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DRAFT Report of the Task Force on 

Language, Social Psychology and Adolescence

Introduction AND OVERVIEW

The social and psychological significance of a life stage known as adolescence is hardly in question these days. This significance along with the problematisation of adolescence has generated an enormous amount of research output across the social sciences over the past three or four decades. As a ‘task force on adolescence’ commissioned to write a report for the International Association of Language and Social Psychology we found the prospect exciting but rather daunting given the potential enormity of the task as generally formulated. Instead of trying to do justice to the full range of possibilities presented by the enormous literature on adolescence across the social and psychological sciences, we have provided a set of perspectives on a set of topics of particular interest to us and hopefully to the association. These focus upon teenagers’ implicit and explicit understandings of what communication is – ‘good’ and ‘bad’, their language and communication in relationships with peers, with older adults in their family and with significant community adults (e.g., police, healthcare workers) and their interaction with the media and new information/communication technology.    


There are a number of overarching themes that arise from the task force’s deliberations and it is these that I want to highlight in this introductory overview. These overlapping themes: intergroup language and communication, power and social capital, developmental trajectories and perceptions of risk, we believe are of particular interest to members of the association of Language and Social Psychology.

Intergroup language and communication

Stereotyping and prejudice are secure ground for social psychological investigation. While there is a long history of research on stereotyping and prejudice and how these processes affect social relations with certain groups (e.g., race, gender, religious groups), there is much less recognition for the ways these processes impact members of different age groups (e.g., see Giles, 1999). In the late 1980s gerontologists (e.g., Butler, 1987; Palmore, 1990) proclaimed ageism to be the third great ism of the century after sexism and racism but even while Butler and his colleagues recognised that ageism affects people of all ages it was mainly elderly people that concerned them. When it comes to age groups, language and communication research has also (with good reason) tended to concentrate on ‘the elderly’ as a stigmatised age group and ignored the very real and significant ways in which stereotyping and age prejudice can affect those we might label ‘youth’ (Williams & Giles, 1998). Perhaps it is because ageism with respect to young people is such a ubiquitous assumption of our everyday lives that it therefore seems so invisible.

Another reason for the invisibility of ageism with respect to youth is perhaps because much research on adolescence has been securely rooted in developmental and personality psychology. This has meant that social behaviour is typically linked to individual personal and developmental processes and we have failed to take the critical group or cultural perspectives. While it could be argued that sociologists have focused on groups and cultural institutions they have tended to characterise youth-as-group and tended to view youth as culture without a reflexive critique of this very process (see Griffin, 1993). While a few social psychologists have looked at stereotyping of youth and have viewed adolescence through the lens of social identity theory (Widdecombe & Wooffit, 1995; see Drury, this report), rarely if ever have these processes been seen specifically in terms of language and communication. Yet we see the potential for this perspective to have enormous impact through a number of the topics addressed by the task force. All sections of the report comment to a greater or lesser degree on stereotyping of adolescence, some useful theoretical links and directions can be found in the sections written by John Drury and Jennifer Fortman. Drury discusses perceptions and expectations of adults in authority, Fortman discusses the development of social identity in adolescence and Williams indicates some ways that intergroup positions may be used strategically in family discourse (see also Williams & Harwood, in press).

Power and social capital

A discussion of social identity and intergroup behaviour always implicates social power. As Drury in his section points out, while both adults’ and teenagers’ stereotyping of each other can lead to communication difficulties, the teenagers in these situations are more often than not in a low power position. In fact we could suggest that low power is a base-line position for teenagers in interaction with adults. This is partly due to the authority that adults have by virtue of their role (professional) or relationship (family adult) to teenagers and it is a by-product of the norm of age-respect
. Young people typically report efforts to be polite and censure what they say in an effort to remain respectful to adults even when they feel that those adults’ power to command respect is illegitimate (Williams & Giles, 1996).  

In order to sustain self-esteem and fend off negative expectations, adolescents in these situations may subvert or resort to covert power (Drury, this report).  In his section of this report, Crispin Thurlow describes how teenagers might be viewed as lacking ‘communication capital’ such that adults’ construction of adolescents’ supposed lack of communication skills is another way of exerting power, downcasting, stereotyping and importantly, of discounting adolescent challenges to adult authority structures. On this point, Williams and Garrett (2002) have recently shown how adults’ view adolescents as uncommunicative and/or ‘with attitude’ and, if we take this as reflective of real experience, it seems possible that this may represent some teenagers’ communicative attempts to garner more power in intergenerational communication. 

The development of youth culture, the so-called counter culture could be seen in these terms too. Eckert discusses how language constitutes identity in youth culture and the relationships of this to gender, class and ethnicity. She points out that teenage culture is ‘almost always seen as inferior to adult culture’ – as a stage on the way to achieving more mature culture – rarely, if ever is teenage culture compared to child culture. So instead of looking at ‘how far they have come’ we tend to ‘look at how far they have got to go’ so setting up a negative comparative cycle. The adoption and mastery of new technologies is one way in which youth culture can be defined as distinct (Williams, Coupland, Folwell, & Sparks, 1997) and young people are empowered and as described in Crispin Thurlow and Sue Mckay’s section of this report. 

One could look to social identity theory and social change for theoretical links here too – adolescents like other disadvantaged groups may challenge the status quo when they see it as illegitimate and unstable. Strategies drawn from this perspective suggest a range of responses to awareness that one is a member of a socially disadvantaged group, from social mobility (trying to claim membership of the more socially advantaged group) to outright social competition (see Williams & Harwood, in press). How far we could take this analogy remains to be seen but Crispin Thurlow (this report) suggests some strategies by which power may be (re-) claimed by adolescents. At present, very little is really known about the language and communication strategies that teenagers might use to obtain social mobility, to create alternate realities (i.e., youth subcultures) or to compete by subverting or claiming power in these instances. Although not formally spelt out in these terms, some indications in this regard may be obtained from the sections written by Thurlow, Fortman, Drury, Eckert and (in a family context), Williams. 

Developmental trajectories

The life stage we know as adolescence is a social construct (see Williams & Nussbaum, 2001 for a discussion of this & Eckert, this report). In short it has historical antecedents rooted in the development of industrial societies. This alongside other processes such as the writings of early developmentalists was highly influential in constructing adolescence as a time of revolutionary personal change – a time of ‘storm and stress’.  Whether we agree that ‘storm and stress’ images of adolescents are overgeneralised or not, there is little doubt that teenagers are in transition between childhood and adulthood and we should not overlook developmental pathways. Most standard texts concerned with adolescence point to developmental issues at this life stage. Changing hormones and physical development are perhaps more certain and obvious indices of development. In this regard some contemporary scientists aided by popular science journalism seem to imply that hormones drive behaviour. For example, a recent UK TV series entitled ‘Teen Species’ takes this point of view. The title alone invokes the notion that teenagers may not only be a different culture but even a different species! Even if we accept that physiological changes align with development at a certain age (and we can even debate this to some extent), intellectual, social and emotional development are more uncertain constructs if only because they are not so heavily linked with physiology. There is little doubt that development is heavily dependent on the way we have arranged modern society – it is therefore a social process as much as or even more than it is a biological process (Hendry & Kloep, 2002). According to Hendry and Kloep, human development occurs as a result of an interplay between individuals’ (and groups’) resources, sets of social challenges and risk. Typical social challenges associated with adolescence are the transition from school to work, from dependence on parents to dependence on self and network and so forth. When thinking about development in adolescence it is useful to place it in context by reminding ourselves of the central theses of lifespan development proposed in the early 1970s by Baltes and colleagues (e.g., see Baltes, Reese, & Lipsett, 1980). That is: the potential for development extends throughout the lifespan; development is multidirectional; gains and losses can be experienced simultaneously; there is vast intra and interindividual diversity in development; the person and environment transactionally influence development. The lifespan perspective draws our attention to the fact that development is plastic and continuous

It is probably the uncertainty about where an individual is on the developmental pathway that creates uncertainty in interaction. As teenagers enter the senior school system they are expected to take more responsibility and to behave more like adults. At the same time they are still expected to be developing in certain ways, so that they cannot be expected to behave like little adults. This seems to prompt a set of dilemmas for adults who come into contact with teenagers and in theoretical terms these dilemmas may not be unlike those that face younger adults in their interaction with older adults. Thus we can conceive of communication predicaments (see Ryan, Giles, Bertolucci, & Henwood, 1986; Williams & Nussbaum, 2001) of adult-adolescent communication in various contexts – where the dangers of over and underaccommodation stalk such interactions (for a description of accommodation theory see Fortman, this report). For individuals and agencies concerned with adolescents, getting the balance wrong - and continually getting it wrong - can lead to a number of undesirable outcomes. These might include: the self-fulfilling prophesy (e.g., if the adolescent takes on the stereotypes expected of him/her); low self esteem (e.g., if the adolescent feels denigrated to the point that it becomes part of their self-definition); social isolation (e.g., if families and other agencies fail to support the youngster); or an over-reliance on peer groups (that may lead to high-risk behaviours – see McKay in this report).  

More than any other age group, adolescents seem to have a salient sense of selves as group members (see Eckert, this report). While this may exacerbate communication predicaments and point up the intergroup nature of some of their interactions with adults, it also affords teenagers potential contexts and networks of social support (including developmental opportunities as well as dangers) within their peer groups. Fortman’s and Eckert’s sections of the report are useful discussions of the linguistic and communicative construction of peer groups.

There is little doubt that adult expectations about teenagers are strongly influenced by the ubiquitous images of ‘storm and stress’ (e.g., see Williams, this report). In addition, adults may try to make allowances for assumed immaturity – and perhaps this is what we see when adults describe teenagers as lacking in communication skills. Thurlow (this report) takes issue with this somewhat, suggesting that beliefs that teenagers have underdeveloped communication skills is a construction that may (among other things) serve adult power needs (as mentioned above). In both Thurlow’s research and that of Drury and his colleagues, teenager’s self reports of their ‘good’ and ‘bad’ communication seemed to indicate fairly sophisticated understandings of communication competence (see Spitzberg & Cupach, 1984).  Indeed, we would surely all agree that some adults we know have underdeveloped communication skills and are lacking in communication competence. Yet, apart from issues of dominance and power, questions such as the following still need to be answered: What is the typical course and nature of communication development during adolescence? Does the development of communication skills correlate with constructs like emotional intelligence or moral reasoning development? In the field of communication, Burleson (1982) and colleagues have discussed the development of cognitive complexity with regard to person perception and the correlation of this construct with the development of perspective taking, empathic understanding, social support skills and so forth. There is also some evidence that storytelling skills increase with age. As Eckert points out, the ability to put together compelling narratives seems to increase with age and there is evidence to suggest that elderly adults exhibit some of the most sophisticated story telling skills (Kemper, Rash, Kynette, & Norman, 1990; Mergler, Faust, & Goldstein, 1985). What are other developmental pathways in communication and language behaviour? Can we chart the communicative development of moral reasoning and behavioural accounting for example? Or will we find that the correlation between such ‘skills’ and age per se is an illusion based on the co-correlation of one or more other factors such as experience? 
Risk 


Sue McKay in her section of this report cites those who assert that risk characterises adolescence. How safe we feel with this assumption is related to whether or not we accept current wisdom about health and risk in the teenage years vis-à-vis that of the adult years (see Hendry & Kloep, 2002 for a useful discussion of adolescent risk). As McKay suggests there are dangers in the wholesale adoption of this point of view. Teenagers may be characterised as ‘at risk’ but whether they are generally more at risk than adults is a debatable point that is indicated by McKay’s delineation of adolescent and adult risky behaviour. Risk behaviour such as poor diet and substance abuse may carry over into adulthood as learned lifestyles. In fact, some theorise teenage alcohol and substance (ab)use as a reach for adult lifestyles – rather than deviation such behaviour may be an attempt at emulation (see Hendry & Kloep, 2002). Nevertheless, in the notions of adolescents as an ‘at risk’ group we can again see stereotypes of storm and stress, irresponsibility, immaturity and thus vulnerability mentioned above. While insurance and accident statistics seem to indicate that young people are more risky in some ways (e.g., as drivers), the generalised stereotype of teenagers as risk is embedded in our health and welfare systems and constructed in the ways we think about and talk to young people. In turn this may also tend to disempower teenagers as they interact with our health and welfare institutions as adult authority structures.

In family contexts, it is parent’s (and other carers) fears about children ‘at risk’ that fuel interrogative behaviour and privacy boundary violation - but when is the ‘right time’ for parents to let go and trust their children? As Williams and Fortman here suggest, the negotiation of this relational turning point lies at the heart of many parent-child struggles through the adolescent years (see also Drury’s account of similar issues of trust and mistrust.)

Does the media carry risks for young people? Decades of research on media violence and recent work on media and young women’s body image, anorexia and so forth seem to suggest that the media is a risky domain for youth. Maria Mastronardi tackles this in her section of the report. She questions research that seems to position teenagers – especially young women – as passive viewers/consumers. Instead media can be empowering for youth in certain ways(see also Thurlow & Mckay, this report) and teenagers are active manipulators, users and participants in new media forms such as the internet, mobile phones and interactive digital TV (see Thurlow & Mckay, this report). She suggests that it is easier for us as a society to focus on young peoples’ use of the media as problem rather than focus on the more vexed problems of poverty, abuse isolation and so on that are a very real feature of far too many young lives.

Conclusions

In different ways then, each of the themes described above are woven through the individual sections of this report. Thurlow begins with his section on popular/media perceptions of adolescent communication contrasted with adolescents’ own perceptions of communication. This is followed by Williams’ discussion of adolescents’ relationships with family adults. Drury continues with his section on adolescents’ communication with non-familial authority figures. The importance of communication with a variety of community adults such as teachers, doctors and other healthcare workers is implicated here.  McKay’s discussion of risk and health picks up some of the themes that run through the opening sections and extends them to a consideration of health care contexts. Mastronardi follows with a sketch of the important research areas concerning adolescents and the media. Thurlow and McKay contribute a forward thinking section that outlines research concerned with adolescents and new information and communication technologies. Returning to themes of social identity and intergroup communication, Fortman discusses the development of youth social identity and Eckert completes the report with her section on how peer and other groups may be viewed as communities of practice constituted by and in language.


From these introductory comments and what follows readers will find that – alongside the specific suggestions for future research in each section - the task force wants to question assumptions about teenagers’ language and communication, risk, development and so forth. As Drury suggests, we believe that this area of inquiry warrants an investigation of the historical, structural and ideological impediments to ‘good’ intergenerational communication . We need to look at the ways that language is a resource for constituting social meaning with respect to adolescence. We need to analyse language use in groups and between groups and examine the language practices that constitute those groups and place their members in the wider social order (see Eckert this report) and we need to examine the ways that ingroup and intergroup language and communication constitutes human development. We want to hear the voices of young people themselves in our research – too much research is conducted by adults for adolescents without ever really listening to adolescents themselves. We also need to do a much better job of acknowledging individual and group diversity (e.g., culture, class) in our research and theorising. 

Finally, mindful that a task force on adolescence risks recreating the very entity that we are intent on dismantling, we would end on a somewhat subversive note. Penny Eckert when making recommendations for future research suggests ‘more research on middle age adult speech – and for that to take the perspective that most research on adolescence takes – focus on identity construction, social groups, peer pressure – this would help demystify the notion of adolescent language and communication and put these phenomena into a more central perspective.’ In a similar vein, Maria Mastronardi commenting on the traditional foci of media research with respect to adolescents asks ‘why do we not see studies that explore the relationship between adults’ preferences for certain types of music or films and behaviours such as adultery, cheating on income taxes, driving above the speed limit, maxing out credit cards, neglecting to pay child support and so forth’. While these comments could be viewed as somewhat tongue in cheek, there is a serious point here. It is only when the concerns of research on adolescence match those of research on people of all ages – for example when transitions in middle and old age are seen to be as traumatic and life changing as those in adolescence – that adolescence will take its rightful place as just one transition in a lifespan of equally weighty human development.

Teenagers in communication, teenagers on communication Crispin Thurlow
There are at least three important reasons why research concerning young people’s experiences of, and ideas about, communication should be promoted. Perhaps the most obvious of these is the straightforward but legitimate academic impulse to want to redress an existing gap in the literature on life-span communication and social psychology. I return to this point in a moment.

A second, perhaps more substantial, reason for looking at adolescent communication lies in the more transactional or instrumental value of communication as a developmental and social resource. In the process of learning to establish and maintain relationships with parents, siblings, peers, and so on, children and young people must also learn to understand others’ feelings, others’ goals, social rules, and others’ minds (Dunn, 1988). Much of this learning relies on their being ‘successful’ communicators; indeed, as Haslett & Bowen (1989) suggest, it is the honing of communication skills which helps “develop self-identity, establish social relationships with others, and provide the basis for collective social activity (p. 27)”. 

Nowadays, there is also increasing importance attached to finding more effective ways of ‘empowering’ young people with what one might call ‘communication capital’ (Thurlow, 2001a after Bourdieu, 1991) and the critical understanding they need to face even more complex social challenges and to access diminishing economic resources (see Chisholm & Hurrelmann, 1995; Home Office, 2000). As Gumperz & Cook-Gumperz (1982:4) say: 

The role of communicative skills has…been radically altered in our society. The ability to manage or adapt to diverse communicative situations has become essential and the ability to interact with people with whom one has no personal acquaintance is crucial to acquiring even a small measure of personal and social control. We have to talk in order to establish our rights and entitlements. 


Although uncomfortable with the notion of communication skills, Fairclough (1999) too has stressed the importance of a critical, needs-based approach in enabling people to respond to the heightened communication demands of late modernity (or, for some, postmodernity). Certainly, however well-meaning, ‘cook-book’ or British Telecom approaches to teaching about communication in adolescence (e.g. Wheal, 1998; BT, 2000) and much of the current preoccupation in education policy for communication as a ‘key skill’ (Cameron, 2000) are not only theoretically and politically reactionary, but may be simply inadequate to the expressed needs of young people.
 


Arguably, for many young people, an important aspect of the diversity of communicative situations to which Gumperz & Cook-Gumperz refer lies in the experience of living in an increasingly globalized, multicultural and multi-ethnic world. The importance of communication skills to young people as a more operational resource is perhaps even greater also for those young people living in larger and more economically deprived (urban) environments (cf. Chesebro et al., 1992).
 In Britain, for example, it is adolescents such as these who have very recently been targeted by the government’s Social Exclusion Unit, concerned with improving the prospects, networks and life-chances of marginalized groupings (Cabinet Office, 1998).

A third reason for research in this area goes beyond technical empowerment and towards a sense of ‘advocacy’ – specifically, the more politicised desire to challenge some of the received stereotypes of adolescent communication. Described by Males (1996) as the ‘scapegoat generation’, teenagers (and especially male teenagers) are too often defined as inadequate communicators or language users and it is not infrequently that one hears the exaggerated folklinguistic complaint, “I just can’t understand what teenagers are saying these days – it’s like a different language!”. Communication between young people and adults is thus all too frequently construed in both public and academic discourse as intergroup communication. Certainly, very recent research merely confirms this common tendency of adults to problematize adolescent communication (Drury & Dennison, 1999; Williams & Garrett, 2000, Drury, this report).  In many ways, adolescents are a social group routinely misunderstood by adults and whose communicative power (or ‘capital’) is greatly reduced (i.e. devalued and/or dismissed), just as Cameron (1990) describes the experience of women. 

Images of adolescent communication: Getting a bad press

Media representations are one good example of just how prevalent this attitude is (see Mastronardi this report). At one point in their extensive overview of the literature on adolescence, Coleman & Hendry (1999:80) note that, in the face of evidence to the contrary, there continues to be little explanation for the persistence of the idea of a ‘generation gap’ in public discourse. One possible explanation, they propose, is the negative stereotyping of teenagers in the media. Certainly, few people in Britain can have missed the cinema debut of  ‘Kevin’, the notorious embodiment of popular beliefs about adolescence by a popular television comic. In particular, it is the familiar ‘storm-and-stress’ image of adolescence which feeds this characterization and the representation of young people more widely in the media (cf. Porteous & Colston, 1980). While there is the possibility that teenagers do not necessarily identify with, or recognise themselves in, these negative media images (Falchikov, 1986; 1989), there is more recent evidence that young British people are often frustrated with the way they find themselves being characterised by adults (Home Office, 2000). 


To be sure, there are several academic literatures which point to the prejudicial impact of the social construction of adolescence. As already suggested, writers in the fields of critical linguistics and feminist sociolinguistics, have demonstrated clearly how the way in which members of political minorities are spoken about can be instrumental in their prejudicial and unequal treatment (e.g. Cameron, 1990; van Dijk, 1987). Elsewhere, and with specific attention to adolescence, an increasing number of writers in sociology and psychology also recognise the extent to which their disciplines commonly view adolescence in an unrealistically uniform, largely negative, and ultimately one-dimensional way. As Griffin (1993:25) describes it, “‘youth’ is/are continually being represented as different, Other, strange, exotic and transitory – by and for adults.”. The academic treatment of adolescents has also been very influential in further feeding the media with its own already robust images of adolescents. And so it is that a sharp contrast is drawn between the “somewhat mundane lives and attitudes of the majority of contemporary young people in actuality and the range of considerably heightened images of youth that is to be found in much of the popular and professional social theorising of recent years” (Davis, 1990: 2). It is for this very reason that Davis proposes that it is the gap between image and reality itself which is ultimately in need of explanation.

Given this bad press, and to reiterate my point from above, there is, I think, certainly a sense in which one might reasonably approach the study of communication in adolescence with the same kind of ideological sensibility and political advocacy as those writers in sociolinguistics, like Cameron, who are concerned with the linguistic disenfranchisement and alienation of their own target groups. In some respects at least, adolescents too are a political minority (cf. van Heeswyk, 1997) and an important part of the ‘myth of adolescence’ (cf. Hockey & James, 1993) is their apparent ignorance (i.e. lack of skill and/or awareness) of (‘good’) communication.

Young people in communication

Outside of social psychology and communication science/studies, there has certainly been much written about the development of children’s linguistic and communicative competence.
 In fact, linguistic competence is always, and communicative competence usually, dealt with by just about any textbook on developmental psychology (e.g. Hoffman et al., 1994), psycholinguistics (e.g. Forester, 1996) and sociolinguistics (e.g. Coupland & Jaworski, 1997). Crudely speaking, the first follows the work of Chomsky and refers specifically to the knowledge of language, while the second follows the work of Hymes and accounts also for knowledge about the appropriate use of language (see Schiffrin, 1994). Although, in theory, there are indications that Hymes himself meant for the notion of communicative competence to include other modes of communication (Cooley & Roach, 1984), more often than not its focus is almost exclusively on language. By contrast, the largely North American (mainly US) notion of communication competence (e.g. Spitzberg & Cupach, 1984; Rubin et al., 1993) conceives of, and studies, knowledge of communication in broader terms, incorporating the so called ‘topoi’ of  linguistic competence and communicative competence, and extending them to include the knowledge of many other skills and behaviours relevant to communication. In this regard, the most notable category of communication skills also included are those commonly falling under the rubric of nonverbal communication. 

Traditionally, research on both linguistic competence and communicative competence seldom goes beyond considering the development of language (and communication) in early childhood to look also at the communication of older children and adolescents. What is more, for all its semiotic breadth, neither does the study of communication competence which remains largely unsubstantiated in practice with regard to both adolescents and children. This is in spite of the fact that, over ten years ago, Spitzberg & Cupach (1984) made a point of recommending that attention be paid to the development of so called communication competence, albeit in the lifespan context of childhood. 

That language and communication are central to the lives of young people is most apparent in their role in the ongoing projects of identity construction and peer relationship building which occupy so much of their time (see, for example, Eckert, 1989; Brown et al., 1994; Eder, 1998). Their interpersonal communication is an important resource with which adolescents develop a sense of Self, a sense of Other and a sense of the complex world in which they live – in both local and global terms (cf. Coover & Murphy, 1999).


Researchers of adolescence such as Brown et al. (e.g. 1990,1994) highlight the increasing need to recognise the role of social context in adolescent identity development.
 They also advocate the study of the phenomenological world of adolescents, establishing the sociocognitive bases for the formation of identity and peer relations. According to Brown and his colleagues, adolescents rely heavily on broad, symbolic systems of social categorisation such as ‘crowds’ and other identity prototypes or peer orientations (see also Thurlow, 2001b, for a British take on this otherwise mainly US area of research). It is in these largely symbolic ways that adolescents organise themselves along oppositionally-defined lines – in terms of the pronounced definitions of Self and Other. This is even more prevalent in early adolescence and in large urban schools where peer numbers are so great. Whatever the particular sociocognitive maps young people use to navigate their demanding environments, these are established, maintained and adjusted in communication with peers.

Certainly, one important communicative resource available to young people for identification and peer relations is the naming of Self and Other. In his writing about teenage Hotrodders, for example, Sacks (1995) has shown how the labelling of Self by young people can be a way of their taking ownership and resisting the labelling of Other, what he calls a ‘power strategy of reclamation’ (p. 172). This is especially true when adults are then forced to use the same labels themselves in order to enter into communication with young people. Another indispensable resource for proclaiming identity and regulating peer relations is, of course, the naming of Other. The pinpointing and labelling of Other is, in fact, understood to be especially intense during adolescence. Harter (1990), for example, discusses how young people’s “self-judgements depend heavily on social comparison, normative standards, social similarities, and behaviours that enhance interpersonal attraction and social appeal”, and how the ‘self-concept’ comes increasingly to be marked by a differentiation into multiple domains as more and more labels and abstractions become available. Gavin & Furman (1989) have likewise noted an increase in what they call ‘botheredness’, whereby early and middle adolescence is marked by an increasing sensitivity to negative evaluations from others but with a simultaneous tendency towards more negative evaluations of outgroups. 

In a sense, then, young people’s naming practices are a double-edged strategy of self-empowerment and oppression, and most young people, therefore, find themselves struggling to assert their self-labels and to resist the unwanted labels of others. As Martin et al. (1999:32) comment, the naming of Self and Other is always an act of power: “those with more power get more choice in self-labelling”, just as “being labelled at the insistence of another is an erosion of choice and with this comes loss of power”. There is, of course, nothing exceptional about the labelling of Other as a contrastive means for young people to establish who they are and who they are not. After all, young people merely adopt, adapt and reproduce the broader cultural practices of adults (cf. Corsaro & Eder, 1990). Naming practices are always indexical of broader social attitudes and mark delineations, whether latent or explicit, of ingroup and outgroup (Thurlow, 2001c). Ultimately, however, the naming of Other in pursuit of Self evidently provides an important opportunity for young people to explore, and experiment with, identity while maintaining a sense of belonging (Coleman & Hendry, 1999). 

Young people on communication

In his presidential speech at the International Communication Association’s annual conference in 1999, Giles spoke of an inherent ageism in communication research and, amongst other things, exhorted communication scholars to: “work toward understanding the injustices allied to all phases of the life span [and] to rebel against these.” (Giles, 1999:170).
 Although speaking of the other end of the lifespan, Giles’ comments might just as easily refer to the relative neglect of communication issues in adolescence and childhood. Too often, it seems, there are important perspectives not attended to outside of mainstream ‘adult’ communication – which is to say between 18 and retirement! Furthermore, this academic silence or hiatus to which Giles refers merely exacerbates the communicative disenfranchisement of adolescents of which I spoke a moment ago. In particular, however much may be said by adults about communication in adolescence, there has been very little research which has sought to understand communication from the perspective of young people themselves.

In spite of the relative paucity of research in the area, there is a small handful of writers who have begun to consider adolescent experiences of, and thinking about, communication. What these researchers have in common is their having begun to explore aspects of the understanding and awareness which underpin adolescent communication practices. As such, in asking young people, either directly or indirectly, to discuss communication, these writers have begun to reveal something of the phenomenological ‘life-world’ (Schutz, 1972) or verstehen of adolescent communication. 

Within the field of language and communication research, a tentative start is made by Baxter & Goldsmith (1990:383) who attest to “the rich communicative resources with which [teenagers] frame their everyday accounts to others of their own and others’ communicative practices.”. Other examples in this area are Garrett et al. (in press) who have explored the perceptual dialectology and language attitudes of young Welsh English-speakers, and de Klerk (1997) whose research looked at South African adolescents’ use of expletives. In both these latter cases, young people have been asked to consider, albeit indirectly, their own and others’ communication practices. There have also been examples of writers within developmental psychology showing an interest in practical aspects, or situations, of adolescents’ communication: most notably, adolescent-parent communication (Noller & Bagi, 1985), teenagers’ communication targets (Hortaçsu 1989) and topics with parents and friends (Youniss & Smollar, 1985), as well as young people’s communication about sex (Rosenthal & Peart, 1996) (see also Drury, this report).

In addition to these isolated contributions, some of the only research to focus explicitly on communication from the point of view of young people themselves has been the large-scale study by the Trust for the Study of Adolescence (see Drury et al., 1998; Catan et al., 1996) and my own work in which I’ve been trying to theorize and prioritize pedagogically the notion of ‘communication awareness’ (see, for example, Thurlow, 2001a). In a survey of some 4,000 young people, aged between 12 and 20, Catan and her colleagues have been concerned with “what contributes to effective communication and to communication breakdown and the implications for approaches to intervention (Catan et al., 1996:5).”. In particular, their aim has been to identify the locations, purposes, reasons for success/failure, and attributions of blame/credit in adolescents’ everyday communication. As one of the first studies of its kind, the work of the TSA presents an excellent overall picture of the communication of many young (British) people – their actual or situated experiences, their priorities and needs, and many of the difficulties they encounter. 

As something of a contrast, my own research in this area has involved just over 460 14-year-olds from mainly Welsh, and mainly multi-ethnic high schools.
 Just as some of my findings support those of the TSA study, young people's ideas about, and experiences of, communication are consistent with interactional and communicative patterns described elsewhere in social/lifespan psychology. What I’d like to do at this stage of the report, therefore, is simply offer a brief account of three principle themes to emerge from these two pieces of research which might help inform/identify areas for possible future research.

Communication is regarded as positive, contextual and relational

Both studies challenge adult stereotypes of the communication-ignorant teenager; young people seem consistently to construe communication in complex and varied terms, clearly recognising its basis in relational-contextual variables such as motivation, power inequalities, empathic insight. For example, although my participants revealed a preoccupation for verbal communication (i.e. communication as talk), they saw communication not only in transactional or instrumental terms (e.g. knowledge and lack of apprehension), but also recognised the importance of relationally- or interactionally-oriented factors (e.g. notions of sociation such as friendship, trust, sharing, hanging out, empathy, support, etc.) As such, communication is conceived more as social intercourse than message. Although they were concerned to examine young people’s accounts of bad communication, the TSA researchers in fact found that their young participants reported more good experiences than bad ones. Having said which, any bad communication was more likely to be attributed to Other rather than Self, especially by younger teenagers – a pattern of social evaluation consistent with Gavin & Furman’s (1989) description of ‘botheredness’ from above.

Young people’s conceptions of communication appear to share the same basis as their more general relationship ideals: reciprocity, similarity, self-disclosure, and emotional support (cf. Savin-Williams & Berndt, 1990). Just as the TSA found that ‘empathy and intersubjectivity’ were central issues, the prototypical ‘good communicator’ for the young people in my study was a good listener, someone attentive, responsive and non-judgmental. Not surprisingly, therefore, young people’s experiences of good communication are usually explained in terms of the quality of the relationship (e.g. giving advice, keeping in touch, and socializing). Not least given their limited contact with external adults, young people’s own experiences of good communication are also presented almost exclusively in the context of family or (as is more consistent with other research: Youniss & Smoller, 1985) friendship.

Girls and boys understand and value communication differently

Noller & Bagi (1985) have suggested previously that girls are more socially adept in close interpersonal situations where boys favour more impersonal contexts. Similarly, Coleman & Hendry (1999:142-3), in reviewing existing developmental literature, conclude that “girls have deeper, more emotional and personal relationships while boys have more instrumental, action-centered relationships”.
 With comments like these, it is often hard to know where (and if) the line between social stereotype and social practice is being drawn. Nevertheless, I have found that, as a function of their actual experiences and socialized values, teenage boys and girls come to understand, value and pursue communication differently and in ways which more often than not simply mirror broader cultural discourses about communication (Thurlow, 2001a:227; cf. Philipsen et al., 1999; Cameron, 2000). While girls tend towards a more affective notion of ‘real communication’, boys tend towards the more effective ‘good communication’. Girls in my study consistently prioritized friendships and the interactional bases of communication (e.g. in terms such as personal qualities, trustworthiness, problem solving, understanding); boys’, on the other hand, prioritized more transactional concerns, thinking in terms of computers and technologies of communication, and more technical or formal qualities (e.g. skilful orator, being knowledgeable, speaking good English). Where girls predicate their good communication (and friendships) on intimacy, boys do so in terms of more “superficial contact” (Catan et al., 1996:52), with friendships being formed instead through mutual activity.

Communication technology is not the predominant concern

One final point worth mentioning concerns the relative role of communication technology reported by young people in these two studies – especially given adult preconceptions about young people being all wired up, online and stuck to the phone (see Thurlow and McKay this report). Where the TSA found than girls’ telephone use dominated references to communication technologies (Catan et al., 1996), it was the boys in my study who tended to think of communication more in terms of technologies such as pagers, telephones, TVs and especially computers and the internet. This would seem to be in keeping with other researchers’ observations about the prevalence of computer-focused (i.e. not necessarily mediated) sociation in young teenage boys (see Orleans & Laney, 1997). In neither case, however, did it seem that technology was an especially predominant consideration in the way young people chose to report their understanding and experiences of communication.

In summary: Areas for possible future research

As I suggested above, establishing what young people know about, and understand by, communication addresses an otherwise noticeable hiatus in the academic literature; other writers have for some time recommended this as a worthwhile exercise (Sypher & Applegate, 1984). Pursuing this line of enquiry a little further is, therefore, a outcome in itself. However, such research can also complement and extend existing literature in social and lifespan psychology. Patterns of interaction and so called ‘youth culture’ are changing all the time and so research which seeks to report afresh on any aspect of the lives of young people helps to sustain the validity and currency of both academic and applied understanding. To this end, and the context of my limited contribution to this Task Force, I see value in exploring any or all of the following areas:

· young people’s attitudes/perceptions of adults’ stereotyping of their communication;

· critical media analyses of representations of young people’s communication;

· young people’s perceptions of themselves as communicators;

· young people’s social-type labelling and name-calling in countries other than the USA/UK;

· the relative and different roles of communication technology in the lives of young people;

· the communication capabilities and experiences of young people in more diverse settings (e.g. rural areas, non-Anglophone countries)

· young people’s perceptions/readings/operationalizations of the kind of ‘good listener’ they value so highly or, by contrast, the ‘empathic inhibition’ they disdain.

ADOLESCENTS’ Relationships with older family members

Angie Williams

As all of us move through adolescence into adulthood and experience the physical, psychological, and social changes of this life-stage, we sometimes feel that these changes are beyond our control or reason but we must somehow cope with these changes and the demands they impose on our lives. While it may seem to the adolescent that these changes are occurring only to them within an individual vacuum, these massive individual changes certainly affect and are affected by the family who surround the adolescent. 

Adolescence is associated with biological, physiological, cognitive, emotional, and other changes that may or may not be linked to perceived or real difficulties during this life stage (Holmbeck, Paikoff & Brooks-Gunn, 1995). Hormonal changes can increase irritability and cause mood swings and an emergent sexuality may increase feelings of uncertainty and the need for personal privacy. An increase in negative emotion is thought to be rather typical of early adolescence but while this is for the most part, of a non-clinical nature it is thought to be related to increased personal and relational turmoil. In support of this contention, researchers note that families with teenagers are less satisfied overall than those who do not have teenagers (Olson, McCubbin, Barnes, Larson, Muxa, & Wilson, 1983).  Other developmental changes include cognitive and perceptual development such as increased problem solving skills and person perception skills. Adolescents may also develop more sophisticated empathic and comforting behaviours as they mature (Burleson, 1987). This may well be correlated with changing perceptions of parents and other family members as teenagers move from a more unequal dependency framework to a more equal adult relational framework.

At the same time as all this is happening, teenagers are often coping with social contextual changes, increased academic pressures as they pass through the educational system, negotiating personal freedom, developing peer relationships and finding a way to 'be'. There is some debate over how much peer relationships take over from family at this point in time. A study by Hazan and Zeifman (1994) seemed to indicate a transfer of attachments from parents to peers but traditional views that peers are more important than parents for adolescents have been questioned (Jurkovic & Ulrici, 1985). While developing attachments with peers in preparation for increased independence from the family of origin is an important developmental process, parents remain important to adolescents and to adults throughout their life (Williams & Nussbaum, 2001). As clinicians and others suggest, parents who abdicate their responsibility or are rejecting toward their adolescents may effectively push them toward their peers as they seek support from agents other than their parents (Holmbeck et al., 1995; Noller, 1995; Kerr, Statin & Trost, 1999). Undoubtedly peer relationships are important at this stage as they may among other things be the testing ground for future romantic and friendship relationships throughout life. Rather than replacing parental attachments it seems that peer relationships are typically fostered with family as a supportive backdrop rather than in opposition to family (Holmbeck et al., 1995). 

Adolescents’ relationships with parents

In contrast to popular stereotypes, most scholars of adolescent-parent relationships agree that the relationship is generally fulfilling and continuous over time. Where more permanent difficulties do arise it is likely that the relationship has a history of problems and any conflict between family members and the adolescent reflects and reiterates those problems. Generally speaking, adolescents and parents tend to perceive their relationship as warm and pleasant (Grotevant, 1998) although their perspectives differ and parents usually report the relationship more positively than do adolescents (Noller, 1995). Thornton, Orbuch and Axinn (1995), suggest that parent-child relationships are evaluated differently by parents and children. Perhaps more importantly, neither parents nor children typically recognise the fact that this one relationship has two perceived realities. These different perceptions of the very nature of the relationship can lead to miscommunication and tension at times.

For a smooth and trouble-free relationship, Noller (1995) suggests five modes of communication from parent to teenager. Ideally parents should “(a) enable the re-negotiation of roles, rules, and relationships: (b) provide an appropriate climate for identity exploration: (c) enhance rather than diminish self-esteem; (d) provide appropriate modeling and teaching of problem solving; and (e) enable adolescents to make the important decisions that affect their lives” (pp. 77-78). While these seem like common sense to most of us and nobody would really dispute their importance, achieving the ideal is a very different matter and may not be as straightforward in practice as it seems in theory. While parents may try valiantly to achieve the ideal of good parenting they are also faced with conflicting pushes and pulls as will be discussed in later sections.

Parenting styles and practices have been the focus and premise of much research into the psychosocial aspects of adolescent development. Researchers working within this tradition are often anxious to make links between styles or types of parenting and outcomes in terms of the adolescent's emotional and behavioural well-being.  There are various parental style typologies but at the most basic level four types are distinguished and associated with different outcomes (Holmbeck et al., 1995;) 

Authoritarian - autocratic parents tend to be power-assertive using physical punishment, verbal aggression and threatening styles of control communication. At the other extreme, indulgent-permissive parents seem to let go of control being fairly ineffectual at communicating consistent expectations and boundaries for behaviour. Indifferent and uninvolved parents appear to take little interest in their teenagers and are neglectful of their emotional and other needs. 

Authoritative-reciprocal parent styles are associated with the most positive cognitive, emotional and behavioural outcomes for adolescents. However, according to Holmbeck et al. (1995), authoritative parenting 'on its own' is not enough to cause good outcomes. It is best when mixed with induction which requires provision of reasonable explanations about authoritative decisions to youngsters and may involve a more democratic style of parenting. This when combined with low power assertion is associated with positive outcomes (Holmbeck et al., 1995; Smith, 1988). According to Holmbeck et al., (1995) nurturant parenting, expression of warmth and love are unlike 'control' aspects of parenting because whereas parents must gradually relinquish control, warmth and love should not be modified . This is interesting considering that empirical studies seem to report increases in emotional and psychological distance between parents and children at this life stage (e.g., Larson & Lowe, 1990; Leigh & Peterson, 1986). We could suggest that while the amount of love and warmth should not change, the modes of expression of love and warmth perhaps should change as the relationship gradually moves from relative dependency to relative equality. Finally, monitoring and knowledge of the child's whereabouts has been related to low levels of delinquency and anti-social behaviour (Holmbeck et al., 1995). More will be said about this in the sections to follow.

Unfortunately - partly because of rather restrictive methodological demands of prediction, these patterns or styles are treated as rather static entities by researchers and there is little detailed descriptive work of an interactive nature that might provide more insight into how such communication works in practice. Presumably researchers would acknowledge that styles are not necessarily fixed but more transient, interactive and negotiable than presently characterised. Although, it can also be argued that families perhaps take on a predominant pattern of communication that has the flavour of one style more than the others and that this is what is measured in psychological predictive research. We must also consider the possibility that the parent adolescent communication necessarily changes over time as the adolescent ages through the teenage years. Many theorists tend to assume that the teenager is the person who is developing through the adolescent years and that this is facilitated and/or sometimes impeded by the parents. However, most interactionally oriented scholars would suggest that both parties are developing and learning to adjust at this time (see also, Saphir & Chaffee, 2002).

The parent-adolescent bond

Originally derived from studies of babies and small children, attachment theory has had a wide influence on research and theorising in family relationships. Attachment figures are said to provide a safe haven, a secure base and elicit proximity seeking behaviour from the attached (Collins & Laurson, 2000). For young children this is an unequal relationship with the parents being the providers of security and care. As we grow older we form more balanced attachments with our loved ones such that each provides safety and security for the other. Emotional bonds with parents and other family members are likely to continue well beyond childhood into adolescence and throughout life (in fact it is more realistic to view such bonds as variable throughout the lifespan).  

Relationships with parents serve different purposes for adolescents – they ‘provide unique resources not provided by peers or other adults’ (Collins & Laurson, 2000, p. 63). For example, parents may be appreciated for the information resources that are conferred by experience (Youniss & Smoller, 1985). But parents are also an important source of social support. Both younger and older adolescents typically turn first to parents under conditions of ‘extreme stress’ (Collins & Laurson, 2000). Thus there is an underlying continuity in terms of support and attachment but also there must be change. In many respects there seems to be a dip in the pattern of interaction, positive affect and satisfaction between parents and children in the adolescent years (Montemayor & Brownlee, (1987). Silverberg and Steinberg (1990) suggest that both parties report less positive and more negative emotional expression at this time and parent’s reports of well-being and life satisfaction decline when they perceive that their youngsters are ‘detaching’. According to Montemayor and Brownlee (1987) this decline occurs during early (12-14 years of age) and middle adolescence (aprx. 15-18 years of age). It is probably this ‘dip’ that gives rise to stereotypes of discord and conflict through the adolescent years. 

By late adolescence many early transitions have typically been worked through as youngsters emerge into adulthood (see Arnett, 2000). Thornton, Orbuch, and Axinn (1995) studied the transition from late adolescence to young adulthood within the parent-child relationship. Their sample of late adolescents enjoyed positive and supportive relationships with their parents. Only a very small minority of these parent-child relationships were characterised in a negative way. In addition, late adolescents who are moving into young adulthood report more positive relationships with their mother than their father. Adolescents who report a positive relationship with their parents are more likely to maintain this positive relationship into young adulthood. If the relationship is not so positive, evidence exists that many parent-child relationships become more positive as the child ages into young adulthood. Attachment between parents and children does not end with the end of adolescence it is important throughout life and even when parents and children are separated by geographical distance it is likely that attachment is maintained even if only in symbolic ways (Cicerelli, 1991). One of the tasks that adolescents and their parents must achieve through the teenage years is a maintenance of bonds of attachment while at the same time the teenager gains more autonomy. This is a fundamental dialectic at the heart of this relationship.

Dimensions of transition and negotiation 

According to Noom, Dekovic and Meeus (1999), scholars interested in adolescence recognise the importance of both autonomy and attachment for psychosocial adjustment during adolescence (e.g., Baltes & Silverberg, 1994; Noller, 1994; Silverberg & Gondoli, 1996). Autonomy is ‘the ability to regulate one’s own behaviour’, while attachment is ‘the quality of the relationship with significant others’. These scholars suggest that the two are different dimensions rather than two opposing poles of one dimension. In support of this they report that supportive relationships facilitate rather than impede autonomy and vice versa. 

Baltes and Silverberg (1994) suggest that ‘the developmental task of adolescence seems to be a complicated one that calls for a negotiated balance between an emerging sense of self as a competent individual on the one hand, and transformed, but continued, feeling of connection with significant others on the other’ (p. 57). These theorists suggest that the best model for good adjustment is one where the adolescent feels autonomy but is embedded in a relational attachment system. Apparently parents who encourage autonomy within the context of affective support and connectedness provide the ‘optimal environment’ for development of social skills, psychological and social health and so forth.

Beyers and Goossens (1999) are among those who have looked at the issue of  adolescent ‘detachment’ from parents in terms of the construct of  autonomy (see also Noom, Dekovic, & Meeus, 1999). They distinguish three types of adolescent autonomy (Noom, 1999): emotional autonomy (emotionally independence from parents, seeing parents as real rather than ideal individuals); behavioural autonomy (ability to make independent decisions regarding all types of behaviour); and attitudinal autonomy (ability to develop and express a set of independent opinions outside the realm of parental influence).

  
In their study of adolescents aged 12 to 17years old (from a Dutch speaking part of Belgium), Beyers and Goossens found that various dimensions of autonomy were predictive of rather negative outcomes for the youngest adolescents. For example, emotional autonomy predicted more internal distress while behavioural autonomy predicted lower school grades and higher levels of deviancy. For the older adolescents who reported more autonomy than the younger ones, emotional autonomy was not related to internal distress. Thus it is thought that adolescents who are in the process of autonomous transitions find them most stressful and those who gain various types of autonomy too hastily are most at risk. It is not until late adolescence that autonomy comes to be associated with positive adjustment. In addition, the research evidence shows that attachment to parents is clearly positively related to various indices of psychological and social health – such as self-perceived competence, social competence, psychological well-being, school/work identity (Helsen, Vollebergh & Meeus, in press, cited in Noom et al., 1999). Attachment to parents is negatively related to feelings of depression (Papini & Roggman, 1992, cited in Noom et al., 1999) and problem behaviour (Helsen et al., in press). While attachment to peers is positively related to relational identity but also positively related to problem behaviour (Helsen et al., in press).


Therefore the development of autonomy is seen as one of the major changes in the adolescent parent relationship as youngsters grow through their teens. While the studies cited above provide us with the relationship between attachment and adjustment of various sorts, very little seems to be known about how this autonomy-connection transition is achieved. As adolescents gain autonomy parents must relinquish control by degrees and must allow the child to draw on his or her own resources. How is this negotiated communicatively? This relinquishing of control must be very difficult as parents must move from a state of fairly close monitoring and authority, discipline, boundary management and so forth to a much more equitable relationship with the child. Researchers suggest that youngsters put pressure on parents as they push for autonomy, for example Noller echoing others, suggests  “Adolescents are likely to want more change, and at a faster rate, than their parents can comfortably handle” (Noller, 1995, p.80).

One of the key factors that may influence whether or not parents feel comfortable granting more autonomy is whether or not they feel that they can trust their teenager (Kerr, Stattin & Trost, 1999). According to Kerr et al., trust may be conceptualised in terms of three components of parental knowledge: knowledge of child’s feelings and concerns; knowledge of past misdeeds (delinquency) and knowledge of daily activities. Kerr et al., found that the most important aspect of these three types of knowledge based trust was the child’s spontaneous disclosure of his/her daily activities. This is an important interpretation of parental ‘monitoring’ and seems to indicate that interrogative monitoring is not as helpful in the development of trust as may have previously been imagined.

For dysfunctional families the relationship between the child’s delinquency and family dysfunction was also mediated by trust. Kerr et al. (1999) reason that parents who feel that they can not trust their children withdraw emotionally and the relationship enters a downward spiral of distrust, withdrawal, self reliance, delinquency etc. From the child’s perspective, dysfunction was based on whether they believed their parents trusted them. Teenagers whose parents withdraw are perhaps even more likely to depend on peers. Noom et al., (1999) suggest that functionally autonomous children who have bad relationships with their parents and good relationships with peers tend to be most likely to display problematic behaviour.  

It is likely that parents who let their children know that they have confidence in them build self-esteem and personal efficacy, by doing so this leads to more positive patterns. Attachment to parents is positively related to academic competence, and self esteem and seems to reduce the likelihood of engaging in problem behaviour and depression. Clearly attachment to parents is an important component of health. Attachment to peers seems to hold some dangers in that while it promotes social competence it also appears to be related to problem behaviour when combined with certain aspects of autonomy (e.g., early onset) and negative parental relationships.

Communication relational theorists such as Baxter and Montgommery (1996) have recently characterised autonomy versus connection as an important dialectical force in personal relationships. While scholars interested in adolescent development also discuss autonomy and connection (in terms of attachment) they tend to uncouple the dialectic into its components and are less likely to characterise the experience as a struggle between these two opposing forces. Researchers interested in social interaction could potentially make a huge contribution to this area of study by tracing the development and resolution of such struggles through parent-child interaction. In this way the dynamic and fluid, ever changing processes of parent-adolescent development would be revealed and no doubt it would not only be the adolescent who was developing through this relationship.

Another fundamental dialectical tension inherent in personal relationships identified by Baxter and colleagues (1996) is the tension between being open versus being closed. We can recognise traces of this dialectic at work in the recent research on trust. It seems that open disclosive relationships between parents and children where children freely volunteer information about themselves and their whereabouts and so forth are most likely to foster parent trust which leads to further positive outcomes. Interrogation and high monitoring on the other hand represents a struggle between parents and children where the parents are demanding more disclosure than the child wants to volunteer. In some ways this is representative of what seems like another fundamental struggle during the adolescent years when issues of privacy and personal boundaries for the teenager become more important. 

Teenagers need more personal and psychological space than younger children and they need parents to recognise and respect this need. Teenagers spend more time alone in their bedroom – a place of sanctuary that often becomes symbolic of their emergent identity. As the teenager’s need for privacy increases the parent may feel uneasy and begin to view their teenager as ‘secretive’. Parents may struggle with these issues, they want to honour their youngster’s privacy needs but at the same time they want the disclosure and openness that builds trust. Parents may feel compelled to monitor their children in various ways but it is likely that as monitoring increases so does the bid for privacy. Telephone conversations become an important symbol of this emergent struggle – parents may feel that their youngster uses the telephone in a socially exclusive way but teenagers want the privacy that the telephone brings them and especially enjoy owning their own mobile and the exclusivity of text messaging.

Petronio’s (1994) work on boundary management relates to these themes rather well. A series of studies with college students revealed that parent’s typically violate privacy boundaries in subversive ways using eavesdropping tactics such listening to telephone calls, opening children’s mail and listening to private conversations.  More active and direct boundary invasion included interrogating, giving unsolicited advice, violating private space and so forth. Only a minority of respondents in these studies did not identify a boundary violation, a finding that might suggest that such acts are fairly frequent through the transition to adulthood. Predictably the youngsters reported responding with a variety of defensive actions such as evading and/or confronting. A certain amount of boundary violation may be tolerated but when it consistently exceeds a certain level it is likely to communicate a lack of parental trust and respect for the child. The parent child relationship will predictably suffer such that children will no longer trust their parents and will be dissatisfied with relational quality (Petronio, 1994). 

Interestingly enough it is likely that parents who fail to trust adolescents are more likely to engage in boundary violations in the first place which may precipitate evasive action by youngsters, fostering further failures of trust in the relationship more generally. While Petronio’s studies were conducted with college aged youngsters it is likely that the seeds of trust violation and boundary invasion are sown in earlier years (see Kerr et al., 1999 discussed above) and may have very wide ranging consequences.  

By the time adolescents reach college age there are signs that they have negotiated the boundaries around openness and disclosure, privacy and so forth. This is indicated by Noller and Bagi’s (1985) study of conversational topics that college students reported discussing with parents. This research indicates that some topics are clearly taboo. While general problems, plans and interests were discussed most with mothers and plans, politics and general problems were discussed most frequently with fathers, topics associated with sex – attitudes, problems and information were not that frequently discussed with either parent. More frequently discussed topics were positively associated with more disclosure and more satisfaction although generally adolescents were only reportedly slightly or somewhat satisfied with their interaction with parents (Noller & Bagi 1985). A follow-up study (Noller & Callan, 1990) with younger adolescents indicated that unlike older adolescents mothers initiated more communication than did their fathers. Generally speaking research indicates that mothers are more communicatively involved with teenagers than fathers.  

Perceptions, expectations and evaluations 

Since the early writings of Hall (1904), Mead (1928) and Erikson (1968), the perception of adolescence as a period of storm and stress has entered the public psyche and become such a ubiquitous perception that it is almost synonymous with ‘adolescence’ (Griffin, 1993). Such notions are part of our cultural understandings and influence our expectations and interpretations of teenage behaviour. As Buchanan and colleague's  (1990; 1998) surveys have shown, parents and other adults endorse 'storm and stress' models of adolescent development. In fact, research has also shown that parents may even increase their efforts to control teenagers in anticipation of rebellion, recklessness and conflict (Buchanan & Holmbeck, 1998). For example, a recent UK study (Anderson, Tunaley, & Walker, 2000) elicited the following comment from a parent regarding her relationship with her teenage son 'So far it’s very good…. I'm still holding my breath a bit because you are waiting for it (trouble) to happen. You can't get through life and there not be any major problems, especially when you get to the sixteen to eighteen bit.' p. 21 


Older adolescents (college students) are sensitive to stereotype consistent expectations directed at them from older adults (Williams & Giles, 1996). College students questioned by Giles and Williams (1994) reported that sometimes they felt patronised by adults and this bothered them. The types of patronising communication behaviour identified by these respondents were over-parenting, non-listening and disapproval. All of these can be social group or individually based and while the Giles and Williams study focussed on older non-family members, it seems reasonable to suggest that the types of patronising communication identified by respondents can come from family adults as well as strangers. Over-parenting matches with a view of youngsters as fairly incompetent to look after themselves and therefore in need of adult care and control. This is often benevolent behaviour by the adult but is perceived as overdoing it by the young person. Non-listening is related to the notion that young people’ ideas and opinions may be undeveloped and naïve and therefore not worthy of consideration. Disapproval relates to notions that the young person belongs to a social group who are feckless, reckless and at risk. Interestingly enough, at least two of these categories of patronisation can be related to threats to autonomy in that behavioural and decisional autonomy is threatened by over-parenting and decisional and attitudinal autonomy is threatened by non-listening.  Research exploring the connection between group-based expectations and language and communication behaviour (see Drury, this report), developmental outcomes and the like is rare in studies of adolescence and even rarer in studies of adolescents and their families (Williams & Garrett, in press).


In spite of stereotypical expectations, times of tension and other hiccups in the relationships between adolescents and older family members, overall, young people tend to enjoy special, warm, intimate relationships with family elders (Somary & Stricker, 1998), particularly grandparents (Harwood & Lin, 2000).

Relationships with grandparents

Many teenagers have frequent contact and positive relationships with their grandparents who make important contributions to the family as a whole (Anderson, Tunaley & Walker, 2000). There are changes in this relationship through the adolescent years as teenagers have less contact with grandparents than they did when younger and this contact becomes self-initiated rather than organised by parents in family visits. Grandparents enjoy listening to their grandchildren’s achievements and this telling helps grandparents to feel actively, currently and independently involved with older grandchildren. Hence helping the grandparents and grandchildren to feel a sense of continuity. Recent research conducted with older adolescents (i.e., young people of college age) and their grandparents has suggested that grandparents report that the relationship with their grandchildren keeps them young (Harwood, McKee & Lin, 2000) and is a source of pride (Harwood & Lin, 2000). For grandchildren, the relationship is one where confidences may be shared and family histories transmitted in a climate that affords more freedom of expression than with the grandchildren’s parents (Harwood et al., 2000). Both grandparents and grandchildren feel a sense of connectedness and satisfaction when there is mutual communicative accommodation (support, nurturance and so forth) in the relationship. But overaccommodation by grandparents (e.g., over-parenting) is associated with lower levels of satisfaction, emotional closeness and liking from the grandchild’s perspective (Harwood, 2001).

These findings coincide well with those of Baranowski (1982) who suggests that grandparents’ positive effects on teenagers include providing a sense of continuity and linking the past to the present.  In doing so they provide a sense of perspective and transmit knowledge of the wider as well as ingroup family culture. One means of transmitting such perspectives is storytelling (Nussbaum & Bettini, 1994). Tales about the parent’s youthful exploits promote ‘realistic’ perceptions and help youngsters realise that their parents are human too. In fact, family elders as well as older nonfamily elders are valued and respected for their story telling ability which young people typically find pleasurable and satisfying (Williams & Giles, 1996). 

Baranowski also contends that grandparents can mediate between teenagers and their parents through providing information about parents and rationalising and supporting the parental role. Thus adolescents who are able to turn to grandparents at times of conflict find that grandparents can be powerful advocates and negotiators, they can bolster the adolescents self-esteem as well as providing a ‘safe haven’ when relationships with other attachment figures seem ‘rocky’. However, while grandparents may sometimes mediate between parents and children, grandparents and other family elders tread a fine line as they also try to ensure a norm of non-interference between children and parents (Williams & Guendouzi, in prep.).

An eloquent grandparent participant in Anderson et al.’s (2000) study sums this up rather well: ‘I might put in a word for the bairns to their mother. You might say ‘I think you were a wee bit hard do you remember when you were young?’. But not in front of the children.’ p. 36 (Anderson, Tunaley & Walker, 2000).  

It has also been claimed that grandparents may help youngsters to understand and accept aging (Baranowski, 1982). However, this could be contested by the finding that adolescents typically individuate their grandparents as different from other elders, a process which ensures that perceptions of individuals are not applied to other members of the same social category (Harwood, 2000). However, many adolescents have to confront for the first time the psychological stresses of chronic disease, serious illness and death through their relationships with their grandparents. 

Conclusion

As the above, admitedly selective review indicates, scholars of language and communication could make further valuable contributions to the literature concerned with adolescents’ relationships with older family members. For example, one particular contribution could be made by studying social interaction between youngsters and parents more closely. In this way language strategies, resources for talk, and other fundamental patterns could be identified. This genre of research would be more likely to recognise the dialectical struggles that accompany the transition through the adolescent years and would be less likely to uncouple the polarities in the ways that predictive research seems to require.

Parents may feel conflicting needs to hold on to and let go of adolescents who also feel conflicts of dependency and autonomy as they develop resources outside the family of origin. Theoretical constructs such as Communication Accommodation Theory (see Fortman, this report, for a description) may provide a useful framework for conceptualising such struggles. Communicative underaccommodation, nonaccommodation and even divergence away from parents may be a normal part of an adolescent bid for freedom (Williams & Nussbaum, 2001). The adolescent puts communicative distance between themselves and their parents and other family adults in order to achieve personal and social distance. At the same time parents may be ambivalent about letting go – at times trying to hold on to their youngsters and this would likely entail accommodative moves such as overaccommodating  (e.g., over-parenting adolescents). In any event, a closer look at language strategies would help uncover such processes.

It is entirely possible that there are times when the adolescent and the parent feel and act as members of different social groups, hence the intergroup end of an interindividual -- intergroup dialectic may be engaged. This can exacerbate tension and conflict in spite of parent’s good intentions and best efforts to do all the good things suggested by experts. Thus intergroup and social identity theory may provide a useful means of understanding how interaction between adolescents and parents may move between an interindividual and an intergroup dialectic and may provide resources for tracing the consequences of this (see also Williams & Harwood, in press).

Finally, the research discussed here is derived predominantly from Western contexts. Whether or not similar patterns of parenting, adolescent development and so forth could be traced in non-western cultures is an issue that remains to be discussed.

The next section of this report moves away from the family to discuss adolescent’s relationships with other adults in their social world. While many of these relationships do not have the intimacy or continuity that family relationships often (but not always) afford, these relationships with community adults in authority are vitally important for teenagers. As readers will glean from what follows, these relationships are surprisingly understudied in the face of rather obvious communicative and social needs of teenagers –  especially those who are socially excluded in certain ways such as those who do not have secure or regular contact with adults.  There is therefore an urgent need to understand and find ways to enhance such relationships. 

Adolescent communication with adults in authority

John Drury

Introduction

Relations, and hence communications, with authority and the institutional order take on new dimensions in adolescence. Secondary schools are characterized by a greater degree of formality than primary schools, while at the same time ideas about proper conduct may increasingly differ between students and their teachers (O’Bryan-Garland & Moore, 1985). Many adolescents, including those still at school, are involved in both full- and part-time work (Coleman, 1999; McKechnie, Lindsay & Hobbs, 1996). Adolescents who have left school are treated more like adults, whether they are in work, in further education or claiming benefits. Further, in comparison to other age groups, adolescents are particularly likely to be in contact with the police. This is not only because participation in criminal activities is relatively high among young people relative to adults (Emler & Reicher, 1995; Furlong & Cartmel, 1997; Graham & Bowling, 1995) but also because many young people are themselves the victims of crime (Loader, 1996; Rutter, Giller & Hagell, 1998), particularly young males (Coleman, 1999). In general, compared to children, adolescents are expected to exercise more control over their own behaviour and are held more legally responsible for their actions (Coleman & Hendry, 1999).

However, while adolescents have greater abilities and responsibilities than children, they are still subject to the authority (parental, legal, educational, political, economic etc.) of adults qua adults. Their changing relations with the institutional order, alongside the development of adolescent ‘autonomy’ (Silverberg & Gondoli, 1996), means that adolescents are inevitably conscious of the power differential between themselves and adults (Emler, 1993; Emler & Reicher, 1996; Entwhistle, 1990). 

Given this power differential, adults in authority may be able to define the context, form and meaning of communication between themselves and adolescents. Interaction between such adults and adolescents may therefore serve to impose (or attempt to impose) particular identities and hence forms of conduct and understanding upon those adolescents. This review therefore begins by considering how adults perceive and construct their communication with adolescents, before describing the research on adolescents' own perspectives. Taken together, the research points to sharp contrasts between adolescents and adults in authority in their perceptions of communication with each other. However, while institutional support means that adults generally have greater power, there is also evidence that their ability to impose their perceptions and definitions in communication with adolescents is sometimes effectively resisted by those adolescents.

The adult perspective

An overwhelming impression from the research is that adult authority figures, and indeed non-family adults generally, perceive adolescents as having ‘problems’ with communication. In particular, young people are said to be uncommunicative and even hostile. Thus professionals report a growth in recent years of anti-authority attitudes and ‘barbarity’ among young people (Guardian, 2001; MacDonald, 1998). The implication is that many young people lack the social skills, and indeed even the desire, to be polite, co-operative etc.; they are therefore not be able to communicate as well as they ‘should’. Consistent with this, a recent interview study comparing the perceptions of a number of different professional groups (including teachers, doctors, police officers and benefit officers) found that most participants had something to say about what they saw as adolescents' communication problems. Among these groups, police officers and benefits officers were those most likely to say that young people lack adults’ communication ‘skills’ (Dennison & Drury, 1998). 

This raises the question of what these adults count as communication ‘skills’. Police officers have been found typically to conceptualize adolescents’ communication skills in terms of motivation; young people are said not to want to communicate with them (Drury & Dennison, 2000). Similarly, benefits officers referred not only to a lack of knowledge and experience, but also to young people's ‘attitude’ and lack of motivation (Drury & Dennison, 1999). Doctors too commonly complain that their adolescent patients are unforthcoming, sullen and hostile (Wrate, 1992). Doctors therefore find adolescents difficult to relate to. Indeed, general practitioners list adolescents as among their most difficult patients to interview (Maguire, 1984). 

In contrast, ‘good communication’ between themselves and adolescents is often defined by professional groups - teachers and doctors, in particular - in terms of disclosure from the adolescent. (For the relation between adolescence and the effective communication of health promotion messages, see Susan McKay’s review ‘Adolescent Risk Behaviours and Communication Research’.) Listening (on their own part) is another quality which professional adults - including police officers and benefits officers - state constitutes good communication with young people (Dennison & Drury, 1998). However, an ethnographic study by Loader (1996) led him to conclude that police officers understand effective communication simply as a one-way process: of them getting a message across to young people.

There is some ambiguity in adults’ accounts of the extent to which their own power plays a role in their communication with adolescents. For example, most benefit officers interviewed in the study by Drury & Dennison (1999) acknowledged that their own power was an issue, but at the same time some also denied the importance of power. Among all the professional adults interviewed by Dennison & Drury (1998), police officers were the group most likely to attribute communication problems to power difference (paralleling adolescents' own perceptions: see below). However, they explained the problem in terms of adolescents’ perceptions of themselves (the police) as authority figures rather than their own (use of) power itself being a problem. Moreover, while police officers recognized that they were powerful and that young people did not have the same communication ‘skills’ as adults, they also sometimes referred to treating teenagers as adults. Like most of the other professional adults interviewed by Dennison & Drury (1998), police officers stated that they aimed to be honest, open and not talk down to adolescents: in effect, to gloss over the power difference by treating the adolescent as an equal (Drury & Dennison, 2000). 

The discursive turn in psychology (e.g., Edwards & Potter, 1992; Parker, 1992; Potter & Wetherell, 1987) suggests that language does not simply represent but also constructs social relations. Recent research has therefore examined the role of language not simply as a tool of communication but as discourse which position speakers and hearers in various ways. This research has been particularly useful in demonstrating the (often detrimental) consequences of particular discourses operating as part of the interaction between adolescents and adults in authority. In particular, Griffin (1993, 1997) has detailed the development and ideological consequences of the ‘representations of youth’ that have shaped theory and policy on adolescence. Thus the dominant biologistic ‘storm and stress’ model of adolescence as a sudden period of endogenous turbulence has rationalized policies in which ‘youth is trouble’, and therefore needs to be controlled by professional adults. The related discourses of ‘youth-at-risk’ have similarly been shown to be mobilized in the service of increased surveillance of, and intervention into, young people's lives by schools, police, health services and juvenile justice systems (Kelly, 2000).

These and other discourses therefore feature, as rationalizations and explanations, in adults' accounts of their communication with adolescents. Thus the police officers interviewed by Drury & Dennison (2000) explained young people’s unwillingness to communicate with them in terms of the latter’s anti-authority attitudes, which in turn they typically attributed either to the inherent ‘storm and stress’ of adolescence or to irrational peer group pressure. The choice between constructing adolescent behaviour as a function of either a biologically fixed repertoire or of supposed indiscriminate malleability (Griffin, 1993) represents an ‘ideological dilemma’ for the speaker (Billig, Condor, Edwards, Gane, Middleton & Radley, 1988). But the social function in either case is to absolve the adults themselves of responsibility for poor communication: they are rendered as merely the passive recipients of unreasonable hostility from adolescents. Use of these kinds of representations of youth thereby operates as a self-serving attribution at the intergroup level (cf. Hewstone, 1989).

Another ideological dilemma was identified in Drury & Dennison's (1999) interview study with benefit officers. On the one hand - and consistent with an ‘underclass’ representation (Bagguley & Mann, 1992; MacDonald, 1998) - benefits officers stated that adolescents as a group lack communication skills and motivation. On the other hand - and consistent with contemporary discourses of individualization (Furlong & Cartmel, 1997) and political correctness - benefit officers typically denied that generalizations about young people were possible and instead stressed individual responsibility. Individualizing discourses - explanations in terms of individual responsibility and fixed personality traits - have also been found in the interaction between teachers and students. Hepburn (1997) argues that the use of this kind of discourse when used to deal with bullying among students may actually exacerbate the problem by reifying the students' behaviours as given features of their identities. 

The adolescent perspective

A survey of over 4000 adolescents examined good and satisfactory communication between young people and adults outside the family (Catan, Dennison & Coleman, 1996). This good communication - for example with teachers, care workers, dentists and doctors - is typically explained by young people in terms of the communicators' personal abilities and skills, and their own achievement of practical aims. 

However, much of the research on communication between adolescents and adult authority figures has examined dissatisfaction and conflict. Adults' perceptions that their communication with young people is often problematic is reciprocated. Catan et al.'s (1996) survey included free-choice items in which respondents were able to describe communication experiences in their own words. Analysis showed that the number of young people describing experiences of bad communication with adults outside the family outweighed the number describing good experiences, while the reverse was true for experiences of communication with adults within the family (Drury, Catan, Dennison & Brody, 1998). Moreover, whereas adults outside the family commonly attribute communication problems to the young people (Dennison & Drury, 1998), young people themselves tend to attribute problems in communication to the adult (Catan et al., 1996). Among the different professional groups with which adolescents have communications (including teachers, doctors, police officers and priests), the survey suggested that young people rate communication with benefits officers less positively than with most others. Forty-one per cent of the 90 who reported contact with officers from the Department of Social Security (DSS) rated it as ‘bad’, and only 11% were ‘pleased’ with such contact (Catan et al., 1996).

Consistent with the suggestion that adolescents are acutely aware of the power imbalance inherent in their relationships with adults in authority (Emler, 1993; Emler & Reicher, 1996), power has been found to be one of explanations offered by young people for their dissatisfactory communication with these adults. For example, adolescents often see the power of police officers as a problematic issue in their communication with them (Drury et al., 1998). Similarly, in the case of communication with benefits officers, adolescents with some income have been found to feel more positive about communicating with benefits officers than do those with no income; the latter may be more likely to feel that they are at the mercy of the benefits system (Drury & Dennison, 1999). In explaining communication problems with employers, young people typically refer to their own lack of courage, the very nature of the relationship and their own lack of skill (Drury et al., 1998). The reference to courage and the nature of the relationship is again consistent with awareness of power differential. Thus, in describing how they resolved communication problems with their employers, a common explanation offered by adolescent survey respondents was that of finding courage (whereas adolescents explaining resolutions with family adults were more likely to refer to establishing favourable conditions). 

The other main explanations adolescents give for the communication problems they experience with adults in authority include one-sideness and what they perceived as a lack of respect for the adolescent's point of view. For example, in the case of doctors, adolescents complain that they are not being listened to; they also feel that they are patronized, lectured and given unsolicited advice, that doctors side with their parents; finally, they do not always understand the doctor’s questions (Wrate, 1992). In the case of police officers, it is often the style and demeanour of police officers (brusque, aggressive, impolite) rather than specific outcomes of contact (such as being arrested, charged or helped) that is the focus of young people’s complaints about the police (Hopkins, 1994b; cf. Fielding, 1984). While, as discussed above, police officers find adolescents hostile and uncommunicative, from the adolescent’s point of view one of the reasons for not wanting to communicate with the police - even when the adolescent is the victim rather than the alleged perpetrator of an offence - is that complaints will not be listened to (Loader, 1996).

As well as looking at perceptions of good and bad communication, research has examined adolescent abilities and resources in their communication with adults in authority. In contrast to negative stereotypes and the suggestions from professionals that adolescents lack skills, are inarticulate and uncommunicative, research indicates a great deal of knowledge and awareness of the nature of communication, and of what constitutes effective communication in different contexts, on the part of young people. Burleson (1982) found that comforting communication strategies increased in number, variety and sensitivity with age from child to adolescent, and that such strategies were relatively consistent across different social locations. Moreover, Reed, McLeod & McAllister (1999) found that, while adolescents tend to perceive skills associated with empathy as relatively more important for their communication with peers, communication skills related to discourse management strategies were deemed more important with their teachers. Moreover adolescents appear quite aware that communication may take various forms and may therefore be non-linguistic. For example, confrontation, avoidance and even violence can be understood as strategies of communication rather than functions of any supposed limited capacities (e.g., Brody & Catan, 1999; McLachlan, 1984). 

While some discourses of adolescence position young people as the objects of adult surveillance and control, adolescents themselves have been found to use language to construct alternative identities and relations between themselves and powerful adults. Thus Rymes (1995) shows how high school drop-outs use grammatical limiters to mitigate their agency in explaining violence with authority figures such as teachers. Such discursive work serves to construct these adolescent speakers as ordinary people trying to be good, rather than heroes or villains. Rymes suggests that these young people’s accounts are a progressive alternative to the dominant discourses of youth-at-risk. She argues that their attempt to develop accounts of themselves within moral frameworks needs to be encouraged - for example by providing the necessary space for such talk.

Using a more conversation-analytic framework, Kerby & Rae (1998) similarly suggest that the discursive and indeed empathic and moral capabilities of adolescents have been overlooked (cf. Elkind, 1967, 1981; Kohlberg, 1981). In their study, young offenders’ talk of encounters with the police contained reflexive analyses of how their moral position is visible to the police, which in turn served as a resource to analyse the moral position of the police themselves. In other words, these adolescents were able to use references to the normative role of the police in order to characterize their own identities in a way which indicated their own awareness of others’ perspectives.

Youth subcultures, which have been defined as ‘[m]eaning systems, modes of expression or life styles developed by groups in subordinate structural positions in response to dominant meaning systems’ (Brake, 1985, pp. 8-9), can provide an ‘argot’ for young people which marks out the boundaries of an identity distinct from that of rival (sub)cultures and the adult world (e.g., James, 1995). In psychology and sociology, accounts of youth subculture as powerful forces of resistance and counter-hegemony (e.g., Hall & Jefferson, 1975) have become less fashionable in the last 15 to 20 years, perhaps reflecting the current relative weakness of working class resistance more generally (Griffin, 1993). Recent research has analysed youth subcultural identities not as social forces but as discursive resources used strategically (and variably) by young people in conversation and argument (e.g. Widdicombe & Wooffitt, 1995), reflecting the recent discursive and even post-modern turn in the social sciences and humanities.

However, recent studies also suggest how the peer group can be a source of solidarity and liberating constructions for adolescents - important issues when considering their interaction with powerful adults. Thus, in an innovative study of girls’ expressions of anger, Brown (1998) shows how, in the peer group setting, adolescent girls are able to appropriate (and subvert) the language of others in line with their own needs. For example, linguistic creativity was used by the girls to collectively problematize their middle class teachers’ use of dominant definitions of femininity to interpret their experiences and behaviours. 

Theorizing adolescent communication with adults in authority

What is the theoretical significance of communication between adolescents and adults in authority? More specifically, and first of all, how might good communication - defined by participants in terms of disclosure, listening, personal communication skills and achieving practical aims - affect socio-cognitive development in adolescence? One suggestion, based on Vygotskyian developmental research and theory on children (e.g. Vygotsky, 1978), is that adult completions of the young person’s communicative actions serve to produce in the young person new social understandings (Drury et al., 1998). The complementarity of the adult to the young person might provide a ‘scaffolding’ for the child’s action and cognition. The following types of adult communicative actions are suggested as constituting such ‘scaffolding’: prompting questions, provision of sub-goals, rephrasing of issues, and verbal and non-verbal encouragement (Rogoff, 1990). 

Could unsatisfactory and conflictual communication between adolescents and adults in authority also contribute to socio-cognitive developmental processes in adolescence? The research on conflictual communication between young people and adults in authority suggests a series of oppositions: (1) Whereas adults describe adolescents as poor communicators who lack communication skills, adolescents' own accounts suggest that they are capable of employing, articulating and reflecting upon a range of communicative strategies and empathic abilities. (2) Adults see their power as a given, as necessary, and as a problem only insofar as the adolescent reacts badly to it - as evidenced by young people’s perceived unwillingness to speak and their hostility to authority. But adolescents themselves perceive the adult's power as a problem in itself, and complain of a lack of respect being shown to them by adults in their communication. (3) While adults may understand young people's anti-authority responses as a function of endogenous ‘storm and stress’ or other fixed individual features, adolescents own accounts suggest that their actions are contextually dependent on and sensitive to those of the adult. (4) Finally, whereas adults see the peer group as a source of uncritical social influence, young people experience their peer groups as a source of social support for their linguistic and other strategic resistance.

One way of understanding the relation between these oppositions is as a dynamic struggle over identities. Moreover, since conflictual communication is often social-categorical rather than personal - between adolescents and police officers, doctors, employers etc. as police officers, doctors, employers etc. - the identities being struggled over are collective (i.e. group) as well as personal. The contribution of such conflictual communication to the developmental and socio-cognitive processes of adolescence may therefore be to transform or to reinforce particular adolescent social identities, depending in large part on the outcomes of the communication. 

Conflictual communication between adolescents and police officers can serve as an illustration (Drury & Dennison, 2000). Police officers' representations of youth as hostile to authority may not simply reflect the given reality of tension and conflict in their relationship (Fielding, 1995; Reiner, 1992; Southgate, 1986), but may also serve to contribute to this relationship. In terms of this representation, it is rational for police officers encountering young people to expect unco-operativeness or even outright aggression. Police officers’ possibly defensive initial reactions (e.g., firmness, formality) might be read by adolescents as an attempt to use institutional power to threaten their freedom (for example to ‘hang about’ in the street). The adolescents’ response to this perceived threat - particularly if supported by the peer group - could serve to confirm police officers’ initial expectations. Hence conflict escalates, and the most readily available and apparently effective form of communication open to young people would seem to be defiance (Loader, 1996). By the same token, where young people themselves bring to an interaction the expectation that police behaviour will be illegitimately and indiscriminately hostile and disrespectful, this too can serve to produce the very antagonistic interaction expected, almost as a self-fulfilling prophesy. In either case, oppositional identities and reputations develop (cf. Emler & Reicher, 1995): police generally come to be defined as ‘pigs’ (Hopkins, 1994b) and the young people themselves as generally anti-authority.

This account of communication conflict as a struggle over identity between groups across time, and thus including the role of their intergroup relationship history, derives from research on intergroup dynamics in collective action (e.g., Drury & Reicher, 2000; Reicher, 1996; Stott & Reicher, 1998; cf. Waddington, 1992, 2001). As such, it is consistent with current research and theory in social psychology more broadly, according to which different social relations form the basis of different identities; because individuals have many different social relations so each individual is the locus of multiple social identities (Ellemers, Spears & Doosje, 1999; Turner, Hogg, Oakes, Reicher & Wetherell, 1987; Turner, Oakes, Haslam & McGarty, 1994). 

While recent sociologically-oriented work on ‘youth’ has embraced the notion of multiple (and conflicting) identities (e.g., Rattansi & Phoenix, 1997), psychological work on ‘adolescence’ continues to be dominated by a ‘personality’ approach to identity inherited from Erikson (1963) and Marcia (1966), according to which self or identity is unitary, with a single core (e.g., Kroger, 1996; Coleman & Hendry, 1999). Thus the social identity approach in social psychology has so far been applied in only limited areas of research on adolescence - notably to issues of delinquency (Emler & Reicher, 1995) and peer group influence (Hopkins, 1994a).

Research implications

Theorizing is limited by reliance on studies which have analysed adolescent and adult accounts of their communication rather than that communication itself. If communication between adolescents and adults has consequences for socio-cognitive development and identity, research is needed which can detail the actual processes involved rather than merely infer them. 

What is necessary, therefore, is some kind of interactive study, able to take measures of adolescent and adult communication and perceptions across time. Ethnography (e.g., Hammersley & Atkinson, 1995) would be ideally suited for research on young people’s communication with non-family adults, but has tended to be used more in sociology than psychology. A study using ethnographic researchers, perhaps even in two teams, would be able to gather fine-grained contemporaneous data on the actual interaction between young people and adults in authority, tracing possible processes of ‘scaffolding’ or identity struggle in vivo. For example, it is easy to imagine the potential for analysis had sociologists such as Lacey (1970) and Willis (1977), who sat in on classroom interactions, made soundtrack recordings with psychological questions in mind. 

Policy and practical implications

It has been argued by some that a developed communicative ability may enable young people to be more equal partners in interactions with the adults around them, allowing them to negotiate their own place, whether at school, work or at home in the family (Lerner & Busch-Rossnagel, 1981). On the other side of the communicative relationship, research has suggested how professional adults and those in authority might be able better to communicate with young people. For example, Aye Maung’s (1995) survey concludes that explaining to young people why they have been approached is an important way that the police could improve young people’s satisfaction with their encounters with them (cf. Wiley and Hudik, 1974). 

However, while situations of mutual willingness will allow these suggestions to be successfully implemented, there are also structural, historical and ideological factors which operate against satisfactory communication taking place between adolescents and adult authority figures. Indeed, unless such structural, historical and ideological impediments are taken into consideration, advice on improving communication may actually serve to reproduce these impediments.

Thus, a focus on improving the communication and other skills of the adolescent has historically been part of an ideological agenda which has worked against disadvantaged young people. As Griffin (1993) argues, the concern among researchers and employers alike with young people’s ‘employability’ can serve to focus attention on qualities (and deficits) of the individual and hence away from the structure of labour markets which may operate to discriminate against young people (Pollock, 1996). The individualizing discourse of ‘personal qualities’ and ‘skills’ may therefore lead to self-blame for the young person unable to find a decent job (Furlong & Cartmel, 1997). Put differently, the structural determinants in the transition from school to work (Roberts, 1993) means that the possession of a range of communication strategies may not be enough.  

Moreover, what are experienced by adolescents as problems in communication may arise not because professional adults are communicating ineffectively, but because these adults have aims which conflict with the need for good communication (without denying, of course, that teenagers themselves may have aims which conflict with the need for good communication with adults). For example, Fielding (1995) notes that, though explanations from police officers might serve to allay distrust, giving such explanations to young people could easily be interpreted as a sign of weakness. Similarly, the concern with maintaining authority in relation to young people means that it may be difficult for police officers to apologize for mistakes. Apology is very difficult for those in positions of authority whose job is, in a sense, to be right, and who are very concerned not to lose face with people they deal with in case they no longer respect that authority (Southgate, 1986).

In terms of their health needs adolescents must inevitably interact with adults in authority as health care providers and so forth. While there is very little research looking at how health care interactions between adolescents and health care workers ‘get done’ linguistically and communicatively, there is no shortage of research that begins with the premise that adolescents are a particularly high risk group in terms of their health and welfare – as we shall see from the following. 

Adolescent health and risk

Sue Mckay

Part 1: Adolescence and health risk behaviours

General

Many of the major threats to health and well-being in adolescence are not primarily biomedical in origin but social, and are the consequence of risk-taking behaviours  including violence, substance use and abuse, unprotected sex, poor diet and physical inactivity.  While risk-taking in general seems to characterise adolescence as a period of uncertainty and transition, particular health risk behaviours have considerable impact on the life course of adolescents, their families and friends as well as increasing the associated cost to society in general.  This section looks at those health risk behaviours from a variety of social science perspectives in order to provide an overview of recent research findings.

In 1990, the Centers for Disease Control and Prevention (CDC) in the United States implemented an on-going Risk Behavior Survey to collect national data on specific health-related behaviors among youth which were seen to be contributing to the main causes of death, disease, disability, and social problems in that age group. The survey identifies and monitors six categories of health risk behaviours among youth and young adults.

In particular, the High School Youth Risk Behavior Survey (YRBS) was developed to: 

1) monitor six health-risk priority areas

2) assess whether health-risk behaviors among youth increase, decrease, or remain the same over time; and 

3) provide comparable data among national, state, and local samples of youth. 

 Details about the US surveys and archives of the results can be accessed via the CDC website at: <http://www.cdc.gov/nccdphp/dash/yrbs/index.htm>

The background for the choice of priority areas for health risk behaviours for the surveys is explained by the CDC in the following terms:
Among 5-24 year-olds, only four causes account for nearly three-quarters of all mortality and a great amount of morbidity and social problems. Motor vehicle crashes cause 29% of all deaths among this age group (40% of these are alcohol related), homicide causes 20%, suicide causes 12%, and other injuries (such as from falls, fires, drownings) cause 11%. Although not characterized in these mortality statistics, every year nearly one quarter of all new HIV infections, one quarter of all new infections with other sexually transmitted diseases, and nearly one million pregnancies occur among our nation's teenagers. Only three types of behavior contribute to the mortality and morbidity previously described: behaviors that result in unintentional and intentional injuries, alcohol and other drug use, and sexual behaviors. 

Adult Risk Behaviors 

About two-thirds of all mortality and a great amount of morbidity, suffering, and rising health care costs among adults result only from three causes. Heart disease causes 34% of all deaths, cancer causes 25%, and stroke causes 7%. Again, only three categories of behavior contribute enormously to these causes: tobacco use, dietary patterns, and physical inactivity. 

Adolescent and Adult Risk Behaviors Combined 

Thus, only six types of behavior cause the most serious problems that afflict the United States. These behaviors usually are established during youth; persist into adulthood; are inter-related; and are preventable. In addition to causing serious health problems, these behaviors simultaneously cause many of the educational and social problems that confront the nation, including failure to complete high school, unemployment, and crime.


The importance of recognising these behaviours is emphasised in much of the research covered below, an important assumption being that some of these risk behaviours may continue into adult life and become established as part of adult lifestyle. These behaviours, established during adolescence, are inter-related and often preventable (Kann et al., 2000). The six categories of health risk behaviours identified by the survey are: 

· behaviours that contribute to intentional or unintentional injuries;

· tobacco use; 

· alcohol and other drug use; 

· sexual behaviour that leads to unintended pregnancy and sexually transmitted diseases; 

· unhealthy dietary behaviours; 

· physical inactivity. 

These six categories, so clearly identified as leading risky behaviours in American adolescents, then, will form the basis of this section of this section of the Taskforce Report although the discussion of recent research findings will incorporate those from other countries as well.  While problems associated with adolescence dominate this research over findings related to normative development, we do not want to over-emphasise the incidence of risk-taking behaviours.  In spite of media coverage to the contrary, many, if not most, adolescents do not use drugs or fall pregnant, and they do not fail at school (Scales, 2001).  Many adolescent risk-taking behaviours are occasional rather than regular, and their outcomes are transitory rather than permanent (Steinberg & Morris, 2001). With those caveats, what follows then is a selective snapshot, necessarily constrained by time and space, of recent research into adolescent health risk behaviours.

Intentional or unintentional injuries

While experimentation and participation in risky behaviours may be a part of adolescence, the consequences are a cause for alarm when they injure, or otherwise jeopardise health and social development. Youth violence is of particular concern. A review of previous research shows that a number of factors contribute to the probability of violence during adolescence including: childhood aggressive behaviour, social problem-solving skill deficits, exposure to violence, poor family functioning, negative peer influences, access to firearms, and neighbourhoods with high rates of poverty, transiency, family disruption and social isolation (Dahlberg & Potter, 2001; Dahlberg, 1998).  For this age group, carrying a weapon is associated with increased involvement in physical violence and an increased likelihood of being injured (Lowry et al., 1998), just as a high level of community violence may contribute (Feigelman et al., 2000).

Injury is a major cause of death in adolescents.  Unintentional injuries include those caused by motor vehicle collision, fire, drowning, falls, poisoning, firearm injury or those resulting from sporting or work-related activity. While these types of injury may resemble chance events in the general population, there is evidence to suggest that adolescents are especially vulnerable. The increasing involvement of adolescents in road accidents is of considerable concern. Although inexperience and recklessness may play a part, risk-taking attitudes and problems associated with risk perception may be to blame (Harre, 2000).  

Research findings suggest a link between depression and adolescent suicide with Weinberger et al.(2001) reporting almost half the completed suicides by children and adolescents in their study were noted as depressed. Another study showed that low parental monitoring and adolescent risk behaviours like smoking, fighting, alcohol intoxication and sexual activity are associated with suicide attempts (King et al., 2001). Living with adoptive rather than biological parents affects levels of suicide.  Slap et al., (2001) found that attempted suicide is more common among those adolescents who live with adoptive parents than those who live with their biological parents. A New Zealand study profiled those at risk of suicidal behaviour as coming from a family environment of socio-economic adversity, marital disruption, poor parent-child attachment, sexual abuse, and who, as a young adolescent, demonstrated neuroticism and novelty-seeking behaviour (Fergusson et al., 2000).

Tobacco Use

Cigarette smoking constitutes a major public health risk especially for adolescents and children (Anda et al., 1999; Hampl & Betts, 1999; Coogan et al., 1998). Adolescence is the primary time for smoking to start and starting early is a significant risk factor for long-term dependency (Rugkasa et al., 2001; Henningfield et al., 2000; Lando et al.,1999).  Increasing numbers of young women are taking up smoking (Seguire & Chalmers,2000). It appears that teenagers fail to appreciate the risks associated smoking (Romer & Jamieson, 2001; Slovic, 2000; Slovic 1998) with regular smokers reported as perceiving a lower risk from smoking than occasional smokers (Hamilton et al., 2000). 

Having peers who smoke considerably increases the probability of taking up the habit (Geckova & van Dijk, 2001; Pearson & Michell, 2000). Ethnicity may play a role in whether or not adolescents smoke with Canadian high school students, for example, more likely to be smokers than those reporting other ethnicities (Holowaty et al., 2000). 

The relationship between smoking and depression in adolescents is complex.  Goodman & Capitman (2000) demonstrated that while depression does not appear to precede heavy cigarette use in adolescents, current cigarette use is a powerful determinant of developing depression.

Alcohol and other drug use 

Like tobacco use, hazardous alcohol use, and illicit drug use have been increasing among adolescents in most countries (Bauman & Phongsavan, 1999; Gilvarry, 2000).  Research from the UK reports a link between drinking and perception of family life in which low family support and control, regular parental drinking, and parental indifference to adolescent drinking were linked to higher levels of alcohol consumption by young people (Foxcroft & Lowe, 1997).  Peer pressure, too, is a significant factor (Geckova & van Dijk, 2001; Coffey et al., 2000).  The age of first alcohol use is also significant with DeWit et al. (2000) finding that those who reported having their first drink at 11-14 years of age were at greater risk of developing alcohol-related disorders than older groups.


Adolescents have difficulty in recognising when their alcohol consumption is hazardous and may have little understanding of the associated health risks (Miles et al, 2001; Hampson et al., 2001). Alcohol use affects educational achievement especially for previously high academic performers (Wood et al.,2000).  Particularly at risk of excessive alcohol consumption in adolescence are those who exhibit behavioural deviance and depression as children (Kumpulainen, 2000) or those who under-achieve in the early years of school, drop out of high school or do not adapt well to school (Crum et al., 1998).  Demographics and level of education also play a role in alcohol but also in alcohol and drug dependency (Tam et al., 2000).

Various studies have looked at predictive variables for illicit drug use in adolescence. Childhood abuse is a risk factor for both alcohol and drug-related problems (Downs & Harrison, 1998) and opiate abuse in particular, in adolescents has been connected to a history of childhood abuse and violence (Browne et al., 1998). Students who are old for their grade and school drop-outs are at a higher risk of substance abuse (Guagliardo et al., 1998). The causal links between cannabis use and mental health appear to run in two directions.  McGee et al. (2000) reported that mental disorder at age 15 produced a small but significant elevation of risk of cannabis use at 18, while cannabis use at 18 increased the risk of mental disorder at 21. Cannabis use is likely to persist from mid to late school in regular users, cigarette smokers and those reporting peer use (Coffey et al., 2000).

 
Adolescent beliefs about smoking, alcohol and drug use may change with age.  A study beliefs of adolescents aged 12 -17 years about various substances found the youngest cohort believed that marijuana was the most difficult substance to stop, while the older group believed that cigarettes were the hardest to stop (Johnson et al., 2000).   In addition, the same study found that smokers believed that cigarettes were the hardest to give up and the most harmful, while non-smokers were divided between cigarettes and marijuana as the hardest to give up, but that marijuana, not cigarettes, was the most harmful.

Substance use is implicated in engaging in multiple risk behaviours.  Early age onset of tobacco, alcohol, marijuana and cocaine use has been associated with multiple risky behaviours like current substance use, not wearing a bicycle helmet, in-line skating or skateboarding, not wearing a seat belt, travelling with a driver who had been drinking, suicide plans, and indicators of violence like weapon carrying, although early onset of cigarette smoking was the strongest correlate of the number of risky behaviours indulged in (DuRant et al., (1999).

Sexual behaviour

Sexual activity among adolescents is increasing and commencing at younger ages and is well-documented elsewhere (e.g. Sells & Blum, 1996). Factors that may delay the onset of sexual intercourse include living in a dual-parent family, having a higher socio-economic background, living in rural areas, achieving at school, being concerned about the community and being religious (Lammers et al., 2000). The same study found that in addition, high expectations from the parents are more likely to delay sexual activity in males, but not in females. Intelligence may be a determining factor of the onset of sexual activity. Halpern et al.(2000) found that after controlling for age, physical maturity and mother's education, adolescents at the upper but also at the lower ends of the intelligence distribution were less likely to have sex.

The incidence of sexually transmitted diseases among adolescents is relatively high. Increased numbers of sexual partners put adolescents at risk (Valois et al.,1999). Unprotected sexual activity is a leading contributing factor among the general adolescent population (Crosby et al., 2000) and also for gay, lesbian and bisexual youths (Rosario et al.,1999). 


Adolescent pregnancy is a particular public health concern due to poor peri-natal outcomes and long-term morbidity.  However, as Gueorguieva et al., (2001) report, studies of teenage mothers are usually confounded by other variables apart from age, like poverty, low levels of education and single marital status. These sociodemographic factors may be more important determinants of potential educational disabilities and problems than biological factors like the age of the mothers (Gueorguieva et al., 2001; Cunnington, 2001; Roth et al., 1998).

Diet
Body image is of perennial concern to adolescents, both male and female. Eating disorders in adolescence include those clinically diagnosed as anorexia nervosa and bulimia nervosa, but also include those related more generally to restricted food intake and bingeing (Ponton, 1996). Females, in particular, risk impaired development as a result of disordered eating. Amid a contradictory trend to increasing obesity in many Western societies, adolescent females demonstrate a high level of dissatisfaction with their body weight. The fatness phobia is found not just amongst the overweight, but normal weight girls and even underweight girls want to be slimmer (Ryan et al., 1998). Restrictive eating patterns have nutritional consequences for teens in their growing years leading to loss of height, osteoporosis and delays in sexual maturation (Herbold & Frates, 2000).  Participation in sport, increased training and periods of dieting may lead to what Herbold & Frates (2000) call the "female athlete triad" of eating disorder, amenorrhea and osteoporosis. They acknowledge that boys also are at risk of sub-clinical eating disorders. 

The media, especially television and popular magazines, play a powerful role in establishing perceptions of desirable body image through their portrayals of young people. This is covered elsewhere in the Taskforce Report. 

Physical Inactivity

Adolescent pastimes like sitting around watching television, interacting on the Internet, playing electronic games and talking on the telephone tend to mitigate against extensive physical activity. For many adolescents, participation in physical activity declines from 15 to 18 years of age with continuing decline into young adulthood (Caspersen et al., 2000). Yet, involvement in sport is considered healthy and desirable. Research evidence suggests that team sport activity may protect against depression (Gore et al., 2001). Practical involvement by parents by, for example, transporting adolescents to their sports or activity lessons, may help increase participation (Hoefer et al., 2001). While encouragement to become involved in physical activities seems worthy, a word of caution comes from a study by Taylor et al. (1999).  Their research shows that being forced to exercise as a child, may have negative consequences for later physical activity. 

These then are the six categories of health risk behaviours identified as the main causes of adolescent mortality and morbidity. The next section of the Report turns to research that links aspects of communication and language to these risk behaviours.

Part 2: Adolescent risk behaviours and communication research

General
More than other groups, adolescents seem to take good health and well-being as a given. However, while focusing on important goals like becoming more popular, being more successful, finding satisfying romantic and platonic relationships, becoming more autonomous and gaining more self-confidence, the choices they make often involve health-related risky behaviour (Harris et al., 2002). Risk behaviours in turn, can be understood as resulting in negative outcomes or adverse consequences, and so function as risk factors in much research (Jessor 1998, p. 2). Just as risk behaviours can be risk factors, recent research has indicated a wide range of multivariate explanations for risk behaviours, and it is here that research interest in communication and language becomes relevant.

Having established the main recognised adolescent risk-taking categories related to health and reporting some of the most recent research into these behaviours in the previous section, this section of the report now turns to the findings of research more specifically related to communication and language. However, it must be stressed that research in this domain does not claim that communication works as a single variable explanation of adolescent risk behaviour. Rather, the studies show that aspects of communication can inform research into adolescent risk behaviour and offer insights into interventions.

Research into adolescents' health issues and especially into risk-taking behaviours can be fraught with difficulty. Sensitive topics such as those laid out above, may be especially difficult for adolescents to discuss frankly not only among their peers, but with their families, medical personnel and even with researchers (Hern et al., 1998). Sources of reliable health information need to be available and must be sensitively supplied taking account of age graduations, gender, ethnic and sub-cultural differences. Media campaigns and health interventions relating to risk, and targeting health messages at young people, need to be carefully designed if they are not to alienate at-risk groups. These aspects of inter-personal communication skills, communication effectiveness and information access underpin health communication research across the life-span, but are especially evident in research into adolescent risk behaviour. Not surprisingly, underlying much of this research is an assumption that improved communication may result in improved health outcomes (and less risky behaviour) for this group.

Rather than focus once again on the six risk behaviour categories listed above, this section of the report is organised around examples of recent research into adolescent risk behaviours that demonstrate the extent of the field rather than define it. The scope of this report does not permit more than a superficial glance at this body of work. The studies included here cover a wide variety of disciplines and methodologies, denoting the range of researchers interested in this area. I have not limited the range to social psychology research but to research that may be useful to those working on adolescent risk behaviour with an interest in communication and language in order to articulate and exemplify some of the directions in current research.

Influence of families

The role of the family environment is a central one in research into adolescent risk-taking behaviour. What becomes immediately apparent is the complexity of the relationship between family communication and this behaviour. Research has used various constructs of family environment including family conflict, family cohesion or attachment as well as family communication to investigate the effect of the family on adolescent behaviour. Not surprisingly, it would seem that openness of parent-child communication and frequency of that communication appear to be significant factors in risk-reduction, just as poor communication is likely to contribute to more risky behaviours. However, communication - good or bad - rarely operates alone. For example, Wagner's (1997) study on family dysfunction and adolescent suicide risk found that while a history of physical or sexual abuse is a risk factor, other risk factors, including poor family or parent-child communication, as well as loss of caregiver to separation or death, and psychopathology in first-degree relatives may also contribute. Hurd et al. (1999) reporting on parent relationships with adolescents who were depressed or who self-harmed, found that self-harmers had the least satisfactory relationship with their parents, and had more conflict with their mothers than the other groups. Groholt et al. (2000) studied young people who had either attempted suicide and had been hospitalised, or who had reported suicide attempts. Their work recommended that prevention of youth suicide centre on dealing with depression and with feelings of low self-worth along with improving family communication.

While the risk factors associated with drug abuse are also many and varied, ranging from families with substance abusing parents or siblings, family dysfunction, child abuse, misconduct and delinquency, social deprivation, many studies list poor communication with parents as an indicator of risk (for example, see Lloyd, 1998). In a study of drug use, Spooner (1999) reported a wide range of factors contributing to drug abuse by adolescents including biological predisposition to drug abuse; personality traits that reflect a lack of social bonding; a history of low quality and consistency of family management, family communication, family relationships and parental role-modeling, a history of being abused or neglected; low socio-economic status; emotional or psychiatric problems; significant stressors and/or inadequate coping skills and social supports; inadequate social skills; history of associating with drug-using peers, rejection by prosocial peers due to poor social skills; a history of low commitment to education, failure at school; a history of anti-social behavior and delinquency and early initiation to drug use. 

Just as parental communication has been studied as a predictor of risky behaviours like self-harming or taking drugs, relationships and communication between adolescents and their parents are much studied aspects of sexual risk-taking behaviour too (for example see, Dutra et al.(1999). Young people who report strong levels of communication with their parents are less likely to engage in sexual intercourse (Karofsky et al., 2001), and more likely to use effective contraception  (Crosby et al., 2001). Hutchinson & Cooney (1998) studied the influence of parent-teen communication on sexual attitudes and behaviours of their daughters. They found that overall rates of parent-teen sexual risk communication were low, but that African Americans reported higher rates than Caucasians. As well, sexual risk communication with mothers was associated with greater condom use self-efficacy and sexual communication with partners. Empirical research on the role of families (including effective communication about sexuality and safe sex behaviour) in the prevention of HIV risk behaviours has been recently reviewed by Perrino et al. (2000). 

Research into diet behaviours and disorders of adolescents also use measures of communication especially with mothers. Moreno et al (2000) found that females with disordered eating behaviour had poorer communication with their mothers, while young women with anorexia had better communication with their mothers than those with bulimia or who were obese. There were no differences reported in communication with fathers. However, these findings are not always borne out. Another study (Valtolina & Marta 1998) into family communication, family support and obesity in adolescence found no differences between obese and non-obese adolescents with respect to communication with their mothers and fathers and to support given and received from them, nor was there any difference between parents of obese adolescents and parents of normal-weight adolescents regarding openness and problems in communication. In terms of risk, the relationship with mothers was important for both obese and non-obese adolescents, but for the latter group, both support and communication were important, whereas for the obese adolescents only support appeared to be really important. Parent-adolescent communication appears to an important factor in adolescent risk research, but as these examples demonstrate, it is only one among many.

Peer pressure

Peer communication is another factor that attracts much attention in this body of research. Caprara et al. (1998), for example, tested adolescents' perceptions of their ability to resist peer pressure for high-risk activities. Their study found that adolescents reporting a strong sense of being able to resist negative peer influences and a low engagement in substance abuse or delinquent conduct, also reported open communication with parents about activities outside the home. Being able to say "no" is a skill adolescents learn, but it seems that there are gender effects. Charlton et al., (1999) examined the refusal skills of English secondary school students and reported that while girls were at greater risk of being repeatedly offered a cigarette, they were more likely than boys to accept it after more than two offers. Using a self-perception profile, their study showed that girls with high self-perception scores for all domains except social competence were at lowest risk of being offered a cigarette, while for boys this was only applicable in behavioural conduct. Incidentally, the factor most strongly related to multiple offers of cigarettes was having a best friend who smoked. Young people who had never smoked were most likely to have simply said "No, thank you" to proffered cigarettes but most had used several responses, with boys tending to use more refusal mechanisms.

Investigations into peer influence and peer norms sometimes produce unusual results. While peer influence has been widely accepted as a strong predictor of adolescent drug use, peer behaviour and not verbal persuasion, is more influential in some situations. In a 1999 study on injection practices of active adolescent drug users, Hawkins et al. found that those who had observed their peers engaging in safer injection practices were more likely to report lower incidences of sharing unclean needles and more likely to always clean needles. On the other hand, verbal persuasion about reducing HIV risk was not associated with reduced risk behaviour and indeed, peer encouragement to clean needles was likely to increase the risk of sharing unclean needles.  

A different aspect of peer communication relates to research into safe sex practices. For example, high risk male adolescents do not necessarily discuss their concerns about sexually transmitted diseases with their partners. Roberts et al. (2000) report that while most of the subjects in their study were concerned about acquiring an STD from their partner, and most knew where to obtain treatment, less than half had discussed contraception or HIV. Lock et al., (1998) also looked at how adolescents discussed sexual risk behaviour with their partners. Their study found that women usually initiated safe sex discussions, but that men were willing to talk about it once the topic was started. Cobb (1997) too reports research in this area. Her study showed that young women who asked their new sexual partner about their disease risk status were more likely to practise safer sexual practices.

While parent or peer communication was seen to be a vital element in many of the studies and as a pre-requisite for limiting risky behaviour, other work has highlighted the importance of effective communication between young people and those who work as health-related external service providers. As mentioned above, Hern at al. (1998) reported a study on adolescents who had been admitted to hospital as a result of trauma injuries and who had difficulty then talking about sensitive topics like their substance use in that context. However, interpersonal communication with adolescents should not be the only consideration when evaluating process and looking at possible interventions. At a more meta-level, communication related to adolescents and their well-being can be important too. Such a perspective is offered by Okamoto (2001) who, studying adolescent-serving agencies working with gang youth, emphasised the importance of communication and co-operation in successful collaboration between various agencies.

Mass media and health intervention campaigns

While Adolescence and Mass Media is the topic of another section of the Taskforce Report, several studies are of interest here. As with other health promotion initiatives, health campaigns directed at adolescents need to appeal to their target groups. Aspects of social or cultural identity including age, class, gender, and ethnicity are relevant, along with other more personal determinants. HIV awareness campaigns need to be take account of gender and culture especially for adolescent mothers. Lourie et al. (1998) found that while the inner city adolescent mothers in their study had basic knowledge about HIV, they also held common misconceptions. The study concludes that culturally relevant, gender-specific interventions be part of HIV prevention communication and assertive condom use. Anti-smoking advertisements and campaigns also have difficulty on occasions conveying their message to adolescents. Shevalier (2000) suggests that use of stereotypes of age, class and gender in tobacco education literature need to be carefully considered to take account of sub-cultural contexts especially for at-risk adolescents. This particularly apparent in work like that of Chapel, Peterson & Joseph (1999) on anti-gang television advertising. They used the opinion of adolescents living in a gang environment to come up with advertising strategies with anti-gang messages to appeal to this sub-group.

Other studies have suggested more unusual factors in designing and evaluating health promotion messages. Greene et al. (1996) established a predictive link between measures of egocentrism and adolescent risk behaviour that can be utilised in health promotion messages. Adolescents’ propensity for excitement and sensation can also be used. Donohew et al. (1998) note a strong connection between sensation-seeking behaviour and risk-taking in this group. Using this connection, their work on televised anti-drug campaigns suggests that those with a high need for sensation and novelty require unusual messages or novel formats to hold their attention. 

Broader Issues and Future Research
In this broad sweep of recent literature, I have not sought to separate out studies involving adolescents at risk as opposed to adolescents who take risks. Instead, I have established the behaviours widely recognised as important sources of health risk for adolescents and then endeavoured to report on research that links adolescence health risk and communication at its broadest level. Rather than theorising risk (a task beyond the bounds of this Report) I have, somewhat disingenuously, relied on the CDC's use of adolescent risk behaviour. It may be that a  carefully conceptualised notion of risk, especially in the light of the heightened awareness of risk that seems to surround not only adolescents but all of us (in what Beck (1992) has been termed the "risk society"; or what Giddens (1991) calls the "climate of risk", p. 114), may produce a fruitful direction for future research along with the acknowledgement that risks and risky behaviours do not necessarily operate alone.
The six high risk factors listed in Part 1 contribute extensively to adolescent mortality and morbidity.  However, rather than seeing each in isolation, the factors should be viewed as interrelated. As DiClemente et al., (1996) explain, these factors have a common aetiology related to personality and social relations.  Adolescents who are particularly vulnerable to high-risk behaviours are likely to belong to social networks which foster and perpetuate these patterns of behaviour through the re-inforcement of group norms (p.414).  The studies outlined above suggest the direction and emphases of recent research and imply some of the possibilities for intervention strategies and health promotion.  

The research indicates that interventions should target specific groups like those from specific socio-demographic backgrounds identified as those of risk. Other studies indicate more precisely those at risk of developing particular behaviours, for example, occasional smokers as the group of adolescents more likely to succeed in smoking cessation programs (Holmen et al., 2000); early maturing girls as the at-risk group for developing bulimia (Kaltiala-Heino et al., (2001). Strategies that include enhancement of self-esteem (DuBois et al.,1998), gender specific approaches (Saewyc et al.,1998) and those that incorporate family-, school-, and community-based interventions (Jason & Barnes 1997) seem to be successful. Peer support too seems to be an important factor in effective health promotion (Turner, 1999) as does youth-led promotion activities (Carroll et al.,1999). 

Large amounts of money and other resources are targeted at modifying adolescent risk behaviour, and adolescents themselves are often quite well educated about risk prevention, yet, in spite of this, many of them fail to act accordingly (Greene et al., 2000).  Whether or not new health promotion initiatives and more closely targeted intervention strategies will be effective remains to be seen.  Many of the programs reported to date relate to isolated measures, associated with specific adolescent risk behaviours.  It would seem that more work remains to be done on integrating the findings with a view to a more systematic approach to addressing the whole network of adolescent risk behaviours and their consequences.

So, what can communication and language researchers and social psychologists bring to the study of adolescence, health and risk? In the editorial to a special issue on "Adolescents and Risk-Taking" of the Journal of Adolescence, Moore & Parsons (2000) mark out some of the work still to be done and note the need to encourage more use of qualitative methodologies to generate new quantitative studies. Silbereisen (1998) sets out an agenda for future research based on: a new emphasis on the person rather than on the behaviour;  a distinction between development trajectories as pre-cursors of risk behaviours; an increasing awareness of biological determinants; and a new emphasis on the importance of contexts (pp.518-519). Communication and language research can take on some of these dimensions too. In particular, there is a need for more qualitative work to inform and expand the quantitative studies, and the existing work on the importance of contexts needs to be encouraged. In addition, more work needs to be done on how risky behaviour is promoted, reinforced and sustained especially through in-groups and sub-cultures with the view to designing appropriate and effective intervention strategies. Interventions through health promotion and other education campaigns need to be evaluated for their effectiveness at either the individual or community level (or both). While some work has been done on health professional- adolescent patient communication, the corpus does not appear to be anywhere as extensive as that concerning health communication and the elderly.

However, in undertaking any of the directions for this new work, as Kelly (2000) warns, we need to be careful about the ways in which expert knowledge itself can produce risk discourses that in turn construct a category of "youth-at -risk" as a normative truth. For Kelly,  the identification of adolescence in terms of “deviancy, delinquency and deficit" (p. 466) and its accompanying youth-at risk discourse provide governments and other regulators with the opportunity to regulate youth behaviour, and structure preferred outcomes through direct policing policies like increasing surveillance of public spaces, or by provoking new interventions on the basis of professional concerns about youth welfare. While the implications of popular labelling of this group have profound implications for the regulatory authorities referred to by Kelly (2000), there are considerations for researchers here too. Kelly sees a danger in the micro-analysis of adolescent behaviours and youth activities especially those categorised as risky because they problematise, even catastrophise adolescent behaviours and dispositions, pre-empting increasingly sophisticated regulation and intervention strategies. While it would be drawing a rather long bow to say that the studies reported here lead to an increasing mesh of social control, Kelly's argument serves to warn of the dangers of isolating a group as diverse as young people and then categorising them as "at risk". One alternative, while not completely solving the dilemma, but certainly giving a wider perspective, is to put research into adolescent risk behaviour into a more natural context by integrating it with similar research spanning childhood and adulthood. In this way, adolescence becomes seen as another transitional life stage, and adolescent risk behaviour as just one element of a more general risk culture which characterises the societies in which we live, and the contexts in which we operate.

Adolescence and Media

Maria Mastronardi

We have reached a time when talking about media and adolescence seems to oversimplify matters.  When we consider the numerous societies where mass media forms saturate daily life, it is difficult—and perhaps inaccurate—to treat these terms as separate entities.  After all, media shape the experience of adolescence, and adolescents are involved in shaping the media.  It is a reciprocal relationship constantly in motion.  For example, teens in the United States spend up to half of their waking hours using some form of media (Brown, Steele, and Childers, 2002).  

Young people use cultural resources in their environment to help them to make sense of their lives, to experiment with and forge identities, and to express meanings about themselves and their relationship to their contexts.  Although a cultural resource can be anything from a paperclip to a love song, due to the dominance of mass media forms such as popular music, fashion, television, the internet, and video games in our lives today, it is fair to say that young people’s lives are mediated by mass media forms. 

Exploring the nature and extent of these mediations is the primary focus of research on young people and media.  This disparate field of study comprises a vast and robust literature spanning many disciplines. Even a survey of the most recent developments is outside the scope of this report because the literature spans multiple fields of study, considers numerous content-based issues, and utilizes a variety of methodologies.  Instead, this report synthesizes major trends of the media effects tradition because it has been the most influential approach across a range of disciplines and in the realm of media policy.   

This report surveys and assesses four key themes of effects research concerning adolescents:  heavy media consumption; media violence; sexuality; and media and young women.  We will also consider recent developments about young people and new/digital media forms and briefly review arguments about media and youth culture from a political economy perspective.   I conclude by arguing that studies of media and young people need to foreground media use in the context of young people’s daily lives in order to develop richer models and more effective pedagogical tools.    

Media effects research

Research about young people and media that tends to be covered most in the popular press is the product of this field of study.   Indeed, constructions of young people and their problems that dominate across United States mass media forms today rely on research from this tradition (Mastronardi, 1999).  This model is based in the assumptions and methods of traditional social scientific inquiry, relying on experimental design and survey-based methodologies.  While media effects researchers have undertaken a range of studies investigating the effects of various forms of media on a variety of audiences, its general structure has been to explore the relationship between media forms considered not salubrious or in some way marked as potentially harmful  (i. e., because of violence, graphic sexual content) and the development of problematic ways of thinking and relating among its viewers (e. g.,  hostility, aggression).  It is fair to say that media effects research is under-girded by the pro-social values of equality, fairness, and harmony,  and a normative view of media it perceives as wielding significant social influence to aid in either sustaining these values or in potentially perverting them. 

Because the “storm and stress” model of adolescence predominates across contemporary meaning-making institutions, with adolescence viewed as a  “passage” to adulthood fraught with threats, and adolescents understood as rendered uniquely vulnerable to threats because of their developmental phase, their media use has been a focus of special attention.  Most of the media effects research on adolescents focuses on discerning how specific aspects of an adolescent’s pro-social development may be impeded by consuming certain types of media forms.

Young People and Heavy Media Consumption

Young people are avid media consumers.  In a typical U. S. home the television set is in use for almost seven hours a day (Gerbner, et al., 1994), and even though Internet use is rapidly gaining among young people, television remains the dominant media form used by young people today.    By the time a 7-year-old child reaches age 70, they will have spent 7 to 10 years of their lives watching television. Research has found that steady, cumulative exposure to television makes an “independent contribution” to how attitudes or beliefs are developed and maintained across population categories.   For example, extensive longitudinal studies of representative samples of television audiences in the United States has enabled Gerbner and his colleagues to claim that heavy viewers (over 30 hrs/week) tend to report a view of the world that is more negative and pessimistic than lighter viewers.   Heavy television viewers tend to think that crime rates are higher than they are, that they are more likely to be victims of violent crimes than they are, and that people are untrustworthy.  

More than two thirds of teenagers in the United States have their own television in their bedroom (Roberts, 2000).  Longitudinal studies on young people have found that television viewing can exert an independent influence on attitudes and behaviors over time (Gerbner et al., 1980; Morgan, 1982, 1987; Morgan, Alexander, et al., 1990).  For example, heavy-viewing adolescents were found to possess more unrealistic job expectations than lighter viewers.  Heavy viewing adolescents in one study were more likely to want high-status jobs that would give them a chance to earn a lot of money but also wanted to have their jobs be relatively easy with long vacations and time to pursue other interests—apparently the kinds of jobs that characters possess on television.  This inculcation of unrealistic futures is one way that young people’s work ethic appears to be tainted by television viewing.   

Research seems to confirm that young people’s media use is related to their success at school.    Because a large proportion report that they study while listening to the radio or watching tv, (Beentjes, Koolstra, & van Der Voort, 1995; Patton, Stinard, & Routh, 1983; Roberts and Henriksen, 1993), a number of studies have investigated the “interference” or “distraction effect” of media use and studying.  Experimental studies confirm that young people who do school work with either a television or music in the background tend to perform more poorly in school than students who do not  (LaVoie and Collins, 1975; Tucker and Bushman, 1991). Roe (1987)  in a study of adolescents in Sweden,  found school achievement to be inversely related to VCR access.

Adolescents who are heavy consumers of mass media forms targeted to young audiences are more likely to report that they engage in risky behaviors.
   One study found that adolescents who have engaged in “risky” behaviors such as sexual intercourse, cheating on exams, cigarette smoking, and alcohol consumption, listen to the radio more and watch more music videos, movies, cartoons, and soap operas on television than do teenagers who report fewer risky behaviors (Klein, et al., 1993).  The same study found that risky behavior was inversely related to the frequency of watching action/adventure shows and game shows on television and listening to soft rock, gospel, or soul music.  This and other studies have found higher risky behaviors were related to reporting punk or heavy metal groups as favorites (King, 1988; Wass, et al., 1988), leading some researchers to claim that investment in heavy metal music is a “marker” for conduct disorder among youth.   Other risky behaviors have been found to be correlated to stated preferences for pornographic materials.  For example, a study of black female adolescents found that those who watched x-rated movies may engage in riskier sexual behavior and have less favorable attitudes toward condom use (Alan Guttmacher Institute, 2001).   

Media Violence and Adolescence

By the time the average American child is fourteen years old, she or he will have seen over 8,000 murders and more than 100,000 other assorted acts of violence on television  (Huston, et al., 1992).  Since the 1950s, there have been more than 3,000 studies conducted to gauge the effects of representations of violence on audiences (Grossberg, Wartella, and Whitney, 1998, p. 300).    Kunkel and his colleagues (1996) review  40 years of research on media effects and violence, making a strong claim that “there is clear evidence that exposure to media violence contributes in significant ways to violence in society” (p. 13).  For media effects researchers, the relationship between media violence and aggressive real-world behaviors is a well established fact (Zillman and Weaver, 1999).  The main concerns about media violence are that it may facilitate aggressive and antisocial behavior,  desensitize viewers to the consequences of violence, and increase viewers’ perceptions that they are living in a dangerous world.  

Research on adolescents has made exploring the relationship between viewing violent images and corresponding levels of aggression a key priority.  Strong correlations have been identified between demonstrated levels of aggression and media violence (Bandura, 1973; Kunkel, et al., 1996; Zillman, 1979; Zillman and Weaver, 1997).   In experimental studies, for example, adolescent boys watching mainly violent films over a several-week period have demonstrated increases in some measures of aggression (Huston, et al., 1992; Leyens, Parke, Camino, & Berkowitz, 1975; Parke, Berkowitz, Leyens, West, and Sebastian, 1977).  In addition, a number of correlational surveys have found positive associations between self-reported television viewing habits and peer and teacher-rated aggressiveness of adolescent boys and girls. There has also been some research supporting the notion there are demonstrable long-term effects of viewing tv violence.  Huesmann and his colleagues (1972, 1986) showed that viewing tv violence in the third grade (approx. 7-8 year-olds) was significantly related to aggressive behavior 10 years later.  When the researchers studied the original population 11 years later, they found that exposure to tv violence at age 8 was associated with antisocial behavior 22 years later.    

Another major concern about exposure to violent programming is that its sheer volume may desensitize viewers to consequences of real-world violence.   For example, a substantial body of work has found that male viewers become desensitized to graphic depictions of violence as a result of continued exposure.   When this desensitization occurs,  it has been found to  spill into other contexts involving affective reactions.  (Linz, Donnerstein, Penrod, 1988).    The bulk of the research has confirmed that male viewers of graphic, violent, pornography, for example,  may evaluate female victims of violent crime with less empathy, and the victim’s stories may be evaluated as less credible (Donnerstein, Slaby, & Eron, 1994; Zillman, 1989).     

Research in this vein maps onto popularly held beliefs about the power of “bad” media to trigger young people to do things they perhaps would not ordinarily do.  For example, several years ago two young men walked into their suburban high school heavily armed with automatic weapons and began shooting at their teachers and classmates.  They killed dozens of students and one teacher before turning the weapons on themselves.  Media coverage of the crime emphasized the musical preferences of the young men, drawing attention to their fondness for Marilyn Manson.  Recently, relatives of the slain teacher have attempted to sue several large media corporations, arguing that the video games they produced were instrumental in influencing the two young men to perpetrate violence at their school.  Some media scholars have detected dramatic shifts in media constructions of young people over the past generation.  Mastronardi (1999), for example, found that unlike a generation ago, media constructions of troubled teens today tend to blame both media and biological or genetic factors, removing relations with parents, social institutions, and general social conditions from the realm of responsibility.  Similar observations have been made by Henry Giroux (1994)  in his study of representations of young people in film.  

More recently, in response to criticisms that media effects researchers were ignoring the meaning of violence within narratives, researchers have turned their attention to the valence given to the violent or aggressive behaviors depicted in representations.  Greenberg, Mastro and Woods (1999) found that young people exposed to different segments of a popular television talk show, each showing different levels of aggressive behaviors among guests, showed that contrary to the original hypothesis, viewers demonstrated low levels of acceptability for physical and verbal aggression.   The authors suggested that this finding may result from the tone of the particular show, where guests exhibit exaggerated hostile behaviors toward one another, and where audience members chastise and berate guests.   

There is a small body of work that attempts to demonstrate the “catharsis hypothesis’, or the idea that people who view violent events experience a “discharging” of aggressive impulses (e. g., Feshbach, 1955, 1961).  For example, Feshbach and Singer (1971) reported a reduction of aggressive tendencies among teenage boys who viewed violent programming in their homes and schools.  This work, though, is highly criticized for among other things, its inability to be replicated. 

Sexuality

A key facet of identity is sexuality, and if young people invest in media forms as sites of identity formation, what impact is this investment having on their developing sexualities?  Some researchers argue that media depictions are over-sexualized, perhaps influencing young people to sexualize themselves and others before they are emotionally ready, that media depictions provide young people with an inaccurate and misleading narratives about the consequences and responsibilities involved in sexual relationships, that sexual relationships themselves are limited to heterosexual sexual intercourse between unmarried partners, and that contraception, and the consequences of pregnancy or sexually transmitted diseases are almost never discussed or depicted (Huston, Wartella, and Donnerstein, 1998). One content analysis of sexual relations on prime-time television found a ratio of one mention of sexual responsibility, STDs, or pregnancy to every 27 sexual incidents, and most of these were in a joking context (Lowry and Shidler, 1993).   Others have pointed out that the music videos represent young male’s sexual fantasies (Jhally, 1995) and as such tend toward idealized, highly sexualized representations of young women.  Others have pointed out that some forms of music preferred by young men, particularly “gangsta rap”, promote misogyny.  Across a range of musical video genres, however, young women are almost always highly sexualized and they function merely as objects of male desire or hostility (Seidman, 1992).  Furthermore, magazines most popular with young women serve as vehicles for promoting stereotypical femininity.   Their advertisements and editorial copy are structured by guidelines for young women to attract young men (Peirce, 1990).  This constellation of representations are meaningful when we consider that more than half of adolescents report learning about pregnancy and birth control from television and movies, and more than half of young women say they learned about sex from magazines (Princeton Survey Research Associates, 1996). 

Most research in this area is content-based and few studies of the potential effects of media on adolescent sexuality have gone further, in part because of the difficulty of gaining access to young people who will talk honestly about sexuality (Brown and Witherspoon, 2001).  The research that has been done has found relationships between watching music videos and permissive attitudes about premarital sex (Bryant and Rockwell, 1994; Greeson and Williams, 1996; Strouse, Buerkel-Rothfuss, and Long, 1995).  Other studies have found young people who are heavy viewers of television were more likely to express doubts that marriages tend to be happy (Signorielli, 1991).  

In trans-national studies of young people and sexuality, some notable differences have been observed that seem to implicate media as a socializing tool.   In European countries, where young people have access to education about sexuality integrated throughout many school subjects and young people have easier access to birth control pills and condoms, young people tend to demonstrate more responsible attitudes toward sexuality (Brown, Steele, and Walsh-Childers, 2002).  Young people in European countries begin having sexual relations more than one year later than American teens and report having fewer partners during their teen years (Kelly and McGee, 1999).  A recent study of young people in the United States, the Netherlands, France, and Germany, concluded that cultural messages about young people that circulate across meaning-making institutions are a major reason for the difference between patterns of behavior:  

In the countries studied, adolescents are valued, respected, and expected to act responsibly.  Equally important, most adults trust adolescents to make responsible choices because they see young people as assets, rather than problems.  That message is conveyed in the media, in school texts, and in health care settings (Kelly and McGee, 1999, p. 1).   

Media and Young Women

Research exploring the relationship between media use and body dissatisfaction in young women indicates that the media may play a strong role.  Newman and Dodd (1995) found a negative correlation for both male and female undergraduates between self-esteem and reading sports magazines, and television and movie guides.  Other studies have found strong correlations between a stated preference for fashion magazines and eating-disordered symptomatology among young women.  In a study of female undergraduates, Sitce and Shaw (1994) found that exposure to magazine pictures of ultrathin models produced more depression, stress, guilt, shame, insecurity, and body dissatisfaction than exposure to average-weight models or pictures containing no models.  In terms of other media, Harrision and Cantor (1997) found that media use (that is, television and magazine consumption) predicted disordered-eating symptomatology, and another study (McMullen, 1984) found that regular viewing of popular television programming was positively correlated with depression after viewing physically attractive television characters.  Similarly, among college undergraduates, Harrison (1997) found respondent’s reported interpersonal connection with thin media celebrities (measured by how much the respondents liked, felt similar to, and wanted to be like each celebrity) was positively correlated to being dissatisfied with their own bodies and their desire to become thinner.   The ubiquity of traditional gendered stereotypes of women has also been a concern of researchers.  A recent content analysis found that gender stereotyped roles of women are depicted in most film and television choices among 10-17 year-old-boys (Marketing to Women, 2000). 

Critiques of this work maintain that this perspective provides at best a glimpse into the factors that contribute to psychological problems among young women (Bray, 1996; Males, 1997; Mastronardi, forthcoming).  Of even greater concern is that this body of research tends to contribute to dominant constructions of young women as docile, passive, and uniquely susceptible to “reading disorders”.   Not only does this focus on media as a primary cause of eating disorders deflect attention from other important influences on a young woman’s developing sense of self, its findings and implications are often misinterpreted when they are reported in popular media forms.  

New Media

Young people are riding the wave of new media technologies.  Research on new media forms is finding that Internet use plays a major role in adolescent identify formation, guiding the development of their relationships with peers, family members, and school.
   In the United States, about 17 million young people between the ages of 12-17 use the Internet, representing 73 % of all in this age bracket.  While “chat rooms” and instant messaging appear to be the most popular forms of Internet tools for young people, 53% of people between the ages of 12 and 17 have also downloaded music files - that is more than 7 million youth who have retrieved music files to their computers' hard drives in the United States alone. This online activity is especially popular with older teenage boys. Almost three quarters of boys ages 15-17 with Internet access have downloaded music files. 

Although scholarship in this area has surged in recent years, few studies have attempted to explore the relationship of new media forms to the everyday lives of young people from a broader social and cultural perspective.  A notable exception is a cross-national project that investigates the diffusion and significance of new media technologies among young people aged 6-17 living in 12 European countries (Livingstone, 1998). A multi-disciplinary team of researchers from developmental and social psychology, cultural studies, communication, sociology, and anthropology have found that children and young people are early users of new media, are more flexible and creative users, and that new media forms constitute important sites of identity formation in young people (Livingstone, 1998).   

Clearly, then, digital media forms are providing new sites of cultural investment for young people, particularly those in western, post-industrial societies.  The nature of the realignments in young people’s lives that this trend is ushering in is still hotly contested.  We see the development of two broadly defined positions.  The first could be labeled the political economy of the Internet position.  It maintains that in spite of their potential for liberation and empowerment, new media forms have contributed to new levels of social stratification—“communication classes” which in turn engender new forms of domination.  This group is pessimistic about new media and is highly critical of the Internet’s development as a commercial space, particularly because this space hails young people as consumers in new and subtle ways.  For example, an extremely popular website among young people is neopets.com, a game site where participants create virtual pets and steer them through adventures to gain points and win prizes.  In one key method for earning points, participants visit commercial sites sponsored by advertisers.  Yet in a study of young people who frequent neopets.com, Ellen Seiter (2002) found that most do not recognize that they are being targeted by advertisers, nor could they point to examples of advertising on the site.  In addition to concerns how advertising insinuates itself across the Internet, scholars have also expressed concerns about the quality of the sites young people frequent.  A recent study found that the two most popular kinds of Internet sites among young men are casinos and pornographic sites (Seiter, 2002).  

The second, more optimistic position suggests that new media provide young people with a wealth of choices that young people into “citizens” of the media—consumers able to manipulate imagery and information for their own purposes, able to build new identities and construct our own local politics form the vast array of mediated bits and pieces at our disposal.  Most would agree, however, that young people require certain discursive and material resources in order to perform these identify-forging manipulations in a manner consistent with this democratic ideal.   To begin with, they need to understand how they are the targets of manipulation themselves.

Political economy of young people and media

American teens directly influenced the spending of $300 billion in 2000 (Brown, Steele, & Walsh-Childers, 2002).  Four of the five music companies that sell 90 percent of the music in the United States own almost all the TV stations in the largest markets (McChensney, 2001). The newly found disposable income of young people, along with an escalating trend toward a vertically organized media industry in the United States, with a few enormous multinational corporations producing most of the popular media we see,  has re-ignited a scholarly interest in political-economy derived understandings of young people as media consumers.  

This perspective understands young people as targets of marketers and industrial forces, and has expressed increasing concern for the quality of cultural resources that are being made available to young people.  As Robert McChesney explains in a recent interview (available at <http://www.pbs.org/wgbh/pages/frontline/shows/cool/>) :  

You should look at it like the British empire or the French empire in the 19th century. Teens are like Africa. It's this range that they're going take over and their weaponry are films, music, books, CDs, Internet access, clothing, amusement parks, sports teams. That's all this weaponry they have to make money off of this market, to colonize this market. And that's exactly how they approach it. So they look at music as just one small part of it. They aren't music companies; they're money-making companies. And music is a weapon that generates money for them. 

Other scholars have expressed concern that as young people are increasingly defined as target audiences by media conglomerates, their subjectivities will be hijacked by corporate interests.  John Seabrook (2000), for example, invokes the work of Lefebvre and Marcuse in his description of young people growing up with “the marketer within”, the voice of the pitch men:  “It’s the blaring radio hawker. It's the billboards that you're surrounded by and you don't really feel that is part of your folk culture. You feel that what's authentic and what's true to you is not that. You're not quite sure maybe what it is, but it's not that”   (available at  <http://www.pbs.org/wgbh/pages/frontline/shows/cool/interviews/seabrook.html>)

For Seabrook, young people’s saturation with commercial media from an early age results in “absorbing that pitch man's voice almost before they knew language.” 

The problem for this generation of young people is that they have internalized the voice so that marketing no longer seems like an external manipulative force, but, rather, becomes synthesized into their world-view and as such becomes key force in the identify formation of young people.  

One of the implications of this “inner marketer” is that it both creates and then targets emotional needs young people.  As Mark Crispin Miller argues, 

Kids feel frightened and lonely today. It's because they are encouraged to feel that way. Advertising has always sold anxiety and it certainly sells anxiety to the young. It's always telling them that they are not thin enough, they're not pretty enough, they don't have the right friends, or they have no friends, they're creeps, they're losers unless they're cool. But I don't think anybody deep down really feels cool enough ever. That's the nature of advertising, to keep you hungering for more of the stuff that's supposed to finally put you there, but never does. (<http://www.pbs.org/wgbh/pages/frontline/shows/cool/interviews>) 

From this perspective, the inordinate influence of commercial logic and the commercial imperative damages young people’s sense of self.  The marketing system that young people grow up with relentlessly studies them to learn what is “cool”, and then it usurps the authentically experienced cultural expressions of young people, packages it, and sells it back to them
.  The result is that there appear to be few non-corporate cultural spaces for young people.   A key concern of this perspective, then, is that as cultural forms become increasingly corporatized, fewer and fewer spaces and resources will exist for young people to articulate authentic expressions of their identities, anxieties, hopes and dreams. 

Conclusions and implications

What are we to make of this admittedly adumbrated overview of media and young people?  Some may argue that the consistency and reproducibility of the relationships between media consumption and maladaptive behaviors among adolescents demonstrate media’s deleterious effects and perhaps the need for regulation. 

There are, however, some important issues to consider with regard to effects research.  First, its focus on “exposure” to media assumes we interact with media in discrete acts that can be isolated and examined, flattening out the complexity of the relationships we have with media forms.   Research on young people that studies their media use without considering the types of other resources they have available to them and how they use these resources is only painting a small part of the picture.  Media forms provide young people with crucial discursive resources—interpretive frameworks and logics for understanding and responding their world.  The way they utilize these resources will depend on a variety of factors; one of the most obvious is the quality and impact of the resources they are offered by other important socializing institutions such as  families, schools, and, indirectly, governments.   Young people need discursive resources that help them address and respond to their situations—their emotional needs, anxieties, conflicts, and problems—with honesty and comprehensiveness, but without the heavy-handed moralizing and scare tactics that have become hallmarks of attempts to “reach” young people  in the United States.  If the parent culture does not make resources available to young people, they will make do with the ones they have.   

In a related point, the focus on media violence and young people, while understandable, given that media is an object of study for communication researchers, fuels popularly held beliefs that young people are more violent than other age groups and obscures other factors that contribute to violence.  Mike Males (1997) calls this belief the “myth of youth violence”.  Using comprehensive census data and crime reporting statistics, Males demonstrates that young people actually commit fewer violent crimes than adults and that they are more often victims of violence in their own homes.  Males also found that the strongest predictor of any kind of violent behavior among young people is violent treatment at home, with poverty level coming in a close second,  yet this important information is neglected in popular media constructions of violent youth.  Young people and the media appear to be convenient scapegoats that allow other social ills to continue grinding away at the populace.  

In addition, we should be wary of the assumptions beneath the seemingly relentless focus on young people and risky behaviors.  “Risk” is an invented term to refer to activities that represent a threat to certain values and culturally held moral principles.  Young people are perceived as being particularly vulnerable to threats, so they become easily corralled (at least on college campuses) subjects of studies designed to find evidence that a particular threat is a viable one.  Yet, risky acts are not limited to adolescents.  Risky behavior could conceivably be studied in relation to adult musical preference, for example.   We might ask why adult musical preference does not seem to concern scholars, when for all we know there may be strong correlations between preference for certain kinds of music and behaviors that are hurtful and potentially damaging not only to oneself, but to one’s family and dependants.  For example, we do not see studies that explore the relationship between an adult’s preference for certain types of music and the following risk factors:  engaging in adultery, cheating on income taxes, driving above the speed limit, maxing out credit cards, neglecting to pay child support.  Yet these are all “risky” behaviors to the extent that they are perceived to disrupt social fabric and impact the well-being of family members.   In short, it seems unfair to focus such a steely eye on young people and media and construct claims that make it appear that they alone are uniquely impacted by its power.  

At the same time, it would be foolish to discount the reality that media can exert often powerful influences on our lives.  The media we use and the stories they tell help to make us who we are.  But we must always remember that most behaviors have multiple causes, and “television alone, or recorded music, or movies, or newspapers, or all the media together, are rarely if ever a necessary and sufficient cause of public behavior; they operate in a larger social system that itself mediates most social behavior” (Grossberg, Wartella, and Whitney, 1998, p. 314).  In other words, it is likely that regulating media content would not alleviate most social problems.  To be sure, it is perhaps easiest to focus on media factors that may be contributors, certainly easier than trying to eliminate poverty or abusive family relationships.  

That said, it is important to provide young people with tools to evaluate media messages, including messages in advertising, beginning at a young age.  Our schools and other important socializing institutions should resist the inculcation of corporate values and should help children learn models for becoming aware of the goals of advertisers.  As they mature, students should learn how the media system and media industries work, what advertisers are trying to do,  and understand it to be a critical participant.   Young people need to learn models for media analysis that enable them to read against the grain.  For example, recently we have seen important incipient models of “interventionist” research, where researchers attempt to help young women contest and reframe dominant body images in fashion advertisements.  These studies have reported success in shifting young women’s beliefs (Rabak-Wagener, et al., 1998).  This line of research could be useful in designing general pedagogical models for use in schools.   

AdOLESCENTS and new technologies of communication

Cripin Thurlow and Sue McKay

Teenagers do their talking online: Today’s teens communicate more using the internet than they do face-to-face, causing some parents to worry. (Palfini, 2001)

Hell is other people talking webspeak on mobile phones. (Humphrys, 2000)

It’s so unfair: Can’t understand what teenagers are talking about? You’re not alone. As the Queen’s English makes way for a new kind of slanguage, Bryan Appleyard gets to grips with the talk of tomorrow. (Appleyard, 2001)

Young and free but tied to the mobile. (Bryden-Brown, 2001)

The ‘Net Generation’

Although by no means in equal measure, it’s hard to imagine many young people nowadays experiencing life without computers, mobile telephones and the internet. In fact, this so-called ‘net generation’ or ‘N-Gen’ (Tapscott, 1997) is popularly represented as media-savvy, with young people commonly purported to be ‘connected’, ‘networked’ and/or ‘online’ – what Holloway & Valentine (2001) have more recently characterised as ‘cyberkids’. Comparatively speaking, it is clear that the lives of young people in many countries are predicated on a strong familiarity with, and interest in, computer technology and new forms of interactive media. For example, Tapscott (1997) has suggested that the cultural life of the ‘net generation’ exhibits certain key qualities:

· strong independence and autonomy;

· emotional and intellectual openness;

· greater social inclusion with technology;

· free expression and strong views;

· innovation due to expectation of constant change;

· preoccupation with maturity;

· investigative interest in technology;

· assumption of immediacy;

· sensitivity to corporate interest;

· need for authentication to establish trust.

Like much that is currently being written about the interplay between young people and new technologies of communication, however, Tapscott’s observations are somewhat impressionistic and oversimplistic. Not only do they present an overly homogenous, US-centric characterization of ‘youth culture’, but they also fall into the trap of uncritical (or technologically deterministic) claims for the power of the net to necessarily engender curiosity and an acceptance of diversity. Amongst others, these are important theoretical issues which future research in this area must address more squarely.

While the relationship between increased access to interactivity and the defining characteristics of a generation are still to be researched and clarified, several points can be made. On the one hand, for adults, young people nowadays seem to be imbued with a natural media literacy that is not available to them as adults, and which provides young people with “new opportunities for creativity, for community and for self-fulfilment” (Buckingham, 2000: 41). On the other hand, however, adults also tend to see young people as passive victims of new (and old) media, which exploit their vulnerability, undermine their individuality and destroy their innocence (ibid.). Similarly, adults are often concerned about the perceived antisocial and/or isolating impacts of young people’s internet use (Turow, 1999; Pew Report, 2001). 

Polarised, essentialist arguments are well-known and widely used in mass market newspapers and magazines. Buckingham’s (2000) critique of both the exaggerated optimism and the moral panic points of view is a relevant starting point for this Report and leads us into our discussion of the impact that the changing landscape created by new technologies and multiple convergences is having on young people and how they communicate.

As with so many debates about technological developments (see, for example, Standage, 1999; Kling, 1996), there are optimistic views and pessimistic views about the benefits of new information and communication technologies (or ICTs). Where the first tend to emphasise economic (e.g. employment) and educational possibilities through increased media literacy and awareness, the second is concerned that the same level of knowledge and use will result in dissolution of both intellect and social relations. It is interesting to note, for example, that poor school performance and increasing apathy in almost every successive generation of young people has been routinely blamed on media consumption (Bonfadelli, 1993).  

In terms of  changing linguistic and communicative practices, our topic here brings together the two dominant ‘hype and hysteria’ myths in other ways too. As indicated by the newspaper article headlines above, much popular attention is given to both ‘teen-talk’ and ‘netlingo’ (or ‘webspeak’) and both are all too often blamed for their supposedly negative impacts on standard or ‘traditional’ ways of communicating (cf. Thurlow, 2001d). The same is also true of young people’s use of mobile phones and text-messaging (or SMS ‘short messaging service’), where they are understood to be – or rather accused of – reinventing the (English) language (Thurlow & Brown, forthcoming). It is fair to say nonetheless that new technologies of communication can also be empowering as young people become more easily able to communicate across traditional geographical and cultural boundaries, and as they explore and develop imaginative ways of making the technology work best for them.

While much has been published in the popular media, to date there has been relatively little written by academics in this area. What information there is has to be gathered from the small, but certainly growing, academic literature, and supplemented by so called ‘webmetrics’ (i.e. surveys of internet users and usership patterns) provided by independent research organizations or commercial analysts (e.g. Cyberatlas and Nua Internet Surveys).
 In this short report, we review the main themes in the academic literature and webmetric surveys, highlighting what we see as the principal topics and issues of interest. To this end, we have organised our report under the following broad themes:

· The demographic reality of the ‘net generation’

· Old media: Telephones and televisions

· The internet: Chat, email and instant messaging

· Education, entertainment and commerce

· Mobile phones and text messaging

Theme 1: The demographic reality of the ‘net generation’- The media rich and the media poor

Although it ought to go without saying, new technologies of communication such as the internet, the web and mobile phones continue to be the privilege of only a very small number of young people worldwide. For all that’s written about the ‘net generation’, the fact remains that a mere 9 percent of the world’s population is actually online and the so-called digital divide continues to widen (Nua, 2002a-c). Although it is true that these global patterns of inequality are changing (Cyberatlas, 2002b), new technologies of communication are principally the domain of the rich countries – and, what’s more, richer people within these countries. It is simply unethical for discussions about the place of new communication technologies in young people’s lives not to foreground these demographic realities – dry and ‘number-crunchy’ as this may seem!

However unequally distributed, the internet is unquestionably a significant feature of many people’s lives. Figures collated by Cyberatlas (2001a) and Nua (2002a-c), reveal that some 540 million people have internet access in twenty-seven countries around the globe. North America continues to account for the largest proportion of the world’s internet access, with 41 percent of the global audience located in Canada and the USA. Europe, the Middle East and Africa are responsible for a further 27 percent of the world’s internet population, followed by Asia Pacific (20 percent) and Latin America (4 percent). 

Of course, internet access within these large regions is by no means equal. In Australia, 50 percent of people have internet access from home, compared with 46 percent in the UK, 58 percent in Denmark, 50 percent in Taiwan. Where Britain, Germany, France and Italy account for two thirds of all European internet users, in urban Russia, 83 percent of the population have no internet access (Cyberatlas, 2001g). Similarly, South Korea, Taiwan and Australia account for 86 percent of the total number of users in Asia Pacific. In his short report, Jensen (2001) also estimates that some 2.5 million of Africa’s 4 million internet users are in South Africa alone. 

As we shall show in just a moment, much the same national demographic spread necessarily holds for young people. In the meantime, the most important thing to note from webmetrics such as these is that the picture – at least as far as the internet is concerned – is a complex one and is changing rapidly and dramatically all the time. Even within online countries such as the US, Canada and The Netherlands, not everyone can or wants to use the technology available (Cyberatlas, 2001g). On the other hand, research does also shows that the growth potential is vast in countries like Malaysia, India and Mexico in spite of such restricted access

The digital sex divide

There has, for some time, been a well-documented concern about unequal participation and interest in ICT by men/boys and women/girls – and especially computers (see Morahan-Martin, 1998). For example, early research tended to suggest the existence of a digital sex divide in which males dominated internet use (see also Mastronardi, this report). Chen’s (1987) study of sex differences in the use and attitude toward computers demonstrated that at that time boys were more likely to have taken a computer programming course, but that there were no differences between male and female students who had taken courses for more general applications. Boys held more favourable attitudes about computers relating to general interest and perceived skill. On the other hand, while acknowledging the importance of gender equality in computer use, girls’ own willingness to do this did not match their aspiration for equality. Subrehmanyam et al. (2001) review more recent findings that show that while more boys reported they used computers in school than girls, there were no gender differences in computer use outside school. While the boys and girls in the study had equal access to technology, boys were heavier internet users than girls.

Cyberatlas (2000a) also reports data which suggests that, while teen boys and teen girls are represented online equally, there are significant differences in the way they use the internet:  

	Teen boys:
	Teen girls:

	· make surfing decisions based on their interest 

· focus on technology, entertainment, and time diversions (e.g., games, building webpages, downloading) 

· surf more actively than girls, visit more sites 
	· look for familiar brands and community 

· are goal-oriented in their surfing (e.g., read online periodicals, electronic cards, homework, communicating) 

· have a high affinity for offline brands, both in media and shopping 


Although a little out of date now, one national survey of US teens (aged 13-17) found relatively little gender difference in relation to technology (Gallup Poll, 1997), with both boys and girls reporting equal levels of computer usage, similar use of electronics, and equal confidence in computer skills. 

Certainly, recent figures for the US adult population shows that the traditional divide between male and female internet/web users has closed (Cyberatlas, 2000b, 2001h). What is more, the most dramatic growth is to be found among young girls between the ages of 12 and 17 (Cyberatlas, 2000b). With young people in the UK, this has been the case for some time (Cyberatlas, 1999), where girls are thought to account for 61 percent of young people under 18 – much of which is explained by their high use of online chat and email compared with boys. Boys remain more likely to use the web for entertainment and downloading software and music. 

In spite of any evidence of the closing sex divide, the Center for Women and Information Technology (see references) warns that women "are still seriously under-represented as developers of IT, and they are often not well served as IT users." Besides, outside of the USA and Canada, men are still the dominant users of the internet (Cyberatlas, 2002b) and even within the USA, patterns of use continue to be different with men using the internet more often and spending more time online than women (Cyberatlas, 2001h). Once again, the picture is complex and changing.

Theme 2: Old media: Telephones and televisions

The literature on television and media effects is considerable and is addressed elsewhere by this Task Force (see Mastronardi, this report). Nonetheless, it is important to be able to put young people’s relationship with new technologies of communication into perspective. Although a little out of date now, Johnsson-Smaragdi et al. (1998) document patterns of old and new media among young people in three Western European countries. With so much of the research on young people and new technologies of communication being carried out in the USA, such multi-national studies are rare but important.

While young people may appear to be heavy users of the internet, some studies show that listening to the radio and watching television actually take up more of young people’s time (for example, La Ferle et al., 2000). The findings of the recent Pew Report (2001- see below), however, suggest that the internet has replaced television as a prime leisure activity for many young people, with 75 percent of the US young people surveyed saying they’d miss it.

Where the Pew Report (2001) shows how the internet may have replaced the television, this is not the case with the telephone which continues to be young Americans’ main tool for communicating with friends. Research in the UK which has centred on young people’s communication experiences also shows how predominant the telephone is in the lives of young people – more so for girls even than boys (see Catan et al., 1996 and Thurlow, 2001b). Gross et al. (in press) also comment on the continued use of the telephone by young US people as a means of sustaining friendships – perhaps augmented by more recent trends towards mobile telephony (discussed below). Once again, age-patterns are more than likely; for example, Cyberatlas (2002a) cites a large survey which found that 56 percent of US 18-19-year-olds still prefer the telephone over the internet. 

Interestingly, another survey of five thousand US 6-11-year-olds cited by Cyberatlas (2000c) also indicates that children who use the internet are also more likely to use other media such as television, magazines and movies. Possibly confounding some adult expectations, they were also found to be more likely to read books for leisure and to play more sport. Whether such patterns of consumption hold for teenagers is not clear; what these findings do point to however, is the extent and variability of young people’s media spending power. 

Theme 3: The internet: Chat, email, instant messaging

Teenagers and children constitute one of the fastest growing internet populations, with 77 million under 18's expected online globally by 2005. They also constitute the most important user population, with their adoption of the Net essential to ensuring its future. (Nua, 1999)
The most recent research by Cyberatlas (2002a) shows that the internet has become the primary communication tool for young US people – some 81 percent of 12-17 year-olds use it for emailing friends and relatives, while 70 percent use it for instant messaging. These statistics are even higher for older teenagers (18-19) at 91 percent and 83 percent respectively. Further afield, teenagers also account for some 12 percent of the total online population in Europe (Jupiter MMXI, 2001). In the UK, for example, 75 percent of all 7-16-year-olds are now internet users (NOP Family, 2001a). Figures supplied by Nua also show how rapidly young people’s internet use is growing in many other countries around the world (e.g. Italy, Austria, Canada, Taiwan, South Korea).

Picking up once again on an earlier point, young people are obviously also divided into the ‘ICT haves’ and the ‘ICT have nots’ – or at least varying degrees of access and, thereby, literacy. Within countries with high internet penetration, access is still influenced heavily by socio-economic-related status, with young people from professional-cum-educated backgrounds more likely to use the internet. For example, tentative figures (Cyberatlas, 2001e) confirm that, within the US for example, ethnic background is still a strong indicator of access, with 25 percent of young Hispanic people never having gone online, compared with 6 percent of young White people and 13 percent of young Black people. Similarly, where 80 percent of White kids have internet access at home, the figures are noticeably smaller for young Black (66 percent) and Hispanic (55 percent) people. Certainly, more research is needed in this area to address the particular and persistent challenges faced by technologically marginalized young people such as these.

Gross et al. (in press) talk about how the young people in their study were still involved in traditional means of social interaction as well as spending time online; what time was spent on line was also often spent with off-line friends. Just as with adults (see Parks & Floyd, 1996), the internet is used to build meaningful new relationships, as well as to extend the existing social networks. Young people use the internet for interpersonal communication and social contact with some studies suggesting that girls in particular made strong use of this form of communication. While girls may use the internet less than boys, they do spend more of their time sending and receiving email (Subrehmanyam et al.,2001). 

A report by Kids.net shows that, in Britain at least, the internet is no longer the preserve of the teenage boy anyway, with almost as many 7-16-year-old girls using the internet as boys in the same age range (NOP, 2001a). Research has also found that young people do not actually spend as much time online as adults (Cyberatlas, 2000a) which runs contrary to popular belief and assumptions implicit in the notion of the ‘Net Generation’. This is put down to the demands of school work and after-school activities and the perception of the internet as a communication tool rather than a production/information processing tool. So, currently, young people in the USA are thought to be spending somewhere in the region of five hours a month online.
 Having said which, Jupiter MMXI (2001) reports that that, in June 2001, young Europeans between the ages of 12 and 17 spent an average of eight hours online. 

When young people do go online their time is spent in social intercourse rather than research (see Cyberatlas, 200a). While email remains popular (especially among girls and young women), more synchronous forms of chat and online discussion are preferred where group or personal interaction is possible in real time, with or without levels of anonymity. One rare, but widely-cited, study concerned with young people’s online activities is the Pew Internet and American Life Project (2001) which, amongst other things, examined the use of instant messaging by a representative sample of 754 young US people between the ages of 12 and 17 (see also Mastronardi, this report). What is striking about this study - besides the use of 754 young people in a country of some 300 million! - is to see just how essential this technology has become to young people’s social lives. (Only 10% of those surveyed reported feeling that their use of the internet had had a negative impact on their friendships.)

Young people and notions of online risk

Issues relating to health risks and young people are covered elsewhere in this document (see McKay, this report), so here we just want to comment very briefly on a few aspects of risk related to online activity – not least given media representations of the threat faced by young people – especially children – online (e.g. Vorderman, 2000 – a popular British television presenter commenting in the conservative newspaper, The Daily Telegraph)

 
Nua (2002d & 2001c) point to a number of common concerns about young people online, citing surveys which have shown how many teenage girls are harassed online and the kind of unwanted attention faced by young women in chatrooms. Although patterns of online-to-offline participation vary from country to country, adults are often concerned about the dangers of young people being persuaded into offline encounters. Although, another UK-based survey found that young people were becoming increasingly aware of some of these online risks (Nua, 2001b).

In CMC research more generally, there has been some discussion about the possible negative impacts of internet use on individual well-being and existing social networks – especially among young people (see, for example, Kraut et al., 1998). Although CMC research has tended to treat with caution such simplistic generalizations – and especially any notion of ‘internet addiction’ – the idea that young people are somehow impoverished by their use of new technologies continues to hold popular sway.
 The attraction of the internet for most people is clearly not access to information but access to social environments (see Walther & Parks, 2002, in press; Spears et al, 2001); this is especially the case with young users (Biocca, 2000).  As an internet researcher and commentator, Suler (1998) offers a list of what he sees as some of the potentials of cyberspace for young people: identity (and sexual) exploration and experimentation, intimacy and belonging, separation from parents and family, venting frustrations, and learning about the world. 

A survey of college students' email use by Kelly et al. (2001) is just one example of a growing body of research concerned with pedagogical applications of communication technologies. In this instance, Kelly and her colleagues discovered how beneficial email was for ‘reticent’ young people in communicating with their teachers. This finding ties in well with other CMC research which in fact points to some of the obvious advantages in certain modes of communication technology for ameliorating offline risk factors such as people who feel intimated by conventional face-to-face interaction (see, for example, Utz, 2000).

As with everything else, the notion of online risk is both complex and confusingly tied up with many popular discourses about the relationship between technology and human behaviour, as well as other moral panics of the day. As with CMC more generally, research about young people and ICTs certainly needs to start rendering our understanding more subtle.

Theme 4: Education, entertainment and shopping

In terms of chat, email and IM, the internet is evidently an important interactional tool for young people, but it should not be forgotten that they are coming to ICT in other ways too. In particular, low-interactive use of the net and web has also become a very attractive learning and lifestyle resource for young people. (Jupiter MMXI, 2001).

Education and learning

Along with the Pew Report’s (2001) earlier survey, Cyberatlas’s (2002a) recent figures confirm that young US people are also relying on the internet for educational purposes, using the web to help them complete homework and accessing news and current events. According to Subrehmanyam et al (2001), parents generally believe computers are an educational resource. Their literature survey suggests that computer use is positively related to academic performance. Certainly, the internet is a vast repository of information on every conceivable topic, for the most part uncensored and easily accessible. Research suggests that the internet has become the medium of choice by young people for research and homework (compared to newspapers, magazines, television or radio) but that few were using it for entertainment still preferring to watch television or listen to the radio (La Ferle et al., 2000).

As well as using the internet for topics directly relating to their school or college work, adolescents use the internet to access health information, especially on sensitive topics. A survey by the Kasier Family Foundation (see Cyberatlas, 2001e), for example, confirms that young people are increasingly using the net and web for healthcare information. Another New York-based study found that half the young people sampled had used the internet to access information on topics such as sexually transmitted disease; diet and fitness; and sexual behaviours (Borzekowski & Rickert, 2001). The authors suggest that easy access at home or at school, together with confidentiality and individualised advice made the internet a popular choice for this type of information.

Entertainment

Despite confusion over the legal ramifications of downloading music from the internet, this method of acquiring the music is still popular in this age group. In fact, online entertainment consists mainly of listening to and downloading music – more so even for older teenagers than younger ones (Cyberatlas, 2002a). Previously, for example, Cyberatlas (2001b) reported that 61 percent of college age internet users had downloaded music files by the end of 2000. Of the 30 countries surveyed, young people in Canada and Taiwan were the most prolific downloaders with 76  percent of college age internet users indicating that they had downloaded music, while more that 70 percent in Hong Kong, Sweden, South Korea and the United States indicated they had done so. For this age group, obtaining and enjoying music is just one more online activity.

Following on from earlier concerns about the effects of violence on television on young people, arguments about the entertainment value of new technologies are often associated with observations relating to aggressive behaviour and video games. The newer video games feature increasingly extreme and explicit violence and include enhanced opportunities for interactivity. However, the relationship between aggression or other detrimental effects and playing or watching violent video games remains unclear. Griffiths’ (1999) review of the literature suggests that while very young children do seem to become more aggressive after playing  a violent video game, evidence relating to those in their teens may be conflicting. He concludes that much remains to be done in this area and that research into the long term effects of violent video games on aggression (as opposed to the short term measures used to date) is noticeably lacking.

E-commerce and shopping

One much talked about aspect of young people’s online behaviour is in the are of so called e-commerce. In spite of obvious hurdles (e.g. not having credit cards, the solitary nature of online shopping), more and more young people are choosing to use the internet and web to shop for entertainment software, books, CDs, tickets, etc. (Cyberatlas, 2000a, 2001f). In one US study, researchers also found that boys currently seem more at ease with online shopping than do girls, even though girls are more interested in shopping more generally (Harris Interactive in Cyberatlas, 2001f). Of course, it’s more than likely that this pattern will change as more and more girls and young women come online. Generally speaking, however, young people are expected to spend some $5 billion a year by 2005 (Cyberatlas, 2000a).

Shopping sites are popular with young people although few of them have access to the credit facilities to make purchases. Nevertheless, online shopping directed at the youth market is expanding as advertisers recognise the possibilities generated by an online environment that has the potential to become the medium of choice for this group (Brown, 1999). While many young people currently lack the credit cards required for purchasing online, it seems that many still research products on the internet before purchasing them in shops (Cyberatlas 2001d). The importance of the influence of this version of window-shopping is just being recognised as retailers start to use the web to promote their products and services. Young people are therefore also using the web to inform their offline purchases, once again blurring the line between often too neatly drawn between online and offline life.

Dedicated websites

While new digital media culture is constantly and even dramatically changing, it is young people who have been taking up the new technologies faster than adults – although this lead is itself being closed (e.g. Cyberatlas, 2001a). It is young people’s apparent readiness to respond to fashion and novelty, combined with their increasing spending power, which have made them a profitable target market for advertisers with the proliferation of website and other new-media content aimed specifically at them (Montgomery, 2000). Some examples of this kind of teen-oriented niche-marketing, include:

Teen Chat UK <http://www.ukteen.com/chat/>

Kidslink <http://www.kidslink.co.uk/>

Teens Today <http://www.teentoday.co.uk/>

Teens Online: The Student Center <http://teens-online.studentcenter.org/>

Teenagers Online (“Featuring Chat-o-Rama”) <www.teenonline.net> 

High School Club <http://www.highschoolclub.com/>

After School <http://www.afterschool.gov/kidsnteens2.html>

Snowball (“for web-centric teens and young adults”) <http://www.snowball.com/>

Channel One (“entertainment for teens”) <http://www.channelone.com/>

In our informal review of these sites, it has struck us that there is potentially much to be made by academics interested in social semiotics of the ways that young people are being represented and constructed.

Theme 5: Mobile phones and text-messaging

No discussion about new communication technologies would be complete without mentioning mobile phones. According to NOP figures (NOP, 2002b), as many as 50 percent of British 7-16-year-olds own a mobile (or cellular) phone – a figure which rises dramatically to 82% for 14 to 16-year-olds. Although we have not had figures for other countries at the time of writing this report, it is clear that, for a range of economic and cultural reasons (e.g. relative costs of internet access), different technologies of communication compete for young people’s attention. In the USA, for example, where instant messaging is so popular, only 25 percent of the 7,000 young people surveyed in one national survey reported using mobile phones (Cyberatlas, 2002a).

While studies like that of Leung and Wei (2000) report that mobility and immediate access are important factors in mobile phone use, it seems that adolescents use mobiles for more complex social reasons. The technology that provides mobility also provides a sense of independence giving them a sense of control over their lives and independence from their families, while at the same time providing their parents with the assurance (albeit perhaps illusory) of contact and immediate access. Mobile phones can organise adolescent social life to the extent that young consumers may even choose their provider on the basis of the choice of their social group on the understanding that calls among the group will be cheaper. 

However practical a means of parents staying in touch with their children, and however integral a part of young people’s social lives, mobile phones are also unquestionably a fashion accessory in themselves. Owning a mobile phone can be something of a status symbol, not least thanks to careful marketing to this group. Options such as fancy covers, customised ringing tones and downloadable text messages, and icons have become part of the appeal of mobile phone and culture, and as fashionable and upbeat it is, an image that appeals to younger consumers in particular (Leung & Wei, 2000). In the UK, practical evidence of this is to be found in another recent NOP survey (2002a) which has found that almost a quarter of all young British mobile phone users are on their third handset, while 46% have changed their handset cover and 45% have changed their ring-tone. 

Once again – as with the internet and web – adult concerns about mobile telephone use are rife, from anxieties about health risks, theft, bullying messages (see, for example, NOP, 2001b), uncontrollable costs, to the wildly exaggerated, popular idea that young people are completely reinventing, and thereby destroying, standard (English) language use (see Thurlow & Brown, forthcoming). To be fair, there is little doubt that text-messaging for many young people is very popular; towards the end of 2001, for example, it was reported in the press that the number of text messages sent in Britain each month reached 1 billion (Teather, 2001).
 Text messaging via mobile phone provides an alternative method of communication which is often cheaper than a regular phone call.
  The brevity of these messages is part of their appeal as their seeming opacity to outsiders serves to reinforce the exclusiveness of shared social group membership. That the messages can be sent quietly and discretely is used to advantage especially by school and university students who want to stay in contact during classes or while in the library. Even the delay caused by the asynchronous nature of this type of messaging is not necessarily a disadvantage, with one young user commenting, "If mum calls when I’m out drinking, I’ll let it go and SMS her later" (Bryden-Brown, 2001).

Interestingly, although a technology previously dominated by teenagers, text-messaging is fast entering the lives of adults over 35-years – with recent reports of a 20 percent increase in the 35-54 age range, and 14 percent in the over 55 range (Cyberatlas, 2001c). Across the board, text-messaging is also increasingly being exploited for commercial and/or organizational gain – with press reports of schools, universities and business using SMS to make contact with pupils, students and customers.
 Once again, young people are unquestionably in the marketer’s eye. Also worth noting, surveys point to gendered patterns such as adult women tending to use their phones for social purposes compared with men for whom the mobile phone is regarded more as business equipment (Cyberatlas, 2001h). Thurlow & Brown (forthcoming) have also found that not dissimilar sex differences emerge in the way young women and men are using their mobile phones.

Conclusion: Directions for research
Gender differences

As pointed out above, recent studies confirm the ever increasing use of new technology amongst young people, as well as a more equal use of new technology across the sexes (for example, Gallup Poll, 1997). In light of this research, it seems that the situation is constantly shifting and that previous popular conceptions relating to gendered imbalances in computer use no longer hold up. Recent work suggests that patterns of computer usage by young people may be related to lifestyle factors like social support and physical activity. For example, Ho & Lee (2001) found that boys who use computers mainly for playing games are less socially and physically active than those who use computers to do homework, "surf" the internet, and to communicate with others. The same study found patterns of computer usage were not related to lifestyle factors for girls. The factors surrounding computer use are complex and are likely to be the subject of much research in the future.

Technological convergences

Not only are the social demographics (i.e. the users) of new technologies changing, but so too are the technologies themselves; as a result of both, the uses of communication technologies are changing accordingly. For example, figures from Cyberatlas (2002a) show how broadband effects usership patterns – with young people spending more time online, using streaming video, playing internet games.
 In other words, where young people invariably bring to the technology their usual needs for sociation, entertainment and information, technological capabilities will have an impact on how it’s used. One example of this may also be seen in the way (young women especially) are turning to webcams as a source/resource for entertainment, identification and commercial gain. (Emmett, 2001, offers a non-academic account of this trend.)

In fact, as more use is made of linkages between different forms of technologies, increasing levels of convergence will continue to affect the way young people, in particular, use new technologies and interact online. One other example: it is likely that television networks will continue to produce more of their shows as convergent media productions (making use of telephone and internet technologies to increase their appeal to both television viewers and internet users). Soap operas like Home and Away have made use of convergent technologies to involve the audience and offer them opportunities to interact more closely with the show.  Viewers can go online to add their comments to message boards on the direction of the plot or on particular issues covered in the show. Reality television game shows (like Treasure Island, Survivor and Big Brother) where contestants have to live with each other week after week under the unceasing glare of television cameras and microphones while trying to survive the vote for eviction from other contestants (and even the general viewing audience) till one is left the winner, also use these convergent technologies to maximise their audience participation and reach. McKay and Rintel’s work (2001) on the associated chat forums suggest that the forums offer a site for the creation of various forms of community through which users gain access not only to the shows’ producers and to selected celebrities, but also to interact with others. Interestingly,  this study found that many of these chat forums were still operating many months after the program had finished suggesting that die-hard fans had created some sense of community and enjoyed maintaining contact.

Some questions for future research

In terms of use of this and various other forms of CMC, especially as this type of communication becomes more normalised (Wellman et al., 2001), researchers may want to look further at how these forms of interactivity have become embedded in the cultural practices of everyday life. While academic research will inevitably take up some of the issues created by the hype and hysteria myths to which the popular media is so attached, a more fruitful line may well be to investigate young people’s responses to the changing cultural realities and practices produced by new technologies with which they find themselves living.

Based on the range of survey figures and the small academic literature sketched in this report, we would like briefly to identify various areas/ideas which we think might well be addressed by social psychological research in the future:

· research which is more situated/contextual (e.g. user-specific/use-specific);

· more detailed studies of what young people do actually online;

· more diverse, international studies too – preferably multinational comparative;

· generally, research which looks at the social psychological: ‘actions, intentions, representations and perceptions’ (cf. Robinson & Giles, 2001);

· they ways young people rate/compare/discuss offline and online interactions;

· the functional distinctions they draw (e.g. when is it and isn’t it appropriate to send an SMS to someone?);

· the ways well-documented patterns of offline social interaction are being expressed online (e.g. cross-sex socialization);

· also, given the ‘safe spaces’ created by the internet, the ways communication technologies are addressing the needs of ‘at risk’ young people (cf. Thurlow’s, 2001b, comments about the potential for responding to the putative vulnerability of young men);

· ultimately, more grounded research to address Tapscott’s optimistic, over-generalized characterizations of the putative Net Generation – for example, with a view to their apparent ‘investigative interest in technology’.

Language Skills and Self-Identity in Adolescence

Jennifer Fortman

Introduction

As some of us may remember only too well, the stage of development known as adolescence can be a stressful period of time characterized by transition and change. Bridging the period between the security of childhood and the responsibilities of adulthood, it is a time of cognitive, emotional, and social challenge as young people seek to establish a self-identity (see Steinberg & Morris, 2001 for a recent review). 

While research has traditionally focused on physical development, there has been more interest in recent years in the development of self-identity. Early discussion focused on Erikson’s (1968) psychosocial theory of development. Identity versus identity confusion is the fifth of eight stages described by the theory as one that individuals typically experience during their adolescent years. During this period, adolescents experience a series of junctures or crises as they focus on discovering who they are, how they fit into society, and where they are going in life. Marcia (1996) extended Erikson's theory by defining crisis as an active period of self-exploration during which an individual attempts to create both ideological and interpersonal value systems. He portrays identity as developing in stages: physically, the body is going through profound changes. Mentally, the brain develops the ability to deal with more complex problems in greater depth. Socially, the individual acquires the skills necessary to effectively communicate with others beyond the family group. Both theorists predict that emotional crises arise from the pressure and confusion of these changes. 

Thus, adolescence is often envisioned as time of crisis and development for the individual. Although this may not be the complete story and may, in fact, be an “ontological fallacy”, it is a life-stage, nonetheless, that profoundly impacts an individual’s experiences. Indeed, one may undergo a crisis at any point in the life cycle, but those experienced during the years of adolescence are perceived as particularly significant in terms of long-term social and psychological implications (Erikson, 1968). This suggests that failure of some adolescents to meet and master certain challenges faced in this period may have a lasting impact on the remainder of their life. 

However, personal characteristics are not the only significant elements in this phase. Other scholars have considered precisely how context and environment shape the self-concept (Diamond, 1996; Wooley, 1995). This research is based on the notion of individuality as possessing two distinct facets: personal and social identity. The former is constructed by an internal concept of self as determined by personal traits and the latter as that aspect of a person’s self-concept based upon his or her group memberships in society. It is the latter that we are primarily concerned with in this essay. 

The aim here is to consider young peoples’ language use in relation to the development of social identity. Given that, arguably, one of the primary functions of adolescence is to establish identity, it is suggested that viewing adolescence from an intergroup perspective may permit a better understanding of their communication styles, and indicate ways to alleviate problematic talk and miscommunication that are frequently pervasive for this age group. To that end, intergroup theories of communication offer a unique perspective to aid in our understanding of the complex psychological and communicative dynamics of adolescent interactions (Tarrant, North, Edridge, Kirk, Smith, & Turner, 2001). Therefore, this paper will begin with a review of the current literature on adolescent language use (and abuse). It will be followed by an analysis of adolescent language and its impact on self-esteem from an intergroup theoretical position with a focus on communication accommodation theory (CAT) (Giles, 1973) and social identity theory (SIT) (Tajfel, 1978; Tajfel & Turner, 1979). Finally, topics relevant to future research in the field of language and social psychology will be considered from the perspective of intergroup theory.

State of Research

As mentioned above, adolescence is a time of growth in many areas; physical, mental and emotional, but perhaps none is more important than the development of self-identity. A key factor in this development is the individual’s ability to communicate both with themselves and others. Although the average adolescent has already spent years interacting socially with parents, friends, and teachers, as physical and mental boundaries are expanded, these relationships take on different forms, and require increasingly sophisticated social skills. Thus, a positive identity is dependent on aspects of development that directly affect (and are affected by) social and communicative skills. Recent interest in understanding this period of development, for some, has resulted in a significant increase in publications on this topic, with particular focus in the areas of family context, problem behavior, and puberty (Steinberg & Morris, 2001). However, despite widespread interest, research into adolescents’ communication has been less well addressed. All too often, studies focus on behavior patterns with little specific consideration of language skills and their impact on social identity development. In fact, the topic of adolescence has rarely appeared in the social psychology of language literature. For example, examination of the indexes of the first and second editions of the Handbook of Language and Social Psychology (Giles & Robinson, 1990; Robinson & Giles, 2001) reveals not a single listing for this topic. Hence, while other categories such as age (Coupland & Coupland, 2001), gender (Coates & Johnson, 2001), and ethnicity (Hecht, Jackson, Lindsley, Strauss, & Johnson, 2001) have received attention in these terms, adolescence has not. It is also interesting to note that most of the research interprets adolescence from an adult perspective – seeing adolescence as a period of apprenticeship to attaining status as a fully developed individual. Moreover, there may be a tendency to judge adolescent behavior based on adult values as opposed to adolescent norms. Rarely has adolescent been portrayed as a youth culture containing its own values, beliefs, and standards that translate into concrete norms for behavior in the adolescent social world (Schwartz & Merten, 1967).

In considering the literature on the social behavior patterns of adolescents, two issues stand out clearly. First, is the importance of groups and group membership as a function of social identity development (Tarrant et al., 2001) and, second, is the need to develop/improve communication skills, both verbal and nonverbal, to negotiate those group memberships. Being a member of a group requires a certain level of social interaction. Thus, groups are a way for young people to acquire the skills they need to prepare them to function in social situations both inside and outside the family. In early adolescence (12-14 years), some scholars claim that communication skills are relatively immature as an individual’s ability to manipulate and formulate communication is often tentative and imprecise (e.g., Arnett, 1999 for recent review). It is in this stage, in particular, that it is not uncommon for some adolescents to use actions rather than words to express emotions. For example, frequent physical encounters occur in these years, particularly for males who are often socialized to replace emotional expression by physical action. 

As individuals move into middle adolescence (14-17 years), and as skills begin to improve, physical encounters become less frequent. It is during this period that intellectual abilities develop as adolescents experience a sudden increase in their ability to conceive of their world in less concrete terms (Ingersoll, 2001). Mid-adolescence, in particular, is a time of significant growth in the ability to deal with abstract ideas and concepts. This is reflected in school curricula that are frequently geared to include abstract material to encourage adolescents to achieve progressively more sophisticated thought patterns (Christie, 2002). However, in order to be able to express new ideas the individual must acquire an increased vocabulary. Thus, verbal and communication skills are necessarily expanded during this latter period. 

It is often claimed that much teenage communication is problematical both from their own and others’ perspectives (Williams & Garrett, in press). However, it is important to note that although immature articulation skills are partially to blame, they may not be the sole cause of problematic communication for this age group. A recent study (Drury, Catan, Dennison, & Brody, 1998) that asked teenagers themselves about their communicative experiences, revealed a very different picture. Not only were more good than bad experiences reported between adolescents, and friends and family members, but findings suggested that effective interaction was less dependent on adequate communication skills than on other aspects such as the status of the interactants and the context of communication. For example, teens reported bad communication experiences as associated with interactions involving adults representing institutions, and feelings of powerlessness were frequently expressed (Drury et al., 1998). This suggests that problems may have more to do with differences in status and power (Ng & Reed, 2001) than they do with lack of skills per se.

Adolescent Communication within the Family

The family is one context in which status and power are important. Most significant during the early stages of adolescence (e.g., Arnett, 1999; Steinberg & Morris, 2001) but tending to decrease in power as the individual matures, family influence on communication interactions remains somewhat important at all stages of adolescent development (Updegraff, Madden-Derdich, Estrada, Sales, & Leonard, 2002). Family communication functions to help the adolescent to establish a clear sense of personal identity (Noller & Callan, 1991) and to define his or her position in the family (Grotevant & Cooper, 1985).  Literature on the features of communication within the family reveals some interesting patterns (Beaumont, Vasconcelos, & Ruggeri, 2001; Saphir & Chaffee, 2001). Conflict often seems to distinguish this type of communication from other interactions. Some researchers have argued that conflict is a part of the normal parent-child relationship (Cupach & Spitzberg, 1994; Duck, 1994), referring to the socialization process and the adolescent’s need to create a separate identity within the context of the family (see Williams, this report). Parents perceive this seeming disruption of relations as stressful and distressing (Silverberg & Steinberg, 1990), although when asked about satisfaction with communication in general, adolescents tend to report more positive interactions with family members than with others (Noller & Callan, 1991).

Within the family unit, communication with mothers is generally more positive than with fathers (Catan, Dennison, & Coleman, 1996) or with stepparents of both sexes (Golish & Caughlin, 2002). Nevertheless, and probably due to the developmental changes, research suggests that the number of problematical family interactions do increase significantly during adolescence, although the exact cause is seldom identified. Nevertheless, there are clear indications that such conflict has negative outcomes for adolescents (low self-esteem, depression, drug abuse, delinquency) (eg., Buhrmester, 1992), as well as contributing to parents’ stress (Jackson, Bijstra, Oostra, and Bosma, 1998). 

Developmental age is also a significant factor in communication difficulties. Younger adolescents report more positive open communication with both mothers and fathers than do older adolescents (Jackson, et al., 1998) but problems with parents seem to increase with age. For example, differences of opinion are more frequent and lines of communication become less open. These difficulties are further exacerbated by differences in parents’ and adolescents’ structural use of language (Beaumont, Vasconcelos, & Ruggeri, 2001). Moreover, there are significant sex-related differences in adolescent-parent communication. Not only do adolescent girls have significantly better communication with their parents than boys (Youniss & Smollar, 1985), but teens talk more with mothers than with fathers and girls communicate more with their parents than do boys (Noller & Callan, 1991). In addition, communication with the mother is perceived to be more open and less problematic than with the father for both sexes (Noller & Callan, 1991).

The dynamics of communication, it appears, are an integral part of adolescence, which, as the individual grows, may become an issue of maturity. In the normal process of family development, it is expected that children will mature into independent adults. However, the point at which children become or are accepted as “adults” within the family is not pre-determined, but is generally negotiated over time through a series of developmental processes (Willaims & Nussbaum, 2001; Williams, this report). In addition, it is often the case that how a family defines itself, in terms of membership, is co-constructed through interaction. As discussed by Williams (this report) limits of privacy are one of the ways family members negotiate and control individual and collective ownership issues among themselves. Perception of these boundaries may differ among family members, so that as these definitions change over time, boundaries need to be re-negotiated (Petronio, 1994). Thus, rights to control ownership of information may become points of contention by which family members define their relationships with each other. Moreover, the changing boundaries caused by natural maturation of adolescents may trigger other problems in families as parents (and other adults) are threatened by them (Petronio, 1991). Not infrequently, parents interpret a call for privacy as predicting problems whereas adolescents see such claims as expressions of self-identity. In this situation, topic avoidance may be used by adolescents to manage stress and avoid embarrassment (Guerrero & Afifi, 1995). This strategy also allows teens to renegotiate roles and rules by assuming more privacy and being less open. By controlling what information is shared, they are able to gain a sense of autonomy and identity. Adolescents may also engage in topic avoidance not only to regulate their personal boundaries but also for self-protection, relationship protection, and to avoid conflict (Golish & Caughlin, 2002).

Thus far, we have considered adolescent language and social development within the family primarily from the young person’s perspective. Consideration of these skills from a parent or teacher’s perspective offers a different view. Adolescence is a transitional stage, and as such, an adolescent’s understanding of his or her identity comes, in part, from a reflection of himself/herself in the eyes of other people. However, parents and other adults may not recognize the transition. Parents tend to view changes in behavior as rebellious acts or precursors to delinquency, unlike adolescents who view such behavior as a statement of their newly emerging identity and independence. Although teens are clearly aware of the cultural aspects of adolescence, there is little or no recognition by parents and other adults of this situation. When society does not recognize the importance of such changes, frustration and other negative consequences may result for the adolescent. Accordingly, it is not uncommon for young adolescents to discount the importance of parents’ values and opinions and turn to peer groups for guidance and support. Although some would argue that parents’ influence on adolescent behavior and development was always relatively insignificant and far less important than the influence of peers and the mass media (Harris, 1995). 

Adolescent Communication with Peers

One of the most important aspects of an adolescent’s life is close ties with their peers, for it is within the peer group that individuals learn to define their own identity. As young people enter adolescence and are exposed to a wider variety of social experiences, they seek to exchange the intimacy and security of family relationships for relationships with others (Brown, 1990; Tarrant et al., 2001). Although these ‘others’ may vary from other adolescents to non-family adults and other authority figures, in a Western cultural context - which is the focus of much of the research - this is generally their peers. Peer groups provide adolescents with a temporary identity while the individual explores and develops their own personal identity (Brown, 1990). This is reflected in concerted efforts to make new friends and to join peer groups. Thus, peer pressure increases as family influence declines in this period. In fact, peer pressure is reported to be at its peak during mid-adolescence (Steinberg & Silverberg, 1986). 

A variety of peer groups evolve during this period with communication experiences among members serving a range of differing functions. Peer groups are categorized into crowds and cliques. Crowds are defined as large groups of individuals defined by stereotypes and reputations (e.g., nerds, jocks, druggies) (Brown, 1990). On the other hand, cliques are small groups of friends generally of the same sex and age who participate in shared activities. (Steinberg, 1999). While groups are generally formal in structure for young- and middle-adolescent individuals, with increasing independence and freedom of movement, more informal groups tend to predominate for late-stage teens. 

Communication within such groups offers the young adolescent the opportunity to practice social competencies and develop effective strategies for communicating with peers and others. Skills such as initiating interactions, self-disclosure and provision of support that are related to quality of friendship become increasingly important (Buhrmester, 1996) as aspects of the individual’s social identity is co-constructed. Although they serve similar purposes, groups may not be viewed in the same way by all teens. Research suggests that there may be differences in male and female participation in such groups that mirror differences in gender roles in society as a whole (Aries, 1976). Females tend to use groups as a forum for exchanging personal information and building a sense of community whereas males see groups in terms of competition. However, newer research suggests that such generalities may be misleading and gender differences in interaction should be studied within the context of the specific situation (Eckert, 1990; Eckert & McConnell-Ginet, 1999). 

Perfecting of language skills is not the only advantage of peer group communication. While younger adolescents are likely to confide intimate information to their parents, older adolescents are more likely to target their peers for such disclosures (Kraemer & Birenbaum, 1993). Topics that adolescents feel are appropriate to discuss with peers include sex, secrets of friends, parties, alcohol, drugs, romantic relationships and their feelings of insecurity (Zamanou, 1985). Groups offer acceptance, a contemporary view, and are often less judgmental than family members. Moreover, emotional self-disclosure to peers is related to high self-esteem in the peer context and to positive self-identity development (Youniss & Yates, 2000).

From this descriptive profile of adolescent communication, it seems clear that much is known about the ways in which adolescents communicate both with their peers and others and about the substance of their communication. In sum, it appears that language plays a large role in defining the teen’s social identity. Teens learn to define themselves through verbal interaction with others. Moreover, the outcomes of interactions are dependent as much on the situation as on the skills of the individual. Families and peer groups provide teens with a context in which to develop such social skills. These include initiating interactions, establishing norms and values, and gaining support for self-disclosure. Although dependent on the context, in terms of structure, adolescent language is often idiosyncratic and unique to the age group. 

Although the descriptions of language and communication are fairly extensive, explanations of the underlying aims and motivations of communication patterns are less well-defined. The function of peer groups is implicit in many studies but has rarely been specifically defined. Little is reported on the purpose behind the adoption of particular words and phrases, and there is no clear analysis of the functions of language in the group context. These deficiencies prompt a number of questions about what inspires different types of language behaviors for the adolescent: 

· Why do peer groups figure so prominently in the lives of adolescents?

· How are group boundaries established and maintained?

· How does communication within the group differ from that between groups? 

· What purpose does idiosyncratic language serve in the group context?

· What theoretical frameworks can be employed to better understand the dynamics of adolescent communication both within the family and the peer group?

Theoretical Considerations

Although adolescent communication has long been viewed as problematic, little is known about precisely how teenagers experience and reconcile multiple emerging aspects of self in the development of communication and social skills. Rarely has a single theoretical approach been used to assist us in understanding the issues related to language and communication processes and practices of the “normal” adolescent. All too often, adolescents are labeled or stereotyped according to a single attribute or characteristic that determines a group membership with little consideration is given to the many other aspects of that individual that predict other group affiliations capable of influencing the salient membership (Giles & Coupland, 1991). 

One concept that does stand out clearly from the preceding consideration of adolescent research is the importance of the peer group. Multiple studies indicate that group behavior serves a fundamental purpose for adolescents, particularly in terms of social development and self-esteem (Buhrmester, 1992; Cotterell, 1996; Heaven, 1994; Palmonari, Pombeni, & Kirchler, 1990). Moreover, since each individual has multiple group memberships, any one of which may become more or less salient in a particular situation, a consistent theoretical understanding of how the adolescent’s sense of self drives their communication skills and vice versa would seem beneficial. 

Consequently, we propose that consideration of intergroup theories offers a unique perspective of the function and impact of group membership on the adolescent. With their ability to incorporate individual factors yet project the concept that adolescence is a group-driven experience, intergroup theories offer distinct advantages that contribute to our understanding of the communication occurring both within members of the adolescent group and between adolescent groups and outgroups comprising other populations.

What follows is a consideration of the complex nature and function of adolescents’ communications and interactions as individuals develop social identity over the course of the teenage years from an intergroup perspective. This particular approach to communication is an amalgamation of social identity theory (SIT) and communication accommodation theory (CAT), devised originally for application to interability communication (Fox & Giles, 1996), and used subsequently for a range of intergroup contexts, but adapted here to illuminate our understanding of the structure and outcome of adolescent communication.

Social Identity Theory

One fundamental premise of SIT is that individuals derive their identity from membership or affiliation in certain groups (Hogg & Abrams, 1988). Individuals primarily relate to one another in terms of these memberships in different social groups rather than as unique individuals. Most individuals have a large number of social group memberships based on a variety of factors such as culture, gender, age, etc. any of which may become more or less salient depending on the context. For example, an adolescent may consider herself to be a student, a cheerleader, a sister, a gang-member, and a catholic. Moreover, one or more of those memberships is generally salient in any given situation – so that an individual may be a student in the classroom, a pep leader at a cheer meeting, or a gang member after school in each of three separate interactions. It is, however, the contention of SIT that some similar social processes underlie intergroup communication, regardless of the particular membership involved (Tajfel, 1978). These processes or strategies, therefore, may offer some explanation of the motivation for adolescents to select particular communicative and behavioral patterns.

Although it is widely accepted that peer group membership is beneficial for social development (Palmonari et al., 1990), explanation of why this should be the case is limited. Research suggests that susceptibility to peer pressure peaks between the ages of 12-16 years (Steinberg & Silverberg, 1986). At the same time, group boundaries are frequently perceived as closed which implies increased status for group members (Gavin & Furman, 1989). According to SIT, social identity is derived from group membership (Tajfel, 1978). Social identity is an important part of one’s self-concept and a positive social identity results in a better self-concept. Thus memberships in a group with high status results in increased self-concept. 

Adolescents are particularly vulnerable to changes in self-concept due to their immature social identity and their relative lack of social skills. Thus, SIT can be used to explain the importance of group membership for adolescents. Group membership becomes a key focus because the support and acceptance offered by other members of the ingroup are vitally important to the adolescent. Thus, teens seek to identify with other teens and reject classification as an adult by expressing their affiliation to the teen group in a number of ways. 

Affiliation with a group is achieved in a variety of ways. For example, group membership may be symbolized by adherence to language, use of words or phrases unique to the group such as “valley talk” or rap, types of dress, speech acts, and even nonverbal behaviors such as signs and gestures (e.g. secret handshakes). Currently, fluorescent hair dyes, shoes with ten-inch platform soles, and multiple body-piercings are some of the artifacts teens use to identify themselves with their peers. But such affiliation may also take the form of unique behaviors. For example, fraternities and sororities often require initiation ceremonies requiring members to perform risky or dangerous behaviors. 

One of the features that make a group more cohesive is clear differentiation from other groups. Because group membership has implications for a positive social identity, status of the group becomes a crucial factor. But how is group status determined? SIT contends that a positive evaluation of one’s group (ingroup) can only be achieved through comparison with groups of which one is not a member (outgroup) (Turner, Brown, & Tajfel, 1979). This may explain the intense rivalry between adolescent groups both in the formal school environment as evidence between sports teams and in less formal settings such as neighborhood gangs. Moreover, SIT explains, such comparisons are made along dimensions that are important for group definition. For adolescents seeking to differentiate from adults, for example, actions that demonstrate autonomy and freedom from adult supervision - such as rejection of adult norms, standards and values - are common ways to achieve this. A typical example of this is risky health behaviors. Perhaps due to an innate sense of invulnerability, despite considerable education about the dangers of cigarettes, the numbers of adolescents who smoke continues to increase. It seems the implicit danger in many of these behaviors serves to increase affiliation with ingroup members and emphasize differentiation from other groups.  

Communication Accommodation Theory

Concerned with the communicative strategies people choose to assert in response to the speech patterns of others, CAT draws on SIT as the foundation for its intergroup applications. The focus of the theory describes and explains how individuals modify their language use in relation to their hearers’ language use by using linguistic strategies as a means of expressing values, attitudes, and intentions towards each other in an attempt to maintain a positive social identity (Giles, 1973; Giles, Mulac, Bradac and Johnson, 1987). The theory asserts that individuals use communicative strategies to achieve positive identities by negotiating social distance. These techniques include speech strategies of convergence, divergence and maintenance (e.g., Shepard, Giles & Le Poire, 2001). 

Convergence pertains to strategies where individuals moderate their communicative behaviors to more closely mirror those of their interaction partner. For example, adolescents who deliberately adopt an accent that is peculiar to Black youth, knowing this will increase their status in the eyes of their peers. Conversely, an older sibling who rejects a younger sibling’s expression as ‘juvenile’ seeks to differentiate himself or herself as more mature than the younger sibling is accentuating the differences by divergence. Maintenance occurs when individuals opt to continue interacting in their usual communicative style despite accommodative attempts by their partner. 

CAT theorists contend that the primary motivation for communication accommodation is the need to gain approval from the other individual (Bourhis & Giles, 1977). However, desire for clearer and more comprehensive communication has also been proposed as cause for convergence (Gallois, Giles, Jones, Cargile, & Ota, 1995). Evaluations of convergence are generally positive, although discernment of a speaker’s intent is significant: predictably, perception of positive intent results in favorable judgment, but less positive or dubious intent often results in less favorable attributions. Motivations for divergence include a desire to display distinctiveness from the interlocutor. At an individual level, this may emphasize differences or display disdain for the other. At a group level, it satisfies a need to emphasize valued group identity (Shepard, Giles, & Le Poire, 2001). Conversely, displays of divergence and maintenance are often rated negatively particularly if the intent of the speaker is perceived to be disassociation (Gallois et al., 1995). Therefore, the theory implies that people seek to achieve social approval, communication efficiency and maintenance of a positive identity. It also assumes that people are able to converge or diverge their beliefs or communicative expectations about each other. 

One of the basic assumptions of CAT is that there are similarities and differences between communicators in a conversation. Individuals have a variety of experiences and backgrounds from which their communicative behaviors are created. These experiences will determine the extent to which one person will accommodate another (Giles, 1973). The more similar the attitudes, the greater the attraction and the more likely accommodation will occur. This may explain why adolescents, who are limited in social experience and insecure in their social identities, are particularly rigid in their communicative expectancies of others. Their insecurity with the prevailing rules and norms of social behavior does not permit any flexibility. 

However, it is not just the characteristics of the individual that are salient in the communicative interaction, but those of the social group to which the individual perceives the other to belong (Giles, 1973). Thus, social identities may determine communication behavior more than individual characteristics. SIT assumes that when members of different groups encounter each other, they compare themselves. Favorable comparisons result in a positive social identity (Tajfel, 1978). CAT contends that a similar process occurs when speech/communication style is considered. This can lead to communication being adjusted to the stereotype associated with a group rather than individual characteristics of specific communicators (Coupland, Coupland, Giles, & Henwood, 1988). Thus,  ‘surfers’ might emphasize their unique vocabulary when speaking with  ‘nerds’ to differentiate themselves from an ‘uncool’ group. 
Awareness of differing social status determined by group membership can affect self-evaluation and ultimately self-esteem. Such evaluations are not made in isolation but rather by comparison with other groups of higher or lower status.  Because of their particular focus on maintaining and developing positive self-esteem, adolescents are particularly aware of these distinctions, and social status of groups becomes fundamentally important to them. As a consequence, group boundaries are fiercely protected. This, rather than ethnicity or gender (Kraemer & Birenbaum, 1993), may explain variation in language attitudes over teenage years (Baker, 1992). These attitudes are often typified by rejection of the language of minority groups or those with less vitality or social status in favor of the values of the peer group (Garrett, Coupland, & Williams, 1999). It may also explain the rejection by adolescents of older adults who attempt to converge by using lexical and stylistic features of youth ‘slang’ (Platt & Weber, 1984).

Thus far, the focus has been on language behaviors and speech patterns of teens and their function in society. However, other social practices are used not only to enforce the social status quo, but also to challenge and modify it (Bucholtz, 1999). Non-verbal behaviors play a significant role in adolescent communication. For example, appearance (including style of dress and hairstyles) can be used to symbolize the differences between groups such as bare feet or sandals for surfers, sagging pants for gang-bangers, and button-down shirts for preppies. Tattooing and body piercing are also ways to express differentiation and autonomy. Graffiti and gang symbols may be painted on structures to set geographical boundaries. Music can be a powerful force that not only informs the adolescent about the adult world but signals common values with other teens. Allegiance to a particular form of music can be a way to build friendship (Reddick & Beresin, 2002). Such nonverbal signs can be powerful signs of group affiliation.

An Intergroup Theoretical Perspective

Consideration of adolescent communication through an intergroup lens has revealed some of the underlying functions and motivations of adolescent language use and communication patterns. Referring back to the questions posed earlier, some potential explanations have emerged:
· It is well understood that peer groups provide a sense of belonging - as well as an opportunity to practice social competencies and develop effective strategies for communicating with peers and others. Consideration of peer groups from an SIT perspective reveals yet another purpose for the adolescent. Individuals measure their self-worth against the standards of adolescent culture, as defined through social comparisons of status between groups. Thus, membership in a high status group (ingroup) translates into increased self-esteem, while assignment to a lower status group (outgroup) may result in less positive social identity. However, as yet, little is known about precisely how adolescents use social comparison to form positive evaluations of their peer groups.

· Thus, group membership is an important commodity for an individual, and teens are often strongly affiliated with their peer groups (Cotterell, 1996). Group boundaries then become salient as teens strive to differentiate their group from other outgroups, although how they are established and defined remains obscure.

· Differences between adult and adolescent communication in terms of vocabulary and syntax are easily recognizable and adolescents are often criticized for corruption of so called “proper” language. The adoption of language use that is unique to the group also can be explained from an intergroup perspective. How individuals use language often defines how they conceive of themselves in relation to events and others in social interactions. Yet, it can also communicate speaker attitude and identify group membership and can serve as a common frame of reference for those whose language it is. In this sense, idiosyncratic or group-differentiating language can serve a dual purpose of both increasing group cohesion for members while excluding those who are not familiar with it. For those, such as adolescents, who seek to increase the strength of their group bounds by emphasizing ingroup affiliation, a unique language may be a useful tool.

SIT and CAT can elucidate some of the more idiosyncratic and inconsistent communication associated with adolescence. Although previous research has provided descriptions, sometimes elaborate, of the ways teens interact, with a more comprehensive paradigm, this approach can help to explain the underlying motivation and predict future outcomes with more precision and accuracy.

Future Research 

It is clear from this analysis that one of the most important determinants of the quality of adolescent communication is the situation or environment in which it occurs. However, little is understood about the ways in which context influences the interaction, although there are indications that relationship is an important factor. For example, conflict appears to have different impact depending on the relationship between the adolescent and the other interactant, and conflict in an ongoing relationship serves a different purpose than conflict in a more formal or transitory situation. Future research should consider the significance of context in adolescent communication.

It is also apparent that teenagers use language and other communicative processes to both include other teens and to exclude out-group members. Group identity is of paramount salience to this age group: acceptance by one’s peers is crucial and isolation is to be feared. Thus behaviors that signal association with the group become important. Language is one significant group marker and the use of specific linguistic features is an inevitable result of this salience. Although descriptions of the communicative behavior of adolescents are extensive, precisely how adolescents adapt to these social and communicative changes is less well understood. It is not always clear who accommodates to whom and what factors determine that accommodation. For example, adults (out-group) using adolescent language are sometimes viewed as problematic for the adolescent hearer. Platt and Weber (1984) contend that attempts at speech convergence may be disparaged due to interference from unfamiliar cultural or stylistic strategies but also, and perhaps more significantly, due to outgroup membership. Why this should be the case has not been fully examined. Perhaps it is viewed as an invasion of privacy or invading the adolescent’s territory. However, at other times it may be useful to “bridge the gap” between generations or groups. This leads to questions about issues of ownership:

· When is it acceptable for adults, teachers, parents, etc. to use “teen” language and when is it not? 

· Given that there are many forms of “teen” language, how are distinctions made between teen groups in terms of language. For example, when is it problematic for white teens to use “black English”?

Prior research into crossed-category membership with minimal groups suggests that differentiation of traits is diminished or neutralized when compared to simple categorization (Deschamps, 1984). However in existing research, arguably, the groups examined do not possess many of the qualities of social categories in the real world. Thus, in actual communicative interactions the relative importance of the categories may impact which group membership is deemed more salient and thus more influential. This leads to the question:

· In a situation where several group memberships are salient, what factors determine which membership predominates?

These are just a few of the questions that arise from consideration of adolescent language use from an intergroup perspective. Clearly, there are many other potential research links that could be expanded from these tentative proposals.
Conclusion

Adolescence, therefore, comprises the years during which each individual constructs his or her adult personality, basic values, and attitudes. It is also the time when a person seeks autonomy and independence from the family. Language and communication pay a vital role in these processes. It is also a time when, because they are in unfamiliar territory and because they lack the necessary confidence, adolescents seek to feel connected and valued by their peers. Peer groups are vital in the maturing process of early adolescence because they not only influence personal growth but social development as well. In an effort to gain acceptance by their peers, teens adopt a number of strategies, including developing their own language and devising their own communication styles. Consideration of adolescents from an intergroup perspective permits not only description of their unique communication patterns but also explication of the underlying motivation of this sometimes-perplexing age group.

LANGUAGE AND ADOLESCENT PEER GROUPS

PENELOPE ECKERT

The life stage of adolescence is a product of industrial society. It was created by the development of universal institutionalized secondary education, which moved responsibility for vocational preparation into the public sector, isolating young people from adult society as they move towards adulthood, excluding them from the workforce, and confining them to age-homogeneous institutions. Adolescence as we know it, and as we study it, is a response to the constraints (and opportunities) that these conditions place on the age group. Adolescents are expected to spend long hours in institutions of secondary education, crowded into a small space with hundreds or thousands of age mates, and virtually isolated from the adult sphere. And outside of school, they are kept sufficiently outside of adult activities that they are unable to make a mark in the world of adults. What is commonly referred to as youth culture is a self-made social order in which adolescents can make a mark. It is important to recognize that youth culture is separate from the adult social order because of adult-dominated institutional arrangements and expectations, and not because of some "natural" inclination of adolescents to stick to themselves. (This is emphasized in Crispin Thurlow's paper in this report, as well as in Thurlow (Thurlow, 2001).) We need to be extremely cautious in attributing behavior thought of as typically adolescent to biological, cognitive, social or emotional development. While there are indeed significant developmental changes taking place during this life stage, the actual effects of those changes can be molded by the situations that they encounter.

Schooling is fundamental to adolescence, figuring centrally in the norms that affect all adolescents whether they are in school or not. Societal norms expect adolescents to both attend, and to be active in, school. These expectations set up a fundamental and salient distinction between those who do and who do not attend school. And within the school, they set up a fundamental and salient distinction between those who do and who do not embrace the institution.  This institutional orientation interacts intimately with class, race, ethnicity, gender and other social hierarchies both because social differences can be amplified within the confined conditions of the school itself, and because these hierarchies often relate directly to opportunities within schooling and in the life that schooling is preparing them for. Cooperative participation in school presupposes submission to adult authority, acceptance of age segregation, and acceptance of middle class institutional norms. All three of these are terms of disagreement and differentiation among the adolescent population, and all three of them coincide with differences that divide the adult population as well – such as class, race, gender and ethnicity. Each of these, therefore, is co-constructed with, hence inseparable from, adolescence. There is nothing homogeneous about adolescence or adolescents, and there is nothing homogeneous about members’ age and their relation to the life stage. 

White middle class life tends to align with normative institutions, particularly the schools, and white middle class adolescents tend to come to secondary school prepared to mold their social lives to the institution. Social groups that emerge within the school tend to be age-homogeneous (Eckert, 1989), both because schools overtly encourage such patterns of association and because schools also structure contact along age. Working class life, on the other hand, tends to be more neighborhood-based (e.g. (Bott, 1957), making school more an interruption than a complement to youths’ social life. Social groups, therefore, tend to be more age-heterogeneous. Gangs are the extreme in neighborhood-based groups, and they are also the extreme in age-heterogeneity inasmuch as they tend to be directly plugged into the activities and networks of gang-oriented adults. This means that school-based and neighborhood-based youth are inserted quite differently into the life course and orient quite differently to the adolescent life stage. Immigrant groups often engage their children in ethnically-based networks that complicate their relation to school as well. And to the extent that neighborhoods are ethnically segregated, neighborhood orientation will also be an ethnic orientation. All this is to say that the age and school components of adolescence are complicated by significant differences in age- and school- orientation, which in turn are related to other major social hierarchies. And all of these figure quite saliently in peer categories and groups, and in the linguistic practice that helps constitute them.

Adolescents have a special place in American ideology, as a de-legitimized age group. They are generally considered immature, frivolous and irresponsible, and this stereotype is projected onto their supposed ways of speaking in such a way that the latter are viewed as unfolding naturally from the former. Gal and Irvine (Gal and Irvine, 1995) refer to this process of stereotyping, which is a common process around the world, as iconization. It remains an empirical issue whether any of the popular characterizations of adolescent language are valid. But what is more interesting is their sheer existence and the ubiquity in adolescent life of the adult gaze. It stands to reason that, subject to the judgment of the rest of the world, adolescence itself should be an issue within the age group. To the extent that adolescents are thrown into an age category, they have a stake in competing for the right to define adolescence, and to determine norms for the age group. This adult gaze, along with the restrictions of the adult institutions that dominate the daily lives of the age group, is sufficient to make social and ideological differences within the age group a matter of considerable energy and passion.

At the same time that we focus on adolescents as responding to the conditions that constitute their life stage, it is important to recognize that they are also agents of change. Sociolinguists (e.g. Chambers, 1995) have noted that adolescents lead in linguistic change, and that this lead is no doubt related to the intense nature of adolescent society. At the same time, by virtue of their transitional place in the life course, adolescents are in a particularly strong position to respond to change in the conditions of life, and in so doing bring about lasting social change. 

The most obvious starting point in discussing the relation between language and adolescence is in the role of standard language in education. The school is a prime locus of the standard language market (Bourdieu, 1991; Bourdieu and Boltanski, 1975), and participation in the school involves an internalization of standard norms. Vernaculars, by virtue of the contrast, are associated both with lack of education and with the local as opposed to the institutional. While standard language emphasizes homogeneity and conservatism, vernaculars emphasize local differentiation and innovation. 

A key role of language in the creation and maintenance of peer groups is in creating and supporting differentiation, and the opposition between standard and vernacular figures prominently in the opposition between school- and neighborhood- oriented groups. At the same time, the elaboration of vernaculars facilitates the creation and maintenance of distinctiveness among neighborhood-oriented groups, This is done through the construction of linguistic style – a way of deploying linguistic resources that sets the community off from others, and that is designed to represent the community’s character. Speech style joins with other aspects of style (e.g. dress and other adornment, substance use, musical taste, territory, activities, movement) to make identity claims. Norma Mendoza-Denton's study of Mexican American girls in Northern California (Mendoza-Denton, 1995; Mendoza-Denton, 1996) shows how gang girls use a wide range of semiotic means, from language choice and variation to makeup and dress to lay claim to gang identity and practice. Specific features of this style (e.g. the span of black eyeliner) are iconic of toughness, simultaneously signaling ethnic identity to non-Latinos, claiming access to the male prerogative of toughness, and setting themselves off from tamer girls. 

Race, ethnicity, class and gender play a central role in the structuring of category and group distinctions. However, while analysts generally view the social patterns of linguistic features as reflecting the speaker’s affiliation with these principal categories, features more frequently index these categories indirectly (Ochs, 1991). The significance of being female or being Chicano, for example, is tied up with a variety of local and non-local issues – first of all, they interact among themselves so that, for example, race is rarely experienced or displayed independently of class and gender. At the same time, these may be associated with stances such as toughness or intellectual superiority. A single linguistic feature, therefore, may be deployed for multiple purposes and combined with others to create a style rich in social meaning through the use of wide-ranging linguistic choices in the realms of voice quality and prosody, segmental phonology, morphology, syntax, discourse, lexicon, and speech acts, activities and events. 

The following discussion will focus on the use of linguistic resources from the perspective of the creation and maintenance of groups and categories, and with a focus on the creation and maintenance of distinctiveness. As we focus on the use of language to create boundaries, we run the risk of viewing groups and categories as homogeneous. As Bernard Laks (Laks, 1983) observes, there is a dialectic of homogeneity and heterogeneity within groups as people simultaneously forge group and individual identity. These two are nested and complementary as the oppositions with which the group defines itself generally also serve as organizing principles within the group.

The individual and the group

The following discussion will focus on peer groups of various kinds as communities of practice. This construct is particularly useful in the examination of the relation between social groups and language use because it focuses us on the co-construction of group and linguistic practice. Defined by Jean Lave and Etienne Wenger (Lave and Wenger, 1991; Wenger, 2000), the community of practice is an aggregate of people who come together on a regular basis as they engage in some enterprise (playing basketball, being friends, doing family, selling drugs). In the course of this engagement, they develop practices, or ways of doing things – including ways of speaking – and these practices come to define the group and, along with the group, to change over time. The construct community of practice focuses us on language not as a system, but as a practice, and ties it directly to the activities and identities of individuals as they constitute groups. This brings together language and identity, and emphasizes the co-construction of individual and group identity. 

All individuals participate in a variety of communities of practice as they move from home to school to work and as they engage in a range of activities. Some of these will be more defining for the individual than others, and not all participants in a given community will be equally engaged. The communities of practice referred to as adolescent peer groups are important to all their participants, although not equally – for instance, some may be more engaged with their families, some with other peer groups. And participants in any community of practice bring to it their other affiliations – their knowledge, their experience, their identities – which play a role in their participation and identity within the community. Adolescent peer groups are primary loci for jointly viewing the social world and assessing one’s place in it – participants situate themselves as a group with respect to the social world around them, and with respect to other specific communities of practice. In this way, the community of practice is the nexus between the individual and the wider social world, and individuals and group identity work is inseparable. It stands to reason, then, that the very oppositions that distinguish a given community of practice from others will function within the community as well. If a group distinguishes itself with respect to others along the lines of, for example, toughness or race or intelligence – there will be differentiation within the group along the same lines. This kind of nesting of oppositions, or recursiveness (Gal and Irvine, 1995), is an important part of the co-construction of the individual and the group, and the relation between the individual and the wider social order. 

Phonological and grammatical variation

An example of the extent to which language style and social distinctiveness can be nested appears in a study of adolescents hanging out in a youth center in the working class Paris suburb of Villejuif. Bernard Laks (Laks, 1983) found an overarching opposition in the local adolescent population between street kids and center kids (i.e. kids who affiliated with the adult-run, education-oriented institution). As the group under study placed itself in relation to other groups according to this opposition, they played out the same opposition among themselves, structuring the group itself with respect to individuals members’ closeness to street culture and center culture. These distinctions surfaced in the boys' use of several phonological and morphological variables associated with street culture. 

William Labov’s study (Labov, 1972a) of an African American adolescent peer group in Harlem shows a similar dynamic manifesting itself in syntactic patterns. As in the Laks case, this peer group hung out at a community center, but had something of a gang orientation. The opposition between institution- and neighborhood- orientation locates this peer group within the local social landscape, and also figures in the relations among its members. Those who were more family- and school- oriented were somewhat on the margins of the network cluster defined by this peer group, and showed marked linguistic differences from the more street-oriented members. Not only did they use less of the salient African American feature zero copula (e.g. he bad), but they also showed different syntactic constraints on their use of the copula. 

My own work with Detroit-area white adolescents (Eckert, 1989; Eckert, 2000) shows a robust correlation between the use of linguistic variables and participation in social groups and categories. The opposition between standard features and white urban vernacular features serves – along with many aspects of material style – to maintain the opposition between those who base their social lives in the school (the jocks
) and those who base their social lives in the neighborhood and more generally the urban-suburban continuum (the burnouts). Those features that are the most intense indicators of urban identity – the raising of the nucleus of (ay) (Eckert, 1996) and negative concord – not only symbolize burnout identity but quite dramatically distinguish the more extreme burnout girls from the rest. The fact that these features set off individuals, groups and categories by indexing stances that define them is clearly shown by the fact that the use of urban features correlates with urban stances among the members of the same student body who affiliate with neither the jocks nor the burnouts (Eckert, 2000). Further, the fact that girls' linguistic behavior defines both the standard and the vernacular extremes, is one of many indications that girls do not range at the conservative end of the linguistic spectrum as is often claimed (e,g, (Trudgill, 1972), but may intensify certain social and linguistic distinctions (Eckert, 1990b; Eckert and McConnell-Ginet, in press).

Some communities of practice may be more saliently gendered than others. Among the most striking examples are US college fraternities and sororities, which are private nationally-based residential and/or eating clubs that serve as socializing and networking transitions to the postgraduate world. In a sociolinguistic and ethnographic study of one fraternity, Scott Kiesling (Kiesling, 1997) shows how verbal interaction within the hierarchical structure of the fraternity constructs, among other things, white middle class male power and authority. Masculnity is, of course, inseparable from other primary categories – it does not take just one form. R. Connell (Connell, 1995) argues that there are multiple masculinities, and elaborates a distinction between technical  (or upper middle class) masculinity and physical (or working class) masculinity. Among other things, the former is based on structural, institutional, power while the latter is based on physical power. In secondary school, where students have relatively little access to structural power, boys tend to emphasize physical power. The fraternity represents a transition to the possibility of greater structural power, and Kiesling argues that the two kinds of masculinity interact in the fraternity. Focusing on the reduction of –ing (i.e. walkin') Kiesling finds that individuals who make extreme use of the reduced (more vernacular) variant use it strategically to index working-class cultural models and confrontational stances. 

While the gender status quo may be reproduced in sororities and fraternities, there are plenty of cases in which groups call on language to challenge gender norms. Mary Bucholtz gives an account of a group of girls in Northern California (Bucholtz, 1996) who lay claim on nerd status – a status normally reserved for males. While nerds in schools have been generally stigmatized, their increased power and visibility in the high tech industry, and the increasing visibility of technological expertise in school itself, feeds back into an increasingly self-proclaimed status in high school. These girls, in appropriating an aggressively intellectual and independent style, are making a claim about their ability not only to be smart but, like boys, to 'make the rules'. In laying claim to nerd status, these girls are constructing a particular style that includes not only being smart, but being independently smart, beyond the control of teachers.  In the aid of this claim, they construct an entire style of speech that includes specialized names, lexicon, and phonological variables. The latter is particularly interesting, as it involves most saliently the release of word-final voiceless stops.  Characteristic of British dialects, this constitutes hyperarticulation in American English and by association with the British it carries a connotation of intelligence and articulateness. 

The argument that linguistic variables index categories indirectly by directly indexing stances is particularly well supported by the study of this particular variable, which is used in a variety of American speech styles with a similar effect. For example, Sarah Benor (Benor, in press) documents the use of final stop release in an Orthodox Jewish community, and within that community the association of this linguistic feature with Talmudic study. As they move towards adolescence, the boys in this community begin to engage intensely in Talmudic study, and indeed this study is locally associated with masculinity. Benor found that as they move towards adolescence, boys come to use more of this feature than girls. In addition, the feature shows up in verbal strategy as boys use it particularly to signal an authoritative stance. Thus a feature that signals Jewish, and particularly Orthodox Jewish, identity is also used in male adolescent groups within the community to signal the kind of stance that is salient to peer status.

Lexical innovation

Slang is a term commonly used to refer to lexical innovation by de-legitimized groups such as criminals, gang members and poor minority groups, implying a qualitative difference from other kinds of lexical innovation. The most emphasized defining characteristic of slang is its relatively fast turnover. I will not explore this issue here (but see (Roth-Gordon, 2001), except to point out that there are two aspects to fast lexical turnover. Every community of practice coins new lexical items as they develop new ways of doing things, and new ways of talking about what they’re doing that suit their joint purposes. The fate of these innovations depends in part on the status of the innovators. Depending on the community and the endeavor, lexical innovations, might be called “technical terminology,” “jargon,” or “slang.” From the viewpoint of function within a community, there is no difference between the status of the terms dot-commer and homie, both of which name a salient social category. Homies will be around at least as long as dot-commers, and the term will be as well. Yet the former is generally not considered to be slang while the latter is. 

Another source of swift lexical turnover, however, is the nature of adolescent life.  Engaged in a fierce negotiation of social values and differences, adolescents are continually making new distinctions and evaluations of behavior, in the course of which they coin new terms for social evaluation and social types. The intensity of adolescent life gives rise to a good deal of innovation in evaluative terms (cool) and intensifiers (hella, totally), but more notably, it gives rise to a myriad of terms that label social categories or groups, and commonly assign local value to what are global categories. For example, secondary schools commonly have social categories based on opposing school orientations (Eckert, 1989; Willis, 1977). While this opposition is quite universal because of the role of schooling in the life stage, it has local manifestations. Those who base their social lives in the school institution may be called jocks (Eckert, 1989), rednecks (Habick, 1991) or ear ‘oles (Willis, 1977) depending on the place; while those who reject the school as the locus of their social lives may be called burnouts in Detroit, grits in Baltimore or lads in the UK. Emerging as they do with reference to the institution of schooling, these categories will reflect the local nature of schooling. Crispin Thurlow (Thurlow, 2001) has found that category labels appear to be less widespread in British secondary schools than is reported for US schools. I have argued elsewhere (Eckert, 1989) that the relative intensity of social categorization in US schools may well be related to the fact that the US educational system emphasizes the secondary school as a total institution (Goffman, 1961), striving to dominate most aspects of its students' lives. With the passage of time and social change, while the categories are continuous, their names may change along with a shift in emphasis in defining a category. Thus, for example, the shift from greasers to burnouts in Detroit corresponds to a shift in salience from car culture to drug use. The coining of new terms, therefore, is part of social change – it does not simply reflect change, but is part of what brings about shifts in salience. 

The actual deployment of these labels is a crucial part of social practice. Labeling is an important means of producing and maintaining social distinctions, as the coining of a term for a social type creates a category, and allows the category to enter into everyday discourse. Labels do not emerge abstractly, but arise in use, and in relation to specific people in real situations (Bucholtz, 2001; Eckert and McConnell-Ginet, 1995). It is in speech activities such as making observations and judgments about people, pointing people out to others, describing absent people, that speakers endow labels with meaning and in the process create categorizations. In this way, the day-to-day use and re-use of labels brings about the continual ebb and flow of meaning and social change. The use of these labels can also exert social control. In every school, a proliferation of labels maps out the local social terrain, the margins of respectability, and the terms of evaluation (Labov, 1992). These labels connect to those in other schools, but always with either small differences in meaning or with strikingly different inventories – depending on the nature of the local social order. The volatility of these labels attests to – indeed is a force in – social change. 

To the extent that category labels signal distinctions that are particularly locally-based, the use of social category labels (like the use of other local terms such as landmark nicknames) can mark the speaker as a member – as “in the know,” Don Brenneis (Brenneis, 1977), in a study of the use of category names in a college fraternity, found that the regular use of terms like weenie was most intense among the entering classes. As they got older, fraternity members gradually gave up this use. 

While labels for social types are a means for negotiating the affordances for social identity, the term slang more commonly refers to the coining of items in other areas of the lexicon. And the motivation most often cited is secrecy – for example, being able to talk about illegitimate activities in public without fear of discovery. Another motivation often cited is rarification – inasmuch as appropriate slang usage signals membership, the constant renewal of the lexicon serves a gate-keeping function and allows people to signal local knowledge and membership. 

In her study of the slang used in the favelas of Rio DiJaneiro, Jennifer Roth Gordon (Roth-Gordon, 2001) found speakers associated their slang with the poverty, racial status and disaffection of the favela, and with the illegal activity and relation to the police that emerges from that status.  Roth Gordon emphasizes the status of slang as an ideological construct, shows that slang is a heightened symbol of the favela throughout all segments of Rio society. This slang is sufficiently different from standard usage that it can be used in a way that renders it incomprehensible by non-speakers, and the extent of this difference reflects the extent of the social difference that generates it. Similarly, the extreme innovative practice of the Parisian suburbs, Verlan, involves operations on French words – beginning with syllable reversals – that require considerable practice and skill and that render Verlan incomprehensible to the outsider. This “slang” variety is the product of a predominantly North African and poor adolescent population, and is associated with disenfranchisement and alienation from normative institutions. According to Vivienne Méla (Méla, 1997), the extent and the ways in which Verlan transforms French gives it an insolent and threatening quality.

Both Méla and Roth Gordon emphasize that slang usage that originates in, and represents, disaffected groups of adolescents, is also picked up by more middle class youth to establish their connection to youth culture. With limited access to native speakers of these slangs, middle class kids use a fairly tame version. But also, their orientation to the communities where the slangs originate is limited to a desire to adopt some of their autonomy – to set themselves off from the older generation, but not to set themselves off from the middle class. Citing the example of a middle class girl teasing her father because his slang is out of date, Roth Gordon points out that while the middle class of each generation takes up slang usage during adolescence, they expect to move away from it – to become out of date – in adulthood. Originating in the tough poor favelas, urban slang represents youthful autonomy, but it is also linked to crime, race, and poverty. In their selective use of favela slang, middle class kids assert that they are the upcoming generation, but signal restraint. And their ability to dispassionately appropriate favela youth resources constitutes, in their and their parents’ view, legitimate adolescence, and an anticipation of legitimate adulthood. In other words, they construct their age group as aligned with their parents’ class position. The native speaker, the favela resident, on the other hand, expects to use slang, and to change with slang, for a lifetime. The use of slang by the white middle class, thus, is very much part of the construction of privilege while its use by the black kids in the favela is very much part of the construction of disenfranchisement.

Language "crossing"

Similarly, the situated appropriation of dialect features allows "mainstream" kids to lay temporary claim to aspects of disaffected youth images. White Anglo kids use Latino and AAVE features to signal coolness, toughness or attitude. And while these acts of identity may indicate admiration, the admiration is for a specific set of attributes, and as such, as argued by people such as Mary Bucholtz (Bucholtz, 1999), Cecilia Cutler (Cutler, 1999) and Jane Hill (Hill, 1993), preserves the racial hierarchy. 

It is particularly apparent with immigrant groups that adolescents are society’s transition teams, reinterpreting the world, resolving the old with the new, substrate with superstrate, culture with culture, local with transnational. Méla (Méla, 1997)emphasizes the role of Verlan in forging an "interstitial" identity among the young North African adolescent population.  Chantal Tetrault (Tetrault, 2000) describes the multilingual punning of French adolescents of North African descent. In hachek, a competitive word duel played by two participants, rhyming play between Arabic and French allows these kids to play with cultural meaning as they construct a new cultural space, or as she puts it, “creating cultural crossroads from which to speak.”  Norma Mendoza-Denton's examination (Mendoza-Denton, forthcoming) of the raising of [I] and the fortition of [(] in the speech of Latino adolescents shows the importation of Spanish phonology into English, transforming English into a language that can construct Latino identities. Particularly, the heightened use of this particular phonological feature in a highlighted discourse use of and everything relates it directly to the US life of these adolescents. Kids in immigrant communities are simultaneously mediating cultures, and they can do it not simply because they are some transitional generation, but precisely because of their life stage. As youth, they are expected to mess with meaning. By virtue of their location in time and social and cultural space, they have special knowledge, and in working with this knowledge – in making new meanings – they are constructing authenticity of a new kind. They are not just resolving ethnicity, gender, class, race for today, but constructing permanent meanings that they will carry into adulthood, to be worked on by the next  generation. 

Ben Rampton, in his study of crossing among immigrant youth in the UK, argues for the use of other languages as a means of expressing affiliation across ethnic lines. Sarah Roberts, in her study of the history of the creolization of Hawaiian English Pidgin, found that in the early days of immigration into Hawaii, kids whose native languages were Hawaiian, Chinese, Japanese and Portuguese tended to learn enough of each other's languages to be able to play together. But as the number of multilingual but Hawaiian-born kids increased, Pidgin became a common language and symbolic of a new kind of locally-based social order. Roberts argues that it was within adolescent peer groups, and specifically as a vehicle of common identity separate both from adults and from the dominant white Anglo population of Hawaii, that the pidgin became elaborated and developed into a creole. 

Ben Rampton (Rampton, 1999)argues that it is not just immigrant languages that figure in identity work. He shows how in a multi-ethnic, multilingual school, school-taught German is used for heightened expressions without running the risk of appearance of racist mockery or expropriation. Rampton argues that a boy using German in this way allowed him “to look two ways in a larger identity project, towards the contrasting value-orientations of both school and peer group” (Rampton, 1999). 

Interactive style

Narrative is an important means for constructing norms and group identity, and for building cohesion as well. It may be particularly meaningful because the ability to tell good narratives comes fairly late in childhood or preadolescence. Having a narrative and having the right to tell it is an indication of social status and in the case of preadolescents, it is an indication of maturity and social competence. The very act of telling a narrative, therefore, is an act of identity. Of course, it is difficult to separate the ability from the right to tell a narrative – since narration requires practice. Narration also foregrounds the activities of the group and emphasizes the group as a community of practice, and the right to tell one's narratives is a clear indication of one's status in the group, and the acceptance of the events in that narrative as important to the group. Narrative events, therefore, simultaneously construct group cohesion and status difference. Emma Moore's analysis of a girls' continual attempts to tell her own narrative (Moore, 2002) is a good example of this, and emphasizes the entire nature of the community of practice is being co-constructed with that one person's status. 

Collaborative narration is a common strategy for making the narrative group property, and for putting events into group memory and perhaps lore. Donna Eder (Eder, 1988), in her study of adolescent girls' collaborative narration, views such narration as building cohesion. Her definition, however, limits collaborative talk to instances in which one participant's utterance ratifies the previous utterance in some way. However, collaboration does not always imply consensus. Collaborative narratives can involve a good deal of contestation about the story itself. As one person begins the story, another participant in the event being narrated may offer additional information, or may challenge the other teller's rendering of events in some way. Even this kind of co-narration can build solidarity and cohesion, as the interaction between or among narrators emphasizes the sharing of the events in question, and the contestation can emphasize the entering of the narrative into group history. 

While it is commonly claimed that females are more prone to collaborative narration – and collaborative talk in general (e.g. (Coates, 1996; Tannen, 1990) – it appears that this conclusion is based more on norms than on evidence, and that these norms can also bias an investigator's interpretation of the evidence. Deborah Cameron, for example, (Cameron, 1997), shows how a group of US male undergraduates show tremendous collaboration in a gossip session in which they completely trash one of their peers. This dominant discourse that women and girls are more cooperative and egalitarian while men and boys are more competitive and heirarchical, also prevents investigators from considering alternatives. For example, whether males and females are hierarchical or egalitarian in different situations and in different ways. 

The same gender discourse, of course, applies to face-threatening acts such as insults. Ritual insults have been documented among adolescent boys (e.g. (Dundes, 1972; Labov, 1972b) but not among girls. Is this because girls are less prone to insult? Ritual insult events are demonstrations and competitions of verbal skill and humor. The insults are highly constrained, specifically in order to limit the potential for real offense. While the recipient of an insult is expected to assume that the insulter believes that the content of the insult is untrue, the insulter is expected to avoid content that could be potentially true (Labov, 1972b). It is specifically this trust and this restraint that binds the group, allowing the insults to emphasize solidarity through the mutual acknowledgment in the face of potentially face-threatening acts that this is "just play" (Bateson, 1972). 

Meanwhile, real insults may flow between groups. Donna Eder and her colleagues (Eder et al., 1995) have documented the flow of public insults among groups in the cafeteria of a junior high school – insults that put norms and norm violations on the public table. While norms tend to be discussed overtly in small and more intimate groups (e.g. (Eckert, 1990a), their public airing both makes explicit the differing norms of different groups – and serves as competition among groups to set norms for the rest of the cohort. Eder and her colleagues found junior high school girls as well as boys engaging in public insulting, and Marjorie Harness Goodwin (Goodwin, 2000) has shown striking examples of white middle class girls engaging in overt face-to-face insults. The perception that females are in some way more gentle and more cooperative than males permeates both popular and academic literature on gender, but appears to reflect norms more closely than does actual behavior. A more recent trend in the US – a media focus on "mean girls" (Fields, 2002) – is flipping the stereotype, arguing that girls can be as mean or meaner than boys. In some cases (as in the case of Fields, cited here) authors argue that this is a result of feminism, as if girls' meanness were a new phenomenon. While white middle class gender norms may convince some girls to take a less confrontational style, these norms are fairly specific to the white middle class, and they do not exclude other forms of exclusionary practice. Canonical politeness, however, is not always polite. For example, preadolescent white middle class girls begin to engage in complimenting as they move towards adolescence (Eckert, in progress). This behavior – both when it is sarcastic and when it is "sincere" – serves overwhelmingly to set norms (particularly of appearance) and to exercise control, and the compliments are intended as much for the audience as for the recipient. 

Conclusions


This brief exploration of research on language use in adolescent peer groups has been intended above all to present a view of language as a resource for the construction of social meaning, and to emphasize the role of meaning-making in adolescent life. Meaning is something that is constructed continually and locally, in day-to-day interaction, and the verbal practices of adolescence – or of any age group – are part of an ongoing process of meaning-making.  The analysis of language use in groups, therefore, must be based in a view of the practice that constitutes that group and that places the group and its members in the larger social order. 

As a life stage, adolescence is generally compared with adulthood, rather than with the life stage that precedes it. As a result, comparisons tend to be negative, and adolescents tend to be viewed in terms of the development that they have not yet accomplished rather than what they have accomplished. Rather than seeing the adolescent social order as a poor version of the adult one, it would be productive to see it as the tremendous leap that it is from the arrangements of childhood. In childhood, it is primarily adults who set norms and attend to children’s behavior. The move into adolescence involves above all the establishment of a peer-based social order. As an age cohort moves into adolescence, it develops the means to organize its own social control, appropriating power and control from adults such as teachers and parents. 

If I were to make recommendations for future study of the language of adolescents, I would take the risk of appearing contradictory, and argue that adolescents could benefit from more research on middle-aged adult speech than research on adolescent speech. And particularly, I would like to see research on adults that takes the perspective that so much research on adolescent language takes. Most particularly, examination of identity construction, social groups, and peer pressure would help demystify the notion of adolescent language, and to put these phenomena into a more central perspective. 
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Kids.net is an NOP (national opinion poll) tracking study is now in its 6th wave, designed to investigate how young British people are using the internet and technology with reference to their education, communication, information and enjoyment

[Also available (16/10/01) at <http://www.chass.utoronto.ca/ ~wellman/publications/index.html>.]

M-Kids is a related NOP survey looking specifically at children’s use of mobile phones and mobile internet

� Our recent research on intergenerational communication (in over 12 Pacific Rim nations as well as Europe) has revealed strong age-respect norms (see Giles & McCann, Ota & Noels, in press for a summary).


� In Britain, our main telecommunications provider has, for several years, promoted itself through a high-profile campaign to improve the communication of the nation and especially among young people. This has taken the form of an extensive advertising campaign as well as some financial support for research. An example of this corporate-academic collaboration is the TSA research discussed later in this report.


� Chesebro et al. (1992) report on massive programme of research in the USA which, amongst other things, has been investigating the communication anxieties and abilities of ‘at risk’ young people. 


� Although a very problematic term, I'll use competence here as a catch-all for academic interest in the more sociocognitive bases of communication – or what I’ve been describing as ‘communication awareness’.


� I’m asuming here that Penny will deal with this in much more detail in her Task Force report – and hopefully draw in her own rich ethnographic studies in this area.


� Howard Giles is of course currently President of the International Association for Language & Social Psychology – hopefully some indication of the overlap between the concerns of communication science/studies and social psychology.


� My principle interest has in fact been in the areas of ethnicity, transculturality and so called intercultural communication.


� Although boys do recognise and value the kind of intimacy, self-disclosure and support which girls more readily display (Savin-Williams & Berndt, 1990).


� I’ve actually just recently been given a small research grant to follow up this interest which emerges from my doctoral research.


� While television is still the dominant medium in terms of time spent using it, television use tends to decline between the ages of 15-17 as young people opt for more portable, music-oriented media such as portable stereo systems.   


� For an in-depth report detailing how teens in the United States use the Internet, see the Pew Research Center Report on the Internet and Teen Life, from which the data in this section has been provided:  http://www.pewinternet.org/reports/toc.asp?Report=36


� .  This tendency was observed over 20 years ago by Dick Hebdige in his classic work, Subculture: The Meaning of Style, an ethnography and semiotic analysis of youth cultures in Britain in the 1970s.  


� In too much writing about the internet, little explicit distinction is drawn between academic, research-based writing and journalistic commentary, making it hard to separate empirical evidence from opinion. It is also always important to recognise both the methodological variability underpinning net statistics, and also the difficulty in attaining reliable figures – not least because users and usership patterns are constantly and rapidly shifting. 


� Helpfully, Nua <www.nua.com/surveys/> offers a separate section on webmetrics relating to teenagers.


� This compares with 18-34-year-olds (10.5 hours) and 35-49-year-olds (14 hours) - increases partly attributed to greater access and professional need.


� For a more sensible discussion of what is now termed Pathological Internet Use, see Griffiths (2000).


� A quick survey of teen-related sites can be made by using search directories such as Yahoo! (e.g. <http://dir.yahoo.com/Society_and_Culture/Cultures_and_Groups/Teenagers/>


� Anecdotally, online reports indicate how this is true also of Australia (e.g. <http://www.itouch.com.au/news/ news5.html>) & Singapore (e.g. <http://www.inq7.net/inf/2002/jan/27/inf_10-1.htm>), amongst others.


� The messages, somewhat laboriously typed out using the limitation of the phone keypad rely to some extent on a range of creative discursive and typographical forms, such as: abbreviations (PCM for please call me; F2T for free to talk; BCNU for be seeing you); shorthand references for shared concepts (including names and places) and emoticons like those used in CMC ((@-@) for I am stunned; :-O for oops; :----------) for you are a big liar. See Thurlow & Brown (forthcoming) for more a more detailed analysis of linguistic and communicative practices.


� Some British examples of this include: the Department of Health which launched a 2001 anti-smoking campaign directed at young people using SMS (see <www.mobileyouth.org/view_item.php/188>); and, the University of Bradford which has begun using SMS to promote itself to prospective students (see <www.brad.ac.uk/admin/pr/September/text.htm>). 


� Put simply, broadband refers to increased bandwidth which enables even more digital data to be transmitted and downloaded even faster.


�  Despite the name, the members of this social category may or may not be engaged in sports.
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