult transmons

16. Studentssetﬂed hefore end of '
perrod .

‘ TOTALS

FORM 4.1 Classroom Structure Implems

Teachers con assess the extent to which
classroom by conducting a self-e evaluation or br
teacher) observe, cvaluate, and report back t
room structure is presented in Form 4. 1. Tea
structural variables according to their impor

3 {2) tally scores for each structural variable.
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Once implementation levels of structural variables have been assessed, the next steps,
are to: (1) analyze why important stroctural variables are not in place, if they are found

to be missing, and (2) develop an action plan to implement the missing variables,

In arder to assess which structural variables are more conducive to maintaining
calm, on-task behavior with antisocial students, teachers can abserve the students under
natwally occurring variations in classroom structure and look for differential perfor-
mance, Alternatively, they can directly manipulate some of the stroctural variables and
observe how they affect students” performance, While many structural variables contrib-
ute to the predictability of the classroom environment, the following five are regarded as
particularly crucial (these variables are described and illustrated in Chapter 6):

1. Preparation

2. Planned variation in the delivery of instruction
3. Classroom erganization

4, Teacher expectations

5. Behavior management system

Quality Instruction. Gettinger (1988) identified gudliy instryction ag one of the ear
liest proactive strategies that should be considered in classroom managemant. Asarule, i
students are successfully engaged academically, there will be fewer associated behavior
problems. Similarly, if antisoeial students are productively engaged in an assignment or
instructional task, there is far less likelihood of other competing classroom: stimuli trig-
gering inappropriate behavior. :

Ir: a survey of instructional practices in classrooms for students with serious emo-
tional disturbances, Knitzer, Steinberg, and Fleisch (1990} found little evidence of fo-
cused acadentic instruction. Moreover, in an extensive review of the published literature
on this topic, Ruhl and Berlinghoff {1992) report a paucity of research en the topic of
academic interventions with students having antisacial or acting-out behavior pacterns.
1t appears that the role of effective nstructional variables is noticeably absent in much of
the published research on students having seriaus behayvior problems.

Colvin, Greenberg, and Sherman (1993} describe the overall academic profile of stu-
dents with problem behavior as having the following key featnres:

®  igh rates of off-task behavior

& Poor academic and worlk-related skills

®  Splinter skills in basic academic areas
® Low achievement

These skill deficits can actively interfere with learning and make the delivery of
instruction difficult, Thus, managing student bebavior often becomes & primary teacher
focus at the expense of instruction. One possible remedy for this situation might be to
use curricula that direetly address the skill deficits exhibited by students with problem
behaviar, An appropriate curriculum should have the following features:

strategies for Managing the Phases of Acting:
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Strategies for Managing the Phases of Acting-Cut Behavior

. ® DBuffer the impact and atternsare the influence of behavioral problems exhibited Ly

students during instruction,

#  Enable teachers to instruct antisocial students so that academic achievement eccurs at
alevel commensurate with their ability.

s Strengthen weak academic skills.

".'s  Enable students functioning below grade level to catch up.

Direce inscruction has 2 number of features that are particularly suitable for meeting
these challenging needs. Engelmann and Carnine (1982) have presented the critical de-
sign components of the direct-instruction model in considerable detail. Some of the
features that have particular relevance for instructing students with serions behavior
problems are listed here:

¢ Concepts are presented systematically to control for misinterpretations.

¢ Skill components are carefully sequenced to ensure that students learn: the basic build-
ing blocks.

& Procedures are specified in detail to assist teachers in‘presenting the content,
¢ - Correction pracedures are carefully specified.

# Sufficient practice is prescribed,

. ® - Cumulative review and practice arc built into the curricula.

In summary, quality instruction is an impartant tocl for maintaining students in the
calm phase, However, academic interventions and curricula specifically designed for

. antisocial students have not been widely addressed to date, It appears that highly struc-

tired curriculz have considerable potential for improving the academic and behavioral

", skills of students with problem behavior. Regarcless of the curricular approach, it is

important to implement the best available practices with antisocial students whicl: we
know guide effective teaching and instruction. The support systems inherent in these
practices are essential if such students are to progress acadernically.

Providing Attention, Unfortunately, students who display antisocial behavior pat-
terns are often left alone and ignored when they ate calm and on-task. This critical
ntistake bhas serfous implications for the schoal adjustment of antisocial students. Teachers
may believe that {1) they themselves need a break in such instances because these students
take an inordinate amount of teacher time and attention when their behavior is escalatin g
of {2)-it is best to leave antisocial students alone whesn they are calm because teacher
attention may prompt their disruptive behavior to occur. This assumption is exactly
backward in terms of saund behavior-management theory and practice (Wolery, Bailey,
8 Siagai, 1988). Essentially, if students receive more attention when they are acting out

+and out of control than when they are calm, they are nmich more likely to eontinue the

problematjc beliavior as opportunities allow. Teachers should develop structures to en-
sute that all students, and especially antisocial students, receive adequate attention during
this calm phase. Two basic strategies for providing aifention are contingent and
noncontingent.
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Maintaining positive student behavior. Elizabetts Creiws

Contingent atfeution refers to attention that 1s delivered in response to appropriate

behavior. For example, i students finish their work on time, they may be allowed 2 -

break; or if they stay on-task during a period, they may earn some sart of brief privilege
ar free-time activity, Contracts may be designed to provide additional structure in urder
to teach students that posicive consequences follow the occurrence of appropriate behavior
(Sugai & Tindal, 1993). This arvangement will run counter to most of the prior experi-
ence of antisocial students and will need to be consistently applied in order to have the
desired effect.

Noncontingent aftention refers to strategies designed to provide teacher contacts with
students whe do not get adequate attention. These strategies provide generalized, non-
contingent actention of a positive nature to antisocial students before they have had an
opportunity to mishchave, Attention of this by pe serves as a pre-correction geared toward
miaking it unnecessary for antisocial students to act out in order to mect their attention
needs. [t also serves as a means of connmunicating positive tegard and sacial interest in

Strategies for Managing the Phases of Acting
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“antisocial students—a rare event in their lives. For example, the teacher may initjate
frequent incidental contact with the antisocial students or give them a regular job of

. serting up class activities or distributing materials, The regularity of the task ensures that
the teacher will have a fixed schedule for making social contact with the students, Teachers
should create a Jist of jobs or activities so that suclystudents can be given specific respon-
sibilities, and opportunities may be provided for the teacher to interact pesitively with
them,

Teaching Social Behavior. In Chapter 10, we present systematic procedures for
teaching appropriate social behavior and specific social skills that derive from instruc-
tional principles developed for teaching academic skills. Alchough these procedures are
already familiar to many teachers, a problem sometimes accurs in convincing teachers
that social behavior needs to be taught in the same way as academic content.
Unfortunately, antisocial children are often inadvertently taught 2 maladaptive be-
Davior pattern (by parents and others that is highly aversive and often destructive
themselves, their peers, and teachers. Antisocial students have to be directly instructed
“arid supported in their attempts co replace their maladaptive behavior pattern with an
adaptive pattern. As a rule, they cannet do this without assistance from the teacher as
well a5 others {psychologists, parents, peers, consultants). Teachers are well equipped and
 ideally positioned to assist antisacial students in acquiring and maintaining an appropriate
-pattern: of behavior, : ’

103

Phase Two: Triggers

Triggers cause or initiate conflicts between teachers and students, The strategies for
‘rianaging student behavior in this phase use problem-solving and conflict-resolution
procedures. We describe three types of strategies: (1) formal problem sclving, {2) pre-
correction, and (3} individual problem solving,

-ormal Strategies for Problem Solving

%, The three most commonly used formal strategies far assisting students to manage triggers

te: (1) curricular interventions, (2) individual assistance plans developed from school and
district resources, and (3) services purchased [Tom specialists.

urficular Interventions. Many published and unpublished curricula have been
leveloped for social skills, anger management, problent solving, and responsible decision
aking (Alberg, Pecry, & Eller, 1594; Goldstein, Sprafkin, Gershaw, & Klein, 1980;
Ginnis & Goldstein, 1984; Walker, McConnell, Holmes, Todis, Walker, & Golden,
983; Walker, Todis, Holmes, & Horton, 1988). Antisocial students have serious skill
deficits in these areas (Patterson, Reid, & Dishion, 1992). Curricula and effective instruc-
aonal procedures exist to directly teach these skills, Teachers should develop their own
ibracy: of curriculs and adapt their teaching to meet the diverse needs of antisocial
ents. In a review of studies that examined the effectiveness of social skills programs,
gtagoza, Vaughn, and McTntosh (1991) indicate that 2 number of programs have been
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successful with children and youth whe have behavior problems. Chapter 10 focuses on
social-skills training resources and teaching guidelines for use with antisocial students. -

Gleason, Colvin, and Archer (1991) report that students who exhibit problem be-
havior in the classroom often have serious deficits in study skills as well. Colvin {1988}
intraduced study skills curricula developed by Archer and Gleason {1989 to students

with severe behavior disorders and reported significant gains in their academic perfor- ©

mance and appropriate classroom behavior.

Individual Assistance from Schools and District Resources. Schaols and schoel
districts typically have specialists, such as behavioral consultants, counselors, social work-
ers, and school psychologists, who work in suppart voles to teachers. [t is of ten particularly
helpfu! for students with antisocial behavior patterns to work with such specialized scaff
members to help them unravel escalgtion triggers and develop strategies to solve them. In
addition, these meetings provide students with an opportunity to have some undivided
adult attention, which can have beneficial effects. '

Services Purchased from Community Specialists. Students with more severe
antisacial behavior may need professional experiise beyond that available from school and
district resources. These students may exhibit extreme emotional and behavioral prob-
Tems. In sueh cases, school districts often contract with specialists from community agen-
cies, such as mental health services, psychiatric hospitals, crisis intervention centers,
universities, and private consulting firms. If additional services are obtained from outside
the schoal system, it is important to coordinate them carefully with in-district services
{Jones, 1992). :

Pre-Correction Plan

The foundation of a pre-carrertion plan is to identify the context in which the predictable
problem behavior occurs, In other words, school staff need to identify the specific triggers
that set the stage for the occurrence of the problem behavior. The rest of the plan is
designed to assist the student in exhibiting expected or adaptive replacement behaviers
in these contexts.

individual Problem-Solving Plan

This strategy is basically a derivation of a pre-correction plan that has a particular focus
on implementation procedures applied to the antisocial student and others with moderate
to severe beliavior problems. The overall steps are: (1) cleatly identify the source of the
problem, (2) identify possible solutions or options, (3) assist students in evaluating options
and selecting an optien, {4) discuss results and implications of the choice, (5) develop an
implementation plan (that is, specify tasks and who is responsible for each task), and {6)
develap criteria for success and specify review dates.

Clearly Identify the Source of the Problem. The purpose of this step is to assist
the student in identifying the triggers or scurces of the problem. Questions such as “What
got you mad in the first place?” “What went wrong for yon?”" and “What started all of
this?” can be very helpful.
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! jdentify Possible Solutions or Options. Once the triggers are ideptified, the next
step is to List possible options. Sample interview questions would include “What can we
do about this?” “Instead of doing that, what else could we do?” and “What changes can

! e make to aveid this next time?” It is important to stress that you are not looking for

definite answers at this step; you are just making a list (brainscorming). The two of you
- will see which option might work best. .

. Assist Students in Evaluating Options and Selecting an Option. Here the
. teacher assists the student i examining the pros and cons of each option. Many antisocial

students are rcluctant to éccept responsibility for their own behavior in the discussion of
such options. Instead, they are quick to frame options that involve blaming others (par-
ents, teachers, and peers). It is best to hear them out and then gently persist with the
options that the scudent {with your help) can most directly control.

D_iséuss Results and Implications of the Choice. Lven if students verbally agree
ta 4 specific plan, they will need assistance to examine implications of the plan. Usually, a
--plan involves some cost to the student. For example, the source of the problem may be
thiit Alex was behind in assigmments, so he agreed to catch up on the work before school.
“However, the teacher might have to point out that this will mean he will have to get up
easlier i order to arrive at school sooner and will not be able to associate with friends

" before or possibly after school. Teacher support may be needed in accepting such a harsh

redlity.

‘Develop an Implementation Plan.  [n many cases, students with antisocial behavior

. have limited skills for implementing developed plans: The teacher should spell out key
“details of the plan, such as specifying tasks and who is responsible for each task. Teachers
should identify some tasks for which they will provide assistance, such as visiting with
ather teachers, talking with the principal, or talking with the parents, In this way, stu-
dents are visibly supported—it really is a tean plan, '

: Dei'relop Criteria for Success and Specify Review Date.  Students need some kind

of monitoring plan that includes a regular contact time with the teacher. In setting criteria
for success, the teacher should temper the students® goals, as they usually aim too high. A

- phase-out plan should also be established so that the student can see an end to the

program,

Phase Three: Agitation

When students deal ineffectively with triggers or the conflicts associated with theny, it is
only a matter of time before they begin to exhibit agitared behavior. The primary goal

| of managing behavior in this phase is to utilize strategics that calm the student down. In

!general, these strategies are essentially accommedations in which the student's agitation.
1s recognized and dealt with. ' :

Because these strategies are supportive in nature and exceptions to established rou-
tines, they must be implemented before the onset of serious behavioral episodes; otherwise,
the gllain of resulting inappropriate behavior may be reinforced, For example, if Patty is

7 -
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already throwing a chair around and cursing the teacher, it is too late to use supportive
techniques. However, if she is grimacing, tapping a pencil, or having difficulty getting
started, supportive Lechnigues to manage agitation could be applied. The issue is timing-—
such techniques should be implemented at the carliest indications of agitation. These
techniques are as follows. .

Teacher Recognition. Perhaps the most powerful and supportive strategy available
in this stage is for teachers o communicate that they understand the student is having
problerms. Simple comments such as “Are you doing OK?" “Do you think you can get
thraugh the pericd?” apd “You are looking a bit upsci taday” can help students feel
supported and may reduce agitation.

Space. Provide the student with an epportunity to have some isolation from the rest
of the class (such as a quiet area, a separate desk, or one near the teachet’s desk). Expecta-
tions need to be established with the class 5o that scudents using the quiet area are left
alone by others.

Time. Some students benefit from structured options—ior example, to provide alter-
natives with deadlines, task requirements, and schedules.

Preferred Activities. Allowing students to engage in a preferred activity for a short
time may help then focus. It is important to establish clear expectations for how long the
stodents may engage in these activities and to enter the normal routines promptly when
asked.

Teacher Proximity. Teacher proximity can lhelp many students relax, especially if
they know the teacher is attempting to assist them in addressing their problems. The
teacher may stand near the students from time to time and make incidental contact as
appropriate, Teachers often underestimate the importance and effectiveness of this strat-
egy; it can be a powerful technique. Unfortunately, nany students wha act out irs the
classraom do not have good adult role models. The teacher often becomes their first
appropriate role model. Some students, however, prefer isolation or distance from the
teacher when they become agitated.

Independent Activities. When siudents engage in independent activities, they are
more likely to become focused on the task and less likely to engage in negative interac-
tions. These tasks should be constructive in nature, and the students should have sufficient
skill mastery to cngage in the assigned activities without assistance.

Movement Activities. Many students show an increase in their behavioral levels
when they are agitated. Activities that require movement are more likely to help them
facus than tasks requiring them to sit still at their desks. Examples of movement-oriented
activities include errands to the office or other classrooms, Lelping te distribute materials,
and cleaning the chalkboard.

Involve the Student in the Plan if Possible. Because selfomanagement is the ulti-
mate, long-term goal of any intervention program for problem behavier, it is important
to actively involve students, when appropriate, in a plan t6. control agitation. Students
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{4) complete exit paperwork; (5) restore the enviromment as appropriate; (6) return to the

original activity or the next activity; and (7) debrief.

Avoid Escalating Prompts.  School staff may inadvertently exhibit behaviors that are
likely to escalate students. These esealafing prompts include agitated behaviar (for example,
shouting), cornering the student, power struggles {for example, “getting in the student's

face” and stating, “In this school you will . . .%), wouching or grabbing the student,

nagging, making statements that may discredit the student in front of peers, and arguing.

Maintain Calmness, Respect, and Detachment. When students are approached
in order to address the prablem behavior in this phase, there is a high probability that the
behzvior will escalate, The teacher’s behavior at this point needs to be extremely con-
trolled and nonjudgmental. Some guidelines for approaching the student in this situation
are as follows: ' '

o Move slowly and deliberately foward the problem situation. Walk slowly, and avoid rushing
or displaying behavior that indicates panic or anxiety.

o Speak privately. Take students aside, and talk quietly. Avoid public statements and lond
talk.

®  Speak calmiy. Use a flat, controlled voice. Be as matter-of-fact as possible. Do not
threaten,

o Minimize body language. Be as still as possible. Avord pointing, staring at, or crowding:

the students.
s Keep areasoitable disiance. Do not get too close and do nof get “in the student’s face.”

o Speak respectfully. Avoid hersh, angry tones, Use the students’ names, and speak in 2
soft, detached, and respectful manner.

o  Establish eye-level position. 1f students are sitting, then sit beside them or squat. If
students are standing, then stand. Some students react negatively to anyone towering
over them in such situations. '

». Be brief, Use language that is simple and brief, Long-winded statements or nagging
will make some students react negatively. . :

& Stay with the agenda. Stay focused on the problem at hand. Do not get sidetzacked.
Deal with lesser problems later,

s Withdraw if problem behavior escalates. Terminate the discussion if the preblem behavior
escalates, withdraw from the students, and follow schoo! emergency procedures.

& Awoid power struggles. Stay with the problem at hand. Do not be drawn into “] won't,
you will” types of engagements.

o Acknowledoe cooperation, 1 students cooperate, complinient them and be sure to men-
tion their cooperation in a later report or follow-up ta the sitiation.

The boftom line: Use common sense and approach the problem in a_calm, detached,
unhurried, respectful, and step-by-step manner.

_Stralegies for Managing the Phases of Acting
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What was your behaviort:: -

___Student s._ignaﬁ;ijg .

FORM 4.2 Behavior Form

an incident report ar office referral describing the beliavior and its relevant circumstances.
It is also helpful to have the student complete some kind of behaior form that can be used
in the debricfing session and for problen-solving purposes. Form 4.2 is 2 sample behavior
form.

' Sfratég'ies for Managing the Phases of Actin
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Restore the Environment as Appropriate. 1fstudents engage in behaviors such as
throwing books and pushing desks over, they should be required to restore these shjects
to their original position or clean vp what they have donc. [f students complete the
behavior form, they are more likely to cooperate with this restoration step.

Return to the Original Activity or the Next Class Activity. Once students have
completed the form and restored the enviroimment as necessary, the next step is to return
to the normal schedule {unless it is more appropriate to maintain the student in isclation).

Debrief. The purpase of the debrigfing session is to prablem solve and prepare students
so they will be bl’:tmr‘cquipped to exhibit appropriate behavior the next time a problem-
atic situation arises. Information from the behavior form should help the teacher wotk
through the incident by identifying the context of the problem, the problem behavior,
alternative behaviors, and a commitment from students to try an alternative behavior the
next time the situation arises. :

The debriefing session should be held ance the student is back in the original setting.
The problem behavior began there, so the remedies should be addressed there, especially
if the teacher conducts the debriefing session. IF another staff member conducts the de-
briefing session, the session must be conducted after students have returned to class, It is
better to debrief on the day of the incident and at least 20 minmtes aftér the student has
~returned to class.
Have set questions to discuss with the students, such as:

" ® What was your behavior?

® What was your concern or need?
e What else could you have done that would have been acceptable and that would have
" met your need?

*  What will you do next time if this situation arises?

Do not be too concerned if you inadvertently assist the student to cscalate during
this phase—you will get another chance to do it right in the near future!

Phase Five: Peak

When teachers refer to antisocial or acting-out behavior, they typically mean behaviors
“that occur in the peak phase. These behaviors are serious, disruptive, and can threaten
- the safety of others. [fstudents get out of contrel, the clussroom is disrupted and the safety
‘of others can he affected. In.such cases, the teacher usually tries to remove the students
from the classroom, However, students wha are out of contral can pose a serjous threat
. to the safety of others if actempts are mide to remove them {especially if force is used).
The basic procedures to censider using are: (1) preparation and precautions, (2) shor i-term
interventions, and (3) long-ters interventions (designed to address safety and disruption as
- well as follow-up, problem-solving needs). These procedures need to be carefully laid out
and rehearsed with staff, students, and parents.

ring the behavior and its relevant circumstances.
lete some kind of befavior form that can be used

solving purposes. Forn 4.2 isasanplebehavior . ff:g  Preparation and Precautions. The pracedures used to address peak or out-of-
’ & v " control behavior are typically intrusive (especially if force has to be used). It is critical
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that a school district or school develop clear procedures for managing student behavior at
this point. In most cases, districts and states have guidelines that need to be followed. The
following guidelines are recommended: :
o Strict criteria should be established for when these procedures are to he used.

e Allstaffwho are likely to usc the procedures should be trained to protect all parties.
Staff should receive regular review and practice opportunities.

&  Two staff members should be involved at the same time.

& Staff need to be designated to monitor the student carefully and to introduce an
independent activity as early as possible.

» Carefnl records need to be kept.

e Parent permission should be obsained. The procedures should be part of school policy
and should be in the individual educational plan (IEP) for special-education students
who exhibit out-of-control behavior.

Short-Term Interventions. The first step should be to addrass safery {safety for other
students, the invelved student, and staff ). The safety procedures need to be appraved, and
staff should be familiar with the details of their implementation. The most commonly
used safety strategics follow: '

» Isolation and removal of other students

s Tarent contact

* Dolice call

¢  Short-term suspension

® Restraint

Long-Term Interventions. Repeated instances of peak or out-of-control behavior
should serve as a red flag that things need to be done differently; that is, that the current
plan is failing. Some additional stratepies may include the lollowing:

» Dlan interventions to address target problem behaviers occurring earlier in the chain.
*  Anglyze the ecpvironment to assess whether escalating prompts are present.

®  Assess schoolwork.

® Refer for counseling.

e Refer for evaluation.

& Refer for additional evaluation and services,

e Examiné school policy and procedures (if several students are seviously acting out).
Remember: We cannot assume that schools are safe places anymore. School administrators
must have clear policies and procedures for managing out-of-contrel behavior and ensure

that all staff (including substitnte teachers) receive regular, ongeing traiming in these
procedures.
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Phase Six: De-Escalation

"The students’ behavior will eventually subside either as a result of the strategies tsed to

manage peak behavior or simply through exhanstion. The following steps are designed to
manage the students’ behavior after a serious incident or peak hehavior: (1} isolate the
students; (2) allow some time to cool down; (3) engage in independent work for a set

" amount of time that produces a final product; (4) complete exit paperwork; (5) restore

the environment; and (6} resumne a regular schedule.

Isolate the Students. The students should be placed in a setting that allows for isola-
tion and supervisian. Typically, 2 room or area near the school office or a specially desig-
nated area attached to the classroom will suffice,

Allow Time to Cool Down, Students need some guict, uninterrupted time for
several reasons: (1) to calm down, (2) w avoid the possibility of further escalation, (3) to
provide them with a chance to collect themselves, and (4) to save face, :

" Engage in Independent Worl That Produces a Product for a Set Time. The

purpose of this task is to establish 2 basis for couperation and provide a focus for the
students, The task should be relacively easy and mechanical in nacure. Assistance should
pot e provided if at all possible; otherwise, the tcacher-student interactions may prompt
more problem hehavior. A set time, such as 20 minutes, should be established and a

- preduct required (such as 2 page of definitions or a page of math problems completed).

Complete Exit Paperwork. The students complete any necessary paperwork, such -

as the behavior form described earlier. This task is also usefl in assessing the students’
level of potential cooperation. For example; if the students complete the form (as well as
the product menticned in the previous step), the teacher has seme basis for concluding
that they will cooperate with the next step. However, if the students refuse to complete

- the form or complete it in a shoddy manner, the teacher can likely conclude that they will

not cooperate when they return to class. In this event, the students should remain in

~isplation for a longer period. If students do not have the skills to complete the form, the
. teacher ean use the questions as prompts to query the student for oral answers.

Restore Environment as Appropriate. If the students disrupted the environment,
part of the follow-up should be to restore the setting o its original state (for example,
picking up chairs, rearranging books, and cleaning up). Again, if the students cooperated
with the earlier steps, there is a strong likelihood of cocperation with this step.

Rasume Regular Schedule. At this point, the students have been given the oppor-
tunity to settle down and have cooperated with three tasks (comnpleting the product,
filling out the behavior form and restoring the environment). As a result, they are likely
to cooperate when they return to class, Teachers should keep in mind, though, that they
may have difficulty with activities that require interaction with other students, such as

discussions, ane cooperative learning activitics. A solitary, independent task is the casiest .

activity for students at this point.
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Phase Seven: Recovery

In this final phase of the acting-cut cycle, the students are back in the normal schedule.
The procedures to be used in this phase are: (1) assist the student to focus on the activities
at hand; (2) reconstruct the acting-out cycle; and (3) develop problem-solving options.

Provide Strong Focus on Normal Routines.  The teacher’s immediate goal is to assist
the students to reenter ongoing classroon activities and maintain on-task behavior. Promys
and briefl verbal reinforcements such as, praise) should be provided. If the students want to
talk about the incident, such as what may have happened or who was at fault, the teacher
should simply say, “We will talk about that Jater. Let’s get on with our math now.”

Do Not Negotiate About the Consequences for the Serious Behavior. Some
antisocial students may have learned that if they cooperate in class, they can negotiate
about the consequences for their serious acting-out behavior. Teachers should not recon-
sider the cansequences. The consequences are designed to teach Jimits, that is, to com-
municate to the students that their bebavior is unacceptable. If the consequences are
subsequéntly renegotiated, then students may get a mixed message that it is aceeptable to
exhibit peak behavior pravided they cooperate after the incident has oceurred. Teachers
should reinforce cooperation after an incident by using other reinforcers, not by modify-
ing the consequences for the previous serious behavior.

Debrief. Unfortunately, chis step is frequently oinitted by teachers, perhaps because
they are pleased the students are back on track, and they do not want to risk escalating
themn. However, this step is crucial and should not be omitted becanse the smne circum-
statices or triggers that prompted the chain of escalating behavior are likely to reappear.
Some form of debriefing must be conducted with the students to review the chain of
behavior, identify the triggers, and establish some alternative responses {for example, to
problem salve with the student). The debriefing session should be conducted sometime
alter the students have been on-task for at least half an hour.

Strongly Acknowledge Problem-Solving Behaviors. When students make
chronic errors in academic subjects, teachers praise them for correct responses. The same
should apply to problem hehavior. When students appropriately handle a certain sitnation
that previously triggered problem behavior, the teacher should provide strong positive
reinforcement.

Communicate Expectation That the Students Can Succeed with Help.  Stu-
dents who exhibit antisocial behaviar on a regular basis usuzlly have little confidence that
they can be successful in their attempts to change the behavior. Many of them have already
been exposed ta several behavior plans that did not change their bebavios, In this step, che
teacher tries to: (1) encourage the student to keep trying and (2) identify bow the teacher
can help the student succeed; that is, how they can work together on the plan.

Establish a Plan with Specific Steps. The debriefing session should have resulted
in an agreement that the students will undertake certain problem-solving activities (es-
sentially to idemify the triggers and select an alternative respomse for each). The teacher
should emsure that the plan is sufficiently concrete and that a monitoring and review
schedule is established,
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SUMMARY FORM AND CASE STUDY

Strategies have been presented for managing behavior during each of the seven phases of
the acting-out cycle. We return now to the summary form presented in Chapter 3 (Form

" 3.2) in which a particular student's behavier and corresponding strategies can be listed

for each phase (see Borm 4.3). The forun: can be used as a behavior plan for a student who
exhibits serious antisocial behavior. It can be used in three ways: (1) at a staff meeting
where teachers develop a plan of action for a particular student, (2) in a parent-training

_ session where the parent, with a teacher or consnltant, develops a plan for implementation

in the student's home, and (3) as a self-management plan for scudents who are capable of
identifying their behaviors at each phase and corresponding strategies for changing them.
The following casc study is presented to illustrate these procedures.

Background. Dominic is 2 14-year-old seventh grader who has had a long history of
problem behavior in public schools. His behavior file has numerous incidents of antisocial

. behavior, including threatening and abusing staff, throwing materials around the room,

and hitting other students during recess, Teachers say he has a very short fuse and is easily
upset. He is below average in all subjects and is of average intelligence. He comes from 2

- single-parent hone and presently lives with his mother. For some perieds of his life, he

‘was in the care of his grandmother and in foster care. After attending several different
schools, he was referred to a self-contained school for behavior-disordered students. His
mother has steadfastly refused placement outside his Jocal school. She maintains he is a

. good child but has his bad moments, “Just like his father.” He took medication (Ritalin}

when he lived with his grandmother, but his mother maintains he does not need medi-
cation now. He has been placed in a resource room for reading and inath and in a vegular
classroom for other subjects.

A staff meeting was conducted; the summary form was completed and became
Dominic's behavior plan (see Form 4.4; the assessiment portion of this form was presented
as Form 3.1). '

CONCLUSION

- Acting-out behavior occurring during teacher-student interactions can be described by a
“seven-phase conceptual model. Specific behaviors can be identified for each phase of the

behavioral chain. Thus, students' place in the acting-out behavior cycle can be deter-
niined by their observed behavior, Strategies and procedures can then be implemented
for managing student behavior at each phase in the cycle. The basic intent of the strategies
is to arrest the behavior at that point in the chain, thereby preventing escalation and, at
the same time, setting the stage for students to engage in appropriate alternative behav-
iors, The overall emphasis is on identifying the early behaviors in the chain, redirecting
the antisocial students toward appropriaie behavior, and subsequently precmpting the
acting-out cycle of serious behavior,

Chapter 5 contains guidelines and procedures for developinga schoolwide discipline

~ plan. A well-designed and carefully implemented discipline plan allows teachers and

otlter school staff to proactively deal with situations that have the potential to trigger
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escalated forms of behavior, Thus, teachers are able to avoid these unfortunate episodes
“'in many instances.

STUDY QUESTIONS

. Why is it important to develop effective strategies for in tervening early in the chain
of acting-out behavior? ‘

iy

2. Why do students with severe antisocial behavior need classroom and school
structure?
3. What is the typical academic profile for a student with serious antisocial behavior?

4. What features of an academic curriculum would be béneficial for students with
academic deficits?
- 5. How can attention be used to strengthen target behaviors and weaken problem
behaviors?

6.

[=)

What is meant by nioncontingent attention and how can this strategy be used to assist
students with frequent problem behavior?

What are the critical steps in a problem-solving plan?
8. What is the basic approach in managing student agitation?

9. What are two comman problems encountered in usi ng agitation management strat-
egies and what are possible soliitions?

- 10. What are the basic steps in a nonconfrontational crisis-prevention procedure?

11 'Why is it important 1o debrief with a student following a sericus incident and what
~are the niain steps in the debriefing process?

12. What arc the major steps following a seriaus behavioral incident?
13

What are the most important steps when a student is back in the regular schedule
following a serious incident?

KEY TERMS
“academic profile long-term interventions

behavior form pre-correction

- classroom structare providing attention

-Crisis-prevention strategies quality instruction

debriefing safety procedures

 escalating prormpts short-term interventions

.nterrupting the behavior chain




