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overview

The second field experience is an opportunity to continue exploring the questions we have about students, learning, and especially the design of learning communities.  This experience will build on the knowledge and skills you developed during your first week in the field.  It will also ask you to make significant use of the class readings and ideas.  Again, just as you did last time, think of the project paper as a conversation between us.  You will do some of your planning in your class with other students interested in similar questions, and you will also have class time to meet with these research groups to talk about data and interpretation when you come back from the field.
In this project you will

· Develop a question you want to answer about the relationship between learning communities and student learning and/or development.

· Choose methods of data collection and collect data that will help you answer your question.

· Interpret your data in light of the methods you used, the readings we’ve studied, and your own theories of how students learn in learning communities.

· Reflect on what you learned from the process, what questions remain (or emerged during the project), and how you might use this learning as a teacher.
The paper will provide information that will help us assess your learning of course objectives 1-6.
planning your project

A. Develop a Question about Learning Communities - Identify a question about intellectual communities in classrooms. Consider why you are interested in this question.  Before you begin to collect data, you should be able to answer the following:  “Why is this important?  Why should anyone care about this?  How will this help me understand student learning and development?”  In answering these questions you are likely to draw on what others have found out that relates to your particular question.  Readings from our class (or other TEP classes) will help you link your research question to ideas that others have generated about similar questions, topics, or methods of study.  
We suggest that you focus on literacy as the intellectual domain for your research question.  You will be able to draw on what you have learned in Literacy this quarter. It will also help you explicitly link the project you will complete for our class with your literacy project.  (If you want to focus on a different domain, please see one of us first.)
Prior to your field experience, we will give you some time in class to meet with others interested in the same general aspect of the learning community.  You can brainstorm questions and methods with this group prior to planning your project.  When you return from the field, you'll have a chance to compare notes and stories with your group, and to help each other with data interpretation.

B. Methods   Select data collection methods you want to use (these do not need to be limited to what we brainstormed and discussed in class).  Ask yourself these questions:  
· How will data collected using the particular strategies you identify help you answer your research question?  
· What kinds of information will each supply and HOW does this connect to the research question?  
Being explicit about this before you go to the field often helps you think about other kinds of data that might be helpful to create a more complete “answer” to your research question.  
Developing and adding to our methodological tool kit will be a continuing process throughout the class.  Go back to our class readings and think about what kinds of evidence authors used to support their claims.  What did you find convincing?  How can these ideas help you prepare for your fieldwork?  We will do some brainstorming before you leave for the field (and we’ll share some techniques generated by other students in class for our last field assignment.)  You do not have to be limited to these techniques.  If you are in the field and think of a different, potentially useful kind of data to collect, go for it!  When you return from the field, be prepared to share specific techniques and strategies or new twists on approaches we’ve already discussed in class that you generate this second time out.  This is a way for all of us to add to our tools for being teacher-researchers.

Many students struggle with questions like, “what counts as learning?” or “what counts as engagement?” when doing the first field assignment. This is a central issue for all teachers.  We have to be explicit about what is going to count as evidence of whatever we’re investigating.  In this case, our questions will revolve around learning communities in literacy.  What will count as evidence of intellectual community?  How would we know an intellectual community in literacy if we saw one?  What do we mean when we say this?  What kinds of things would we need to see and collect in order to better understand the literacy learning environment? And, of course, "What counts as learning in the learning community?"  These are all key questions that must be answered in defining your research question as well as your methods of gathering data.  Be clear.  Be specific.  And, be sure you can say WHY these are appropriate yardsticks to use when investigating literacy learning communities.  This is the most important thing you will do before you even collect any data.  Spend time thinking and talking in your research group about these issues.   

C. Collect your data.  Typically when our students go out into the field for their second experience, they spend 2 days in one class and 3 days in another class.  With this in mind, we suggest that you conduct your inquiry when you are in one class for three days.  The more time you spend, the more lessons you are able to observe, the better sense you will have of the intellectual community.  We know that not all of you will spend 3 days in one classroom.  Do not worry about this.  Do the best you can to collect good data over the course of the time you are in a classroom.  If you have any questions or concerns, call or e-mail us at the University.
In order to draw conclusions about learning, select two or three focal students, rather than trying to gather evidence from the whole class.   Reflect on your selection of a focal student for the student learning project, and how that went.  Make sure student participation is voluntary and freely given!
preparing your paper

D. Questions about the Learning Community – Re-identify your question about learning in intellectual communities. It may have changed somewhat from your initial question as you were collecting data.  Keep your question in mind as you analyze your data.

E. Data Analysis – Interpret the data you collected.  So, what do your data tell you about your research question?   Explicitly connect the data you collected back to the question that you asked (ie. make sure that the data you collected actually help you answer the question you intended to answer).  Also, be sure to link your data to your interpretation.  If you make a claim that rewards and prizes motivate learning (say your question was what motivates children in the learning community?), you must be prepared to give examples from your data to support this claim!  Generally think about the process this way:  
· Claims need evidence.  

· The evidence we have at our disposal is in the form of data we collect.  

· We need to explicitly link our claims with the evidence we have.

· If we do not have evidence to support a particular claim, we should use "academic hedges" to show we have a “hunch” about something but do not necessarily have data to support this hunch (e.g., "it may be that…" "it seems as if…" "it's possible that…").   
This sounds straightforward now when you’re reading this, but it can be difficult to do successfully (as you found out during the first time in the field!)  Try and think about this as a next step in a long process of becoming an action researcher in your own classroom.  

writing it up
Your paper should be approximately 10-15 pages; use the room you need to tell your story.  

Your job is to be as clear and detailed as possible in order to help us (as readers) feel as if we had “been there” with you.  See the descriptions and instructions below, along with the scoring rubric, for specific questions and pointers (many generated from student work in the field) that may be helpful to you as you write your paper.  Also, we’d encourage you to use peer editing as a strategy to help you in this process.  Fresh eyes can often help answer important questions about what should be included, what is clear or unclear, if enough data is presented to support claims, etc.  Use the scoring rubric to help you in giving and requesting feedback with peers.

F. Introduce the reader to your research question.  Indicate why you are interested in this question.  Provide answers to the questions, “Why is this important?  Why should anyone care about this?  How does this help us understand student learning and development?”  In answering these questions you will be drawing on what others have found out that relates to your particular question.  Use readings from our class (or other TEP classes) to help you link your research question to ideas that others have generated about similar questions, topics, or methods of study, both here and in your analysis section.  Remember to use pseudonyms and note this in the paper.
G. Methods -   Be sure to do both:

1. Identify the data collection methods you decided to use (these do not need to be limited to what we brainstormed and discussed in class), and 
2. Describe why you selected those methods.  
Be sure to connect your data collection techniques directly back to your research question.  How will data collected using the particular strategies you identify help you answer your research question?  What kinds of information will each supply and HOW does this connect to the research question?  Be explicit about this before you go to the field and in your paper.  Being clear about what you expected before often helps you think about what other kinds of data would have been helpful to create a more complete “answer” to your research question.   
H. Analysis.  Write up your findings, in light of your research question (re-read part E, above).  You will be presenting an argument for your interpretation of your observations.  Be sure to use both data and readings as evidence to support your argument.  Cite the readings by using the author(s) name(s) and the publication date (e.g., Smith & Jones, 2002).  Use the readings critically, in service of explanation, rather than merely citing a reading where the author observed something similar.  For example, suppose the research question was "How do community discourse patterns affect student learning?" A good example of using readings to support an interpretation would be:
"Mrs. Smith worked very hard to encourage the students to share their ideas by remaining quiet.  During the discussion, there was an average of 5 student conversational turns between teacher turns, and students tended to address each other rather than the teacher.  Cazden (1988) suggests that this distribution of speaking rights marks discussions where students are more likely to explore ideas than try to guess what answer the teacher is looking for." 
In contrast, the following is an example of "matching" a reading to an observation.  Note also that the example lacks details from the data to support an interpretation:
"When Mrs. Smith led discussions, she did not use the typical IRE pattern (Cazden, 1988) and many students participated."

When we read your arguments for your interpretations and they are well-supported, it is much easier for us to assess whether you have met our learning objectives.
I. Reflection - Reflect on your experience as an action researcher.  Since this section focuses on what you learned from this experience, this is, once again, a very important part of your paper.  Be sure to include the following

· Implications of your findings for teaching. (What did you learn during the project that will help you as a teacher, and how will it help?)

· Reflections on the quality of your research question (How might you change or refocus your question knowing what you know now?) 
· Reflections on the effectiveness of your data collection techniques (Did you choose helpful techniques that generated usable data?  Did you feel that you implemented the techniques effectively?  What changes would you make if given the opportunity to do this assignment again?)   
We want to emphasize that this is a learning experience so attending to specific challenges you faced, times that you felt successful, and ideas about what you would do differently are important elements of this assignment.  Remember that our goal is to learn how to become students of our own students and learning communities.  Reflection on this process is a central part of learning how to conduct inquiry in our own classrooms.
J. Appendix – Any items you collected as part of your data collection, i.e. artwork, classroom map, writing from the student, transcript of interview of classroom discussion etc.  Be sure to get the teacher’s and student’s permission before keeping (or photocopying) any student work.  Materials included in an appendix should be cited within the body of the paper itself.  Any material that is not used does not need to be included.  Also, it is important to think about what should be included directly in the body of the paper itself.  Please provide a list of items that are included in the appendix (some kind of table of contents for the appendix).
K. Title – Create a title for your paper that reflects your main theme/interpretation.
Use Pseudonyms (for schools, districts, teachers, students, etc.) and let your reader know that you are using them.
Many of you have mentioned how different this will be when you are teaching in your own classroom.  You're right – you’ll have more time to collect data and think about conclusions, you’ll actually be able to take your data analyses and make use of them in planning for class activities and assignments, you’ll certainly know the students better, and you’ll generally be “in control” of a particular classroom environment.  The nice part of trying to build practices of inquiry now, before all the responsibility for a classroom is ours, is that we get to develop our abilities as “question askers” (we found out last time that asking researchable questions isn’t always easy), we get to “try out” data collection strategies and see which ones seem to be best suited to different kinds of questions, we get to generally reflect on the process while NOT having to make changes in our classroom practices, etc.  It is our hope that developing these practices and strategies now will help you put them to better use when you are the teacher.  It’s difficult to use inquiry to guide our teaching, but for us it is one of the most important things we’ll help you learn how to do.  And, more than anything else, it helps us demonstrate to our students just how fun it is to be intellectual engaged in what we are doing as teachers!
Explain your assignment to your cooperating teacher.  If you or your cooperating teacher has any questions, feel free to contact your instructor:

Susan Nolen 

sunolen@u.washington.edu
(206) 616-6378

Mandy Hubbard
man2thed@u.washington.edu    (206)616-6313
Grading weights (each part is on a 1.0-4.0 scale; refer to scoring rubric for details).  Intermediate scores for each part (i.e., 3.5, 2.5, 1.5) are possible.
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Student number:_________________    Please do not put your name on your paper.
LEARNING COMMUNITIES PROJECT SCORING RUBRIC
Please staple or binder-clip this sheet to the front of your paper
____ Pseudonyms used and clearly noted

____ Appendix included (List of items is included along with any artifacts that were collected)

____ Title reflects main theme of paper 

Criteria
A. Questions about the Learning Community  

Research questions are clear



Describes your interest in this question



Links RQs to what others have found out about similar topics (readings) with understanding


RQ links community to student learning


________Score
B. Methods
Description of focal classroom and students is included 

Description of data collection techniques and reasons for selecting them are provided 

 

Rationale provided for “what counts” as evidence with reference to your RQ, shows understanding




________Score
C.  Data analysis

Data interpretation is presented clearly



Data is used to support the interpretation


Readings are used critically, in service of explanation, to support the interpretation
Concepts used appropriately, demonstrating understanding



________Score
D.  Reflection 
Describes specific challenges, things that worked well, and suggestions for next time

Includes reflection on learning, research question and data collection techniques

________Score
Scoring Rules

4
All criteria met, personal interest and links to readings provide a solid rationale for RQs

3
All criteria met and mostly clear
2
Links to learning OR readings cursory

1
RQ vague with little support

4 All descriptions clear, detailed and complete, rationale for data collected is well-supported.

3
All criteria met and mostly clear

2
Descriptions may be somewhat unclear or lack detail OR rationale not clearly related to RQ
1
Descriptions unclear or too general to be useful, rationale not related to RQ
4
All criteria met, interpretation well-supported by both data and readings, hedges used when data are tenuous, clear grasp of concepts
3
Interpretation mostly clear and supported by data, some "matching" OR lack of detail, hedges used
2
 Support from readings cursory OR some conceptual misunderstandings, support from data may be vague and lack detail

1
 Analysis free-floating, lacks specific support data OR from readings, readings misapplied
4
Reflection clearly describes learning, both conceptual and methodological, suggestions show grasp of concepts and issues; reflection addresses any weaknesses in data collection that affected interpretation

3
All criteria met and mostly clear

2
Reflection lacks detail OR learning, RQ, or data collection aspect cursory or missing, suggestions may not clearly address problems

1
Reflection vague, cursory; problems inappropriately addressed or solutions too vague
