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I first became interested in popular websites several years ago when I was working as a teacher and curriculum coordinator for an after school program for middle school students of color.  I noticed that during time in the computer labs, students were often sneaking peeks at websites.  I would see several students huddled around a computer, talking, laughing, reading, and writing, all the while deeply engaged.  Then, as adults would walk past, they would quickly close the sites and switch back to the official work of the program.
Later, while teaching a workshop on website design in the same program, I started talking more to young people about these sites.  In the workshop, students learned about various genres of websites and constructed their own informational sites.  At one point during the workshop, a student who I call Devonte turned to me and stated matter-of-factly that the websites we were making were boring and that the sites he liked were entertainment sites, not informational sites.  This spurred a great deal of discussion and debate among the workshop participants about what makes for a good website.  One student even raised the possibility that an entertainment site could also be informational, leading Devonte and several others to create such sites for their final projects.  
These experiences, along with observing similar events in other settings, piqued my interest, both as a researcher and teacher, in what impact popular websites have on young people’s literacy learning.  I have since started a three-pronged study looking at popular websites, including a survey of young people’s favorite websites, a textual analysis of these sites, and case studies of young people using these sites.  This chapter focuses on the textual analysis component of the study by examining eight websites that adolescents commonly use outside of school.  As I illustrate, these sites—despite popular conceptions that they are degrading literacy—actually engage young people in complex literacy practices that converge with many of the values of school-based literacies.  However, these sites also raise several key issues that currently are not being addressed in official literacy contexts.

In particular, I examine what literacies popular websites support for young people, how these relate to the literacies valued in school settings, and what issues these literacies raise for literacy curriculum and instruction.  As I argue, understandings of students’ out-of-school engagement in popular culture and their online literate lives can provide powerful inroads toward creating literacy curricula that are both relevant to young people’s lives and that prepare them for the complex, technologically-mediated literacy activities that they will face in their future school, work, civic, and personal lives.  I am not arguing that these websites necessarily should be brought into schools or that we should encourage youth to use these sites.  Rather, I use them to illustrate the types of sites many youth are drawn to and to unpack how we might use such sites to inform our understandings of literacy teaching and learning.
A Sociocultural Theory of Literacy
This study is grounded in a sociocultural theory of literacy, as articulated by the New Literacy Studies (Gee, 1996; Street, 1995).  From this perspective, literacy practices both shape and are shaped by particular social, cultural, historical, and material contexts (Barton & Hamilton, 1998; Street, 1995); take place both in and beyond school (Heath, 1983; Hull & Schultz, 2002); include print-based and digital forms of communication (Kress, 2003; Lemke, 1998), and are implicated in the distribution of cultural capital (Luke, 2000; Luke & Freebody, 1997).
One of the central contributions of sociocultural approaches to literacy has been the recognition of the relationship between texts and the contexts in which they are produced and used.  From this perspective, literacy practices are deeply interrelated with broader social relationships, cultural traditions, economic changes, material conditions, and ideological values.   As Heath’s  (1983) work illustrated and was later expanded in the by Street (1995), something as mundane as bedtime story reading involves a range of interactions, including, but exceeding the text itself.  Similarly, popular websites are nested within a broader array of social interactions and relationships.  As illustrated by the opening examples from the after school program in which I worked, students’ uses of websites are both enabled and constrained by the contexts in which they are used.  For instance, the secretive uses of sites with peers occurs in relation to both the unofficial peer networks that support locating interesting sites and creating dialogues about their content while simultaneously being limited by the official expectations of the after school program.  Similarly, Devonte’s observation that informational sites are “boring” and the students’ subsequent negotiation for a place for entertainment sites that are both entertaining and informational, illustrates how they were negotiating a hybrid space between their official and unofficial worlds.
Along with an interest in the relationship between text and context, a sociocultural theory of literacy recognizes that literacy occurs across many contexts, both in and beyond school.  This turn towards studying “local” and “everyday” literacies has problematized the primacy of school-based notions of literacy (Hull & Schultz, 2002).  As Street (1995) argues, basing our understandings of literacy on those practices valued in school alone provides a narrow and problematic theoretical foundation for understanding literacy.   This is echoed in the range of sociocultural studies of literacy in non-school contexts, including those focused on family and community (Barton & Hamilton, 1998; Heath, 1983; Taylor, 1983), extracurricular and after-school programs (Heath & McLaughlin, 1993; Hull & Schultz, 2002; Mahiri, 1994; Stone, 2005), peer groups (Finders, 1997; Knobel, 1999; Moje, 2000), and workplaces (Gee, Hull, & Lankshear 1996).  In addition to an interest in out-of -school literacies, scholars from this tradition also examine the intersections of unofficial and official literacies in school spaces (Dyson, 1997; Finders, 1997; Gomez, Stone, & Hobbel, 2004; Lankshear & Knobel, 2003). Each of these studies, along with many others, trace the complex intersections of literacies valued in school with those, such as popular and media literacies, that are often devalued in school.  These insights render texts and textual practices, such as those surrounding popular websites, visible and viable subjects for research.   Whereas a focus on only official literacy practices would have framed the students’ engagement with popular websites during the after school program as a distraction, recognizing the importance and value of these literacy practices allows educators to explore them as viable sources of literacy learning.
One aspect of literacy that has been highlighted in several studies of students’ “unofficial” literacies is the range of modalities that students engage in when producing and consuming texts (e.g. Lankshear & Knobel, 2003; Moje, 2000).  These studies demonstrate that a view of literacy that merely addresses the print-based aspects of texts fails to capture the complexity of literacy.  Rather than solely looking at print forms of communication, several sociocultural literacy scholars have argued that we must account for other semiotic systems as well (Kress & van Leeuwen, 1996; Lemke, 1998).  The overwhelming focus of literacy theory and pedagogy on the primacy of print over other modes has left literacy scholars and educators hard-pressed to address new literacies and has led to impoverished understandings of older literacies.  Theorizing utterances, whether written, spoken, or otherwise rendered, in terms of their multimodality is especially important as we move into a “new communicative order” (Kress & Leeuwen, 1996; Lankshear & Knobel, 1997) where nonlinguistic modes, particularly the visual, are gaining dominance.  This is particularly pressing when considering websites.  To ignore the role of modes such as images, movement, sound, and layout would be to ignore central systems of meaning for these sites.
Finally, this strand of sociocultural literacy studies examines how schools are implicated in the maintenance, evaluation, and distribution of cultural capital associated with textual resources and literacy practices (Luke, 1994).  This perspective is concerned with how texts and contexts participate in power relations, how narrow views of literacy have served to marginalize students from particular populations, and how some students’ out-of-school lives are valued problematically over others.  These insights have been used to engage in a social critique through research and pedagogy (Cope & Kalantzis, 2000; Luke, 1994).  As Street (1995) points out, literacy practices are “ideological” rather than “autonomous.”  That is, they are never neutral even though, like school-based literacies, they may seem to be “disinterested”.  Rather, literacy practices involve taking on and enacting worldviews that value specific ways of being, knowing, acting, and using language and other semiotic systems.  Therefore, it is crucial to attend to the ways in which literacy education is caught up in creating, perpetuating, and possibly changing power relationships.  This concern with power and access is of central importance when considering popular websites.  By framing popular websites, and similar literacy practices, as outside of the realm of school, these literacies are unevenly distributed, largely along lines of social class. 
Research on Websites in Literacy Education

Within the field of literacy education, there are two primary strands of research and other work about websites.  The first focuses on websites as part of official educational contexts.  The second examines websites used outside of school.  There is currently little conversation or interplay between these two bodies of work.  In response, this project seeks to create a dialogue between the in- and out-of-school understandings of websites and literacy.

A good amount of research and curriculum development has been conducted about using websites in official educational contexts.  This work examines websites as tools for supporting existing literacy and other content area curricula.  In particular, this body of work addresses three primary aspects of literacy.   First, it focuses almost exclusively on the importance of teaching young people how to find and evaluate information (Eisenberg & Berkowitz, 2003; Leu, 2005).  Second, some scholars have examined how the cognitive reading strategies used for traditional school-based texts can be applied to websites (Coiro, 2003; Schmar-Dobler, 2003).  Third, some of this work examines how to use websites and other electronic texts to support struggling readers (Coiro, 2003; Johnson & Hegarty, 2003). 
However, this body of work has paid little attention to several important areas.  Beyond evaluating truthfulness, little attention is paid to developing young peoples’ critical readings of websites.  Also, these studies tend not to look beyond the scope of what schools are already doing.  They tend to support traditional notions of literacy rather than looking at how literacy is changing and, therefore, how literacy education must change.   Finally, no specific attention is given to popular websites that young people use for unofficial purposes.  This is not to say that it is bad to look at how websites can be used to support existing literacy instruction, or that information finding is not valuable, but rather to point out that these are not enough to prepare a literate citizenry for today’s and tomorrow’s world.
A parallel but very different body of research has examined websites in out-of-school contexts, primarily coming out of researchers influenced by the New Literacy Studies.  This scholarship explores popular, everyday, and out-of-school uses of websites.  It examines websites as vehicles for participating in what Gee (2000/2001) calls “affinity groups”-- globally distributed, temporary groups who affiliate with each other around a central topic or cause, but who may share little else in common.   Much of this work focuses on interactive websites such as chat rooms, fan fiction, and blogs (e.g. Black, 2005; Lam, 2004; Guzzetti & Gamboa, 2005).  As a whole, this work underscores how online texts differ from the traditional texts valued in school.

While this body of work has contributed a great deal to understandings of young people’s out-of-school literate lives, there are some important limitations.  They tend to look deeply at individual sites that are part of a single affinity group.  As is true in much of the work from the New Literacy Studies tradition, they tend not to deal in depth with how these sites support school-based literacies.  However, as Hull & Schultz (2002) pointed out, it is imperative to start applying the insights of such literacies to educational contexts.  
This project seeks to build on both of these bodies of work on in- and out-of-school uses of websites to look at how popular websites support many of the literacy practices we value in school, as well as how these sites raise some unique challenges that currently are not being addressed in educational contexts.
A Framework for Analyzing Popular Websites
To address this gap, this analysis examines a sample of popular websites among middle and high school aged students.  Over the past several years, I have collected a wide range of websites recommended by young people that they frequently use outside of school.   I call these websites “popular” not because of the number of young people who use them (although many of them have millions of fans), but rather because of how they are used in unofficial spaces for unofficial purposes (Alvermann, 2003), and therefore are often situated in opposition to the “official” work of schools.  For this analysis, I selected eight of these sites, four which are popular among boys and four which are popular among girls.  Unlike much of the work that has been done on popular websites, I focus on “traditional” websites, where the content is primarily created and/or mediated by a single entity, although there are usually some interactive pieces to all of these sites.  I chose to do so, because most of the sites that young people have shown me fit this mold.  The websites analyzed include:

· Stickdeath—a subversive site that depicts stick figures engaging in lewd and violent activities

· ArcadePod—a data base of free, online games

· Cash Money Records—a hiphop record label with information, songs, and images of their major artists
· Gamespot’s site for Grand Theft Auto: San Andreas—a site for information about a popular video game

· MTV—the official site for Music Television, a cable television station

· Alicia Keys Unplugged—a site sponsored by this popular musical artist’s record label

· Castle-in-the-Sky Sailor Moon—a fan site about the animé series Sailor Moon
· Seventeen Magazine—the online companion to the teen girl magazine
As is evident from this list, the sites included in this analysis represent a variety of affinity groups, ranging from games to music to animé.  Likewise, they include sites recommended by youth from a range of cultural and socioeconomic backgrounds.  In selecting these sites, I over sampled for sites recommended by students of color and lower socioeconomic class backgrounds—many of whom were seen in school as struggling readers—since the research literature contains few accounts of the online interests of these groups of young people.
These websites are analyzed drawing from work in critical discourse analysis and semiotics (Fairclough, 1995; Gee, 1999; Kress, 2000; Kress & Leeuwen, 1996).  This analytic perspective is interested in how multimodal aspects of sites (print, images, movement, sound, etc.) encode values and ideological stances of the websites and their participation in relationships of power.  From this perspective, the creation and use of texts is socially situated.  Thus, to understand texts is to understand how aspects such as grammar and layout serve to locate them within particular circumstances, to relate them to similar texts used in similar contexts, to position writers in relation to others, and to take action in the world.  

Within the larger project, I am developing a framework for analyzing websites that examines four primary areas: 1) relationships assumed between users & others, 2) connections to other texts & contexts, 3) moral orientations, and 4) valued discourse practices.  For this analysis, I focus on the second and fourth dimensions of this framework.  In particular, I examine five aspects of the websites including the use of genre, sentence length/complexity, vocabulary, modalities, and intertextuality.  I conducted two levels of analysis for each of the sites.  The broader level of analysis focused on each of the sites as a whole.  The closer level of analysis focused on just the homepage and two comparable content pages from each site.  (See Appendix A for a more detailed description of each site and the content pages used in this analysis).  Through these analyses, I demonstrate that there are many aspects of these sites that complement school-based literacy instruction.  I also point out key issues that are currently not being addressed in literacy education.
Genre, Syntax, and Vocabulary
One aspect of the websites that I examined was what primary genres of writing and other forms of representation they include.  As Table 1 illustrates, these sites incorporate a wide variety of genres.  Indeed, one site potentially engages users in multiple forms of narrative, exposition, and argumentation.  Many of these genres overlap with types of reading and writing found in secondary classrooms—such as biographies, news articles, critical reviews, personal narratives, and summaries.

Table 1: Genres incorporated in popular websites.
	Website
	Genres

	Stickdeath
	Narratives, Satires, Arguments, Commentaries, Descriptions, Arcade Games

	ArcadePod
	Reviews, Description, Narrative, Ratings, Arcade Games

	Cash Money
	Biographies, News articles, Historical Accounts, Songs, Music Videos, Discographies, Galleries, Arcade Games

	Gamespot: GTA San Andreas
	Reviews, News articles, Galleries, Instructions, Ratings

	MTV
	News articles, Reviews, Interviews, Q&A, Summaries, Narratives, Schedules, Biographies

	Alicia Keys
	Biographies, Journal, Q&A, Songs, News articles, Galleries

	Sailor Moon
	Summaries, Narratives, Descriptions, Instructions, Biographies, Q&A, Comparison

	Seventeen
	Quizzes, Polls, Ratings, Summaries, Instructions


In many cases these include extended segments of text (often accompanied by images and audio as well), as with the biography of the rap artist Baby from Cash Money Records (to see the Baby biography, go to http://www.cashmoney-records.com/main.asp, click on “The Artists,” then on “Baby”).  The biography begins, “When Brian ‘Baby’ Williams hit the music industry in 1997, neither the critics, fans, nor Baby himself ever imagined that the rap industry would have allowed him and the Cash Money Millionaires to play a significant role in the signature sound that is now known as the Dirty South.”  This segment continues in a seven paragraph biography of Baby’s life and his musical career.  As you can see from the introductory sentence, these sites also contain complex sentence structures and vocabulary, as well.
Indeed, each of the content pages of the sites included complex syntactical structures.  To get a sense of sentence complexity across the sites, I compared the range of sentence lengths and average sentence lengths for a comparable excerpt from each site.  As illustrated in Table 2, the sites include a wide range of sentence lengths and most of the sites contain quite lengthy sentences (some as long as 50+ words!).  For example, the introductory sentence to the Baby biography contains 49 words and has a complex clausal structure—including multiple dependent clauses, compound subjects, and various verb structures—that is grammatically correct by school-based standards.  It is not a run-on (which is often what people claim such sites include), but a well-crafted, sophisticated, grammatically sound sentence.
Table 2: Sentence lengths in popular websites.

	Website/Excerpt
	Range of Sentence Length
	Average Sentence Length

	Stickdeath (Hatemail)
	3-26 words
	17

	ArcadePod (N Game)
	4-27
	17

	Cash Money (Baby biography)
	19-49
	34

	Gamespot—GTA: San Andreas (Review)
	4-31
	16

	MTV (Madonna article)
	5-37
	20

	Alicia Keys (Biography)
	13-33
	26

	Sailor Moon (History)
	13-28
	17

	Seventeen (Hairstyle ideas)
	5-25
	13


In addition to complex sentence structures, all of the websites included high level vocabulary.  Table 3 includes examples of complex vocabulary from the content pages examined.  As is clear from this list of vocabulary, the words used in these sites are not simple; indeed, each of the sites draws from a wide range of specialized and high-utility vocabulary words.   For instance, in the Baby biography, readers have to deal with words such as significant, entrepreneur, amassed, and empire.  Keep in mind that this site was recommended to me by Devonte and several of his peers who were considered to be “poor readers” in school—yet those same children would spend hours pouring over this and other websites, figuring out how to deal with complicated vocabulary and syntactical structures along the way.
Table 3: Complex vocabulary in popular websites.
	Website/Excerpt
	Examples of Complex Vocabulary

	Stickdeath (PTC article)
	Distributed, hilarious, distinguishing, advised, interactive, dismemberment 

	ArcadePod (N Game Description)
	Dexterity, metabolism, unquenchable, propensity 

	Cash Money (Baby biography)
	Significant, amassed, entrepreneur, empire 

	GTA: San Andreas(Game review)
	Considerably, predecessor, extensive, stylistic 

	MTV (Madonna interview/news article)
	Self-referential, diatribe, paramount, segued, seamlessly 

	Alicia Keys (Biography)
	Prodigy, amidst, dominance, coupling, penning 

	Sailor Moon (Inside joke list)
	Transliteration, menacing, subliminal, parody 

	Seventeen (Holiday quiz)
	Etiquette, gesture, citing 


This disconnect between the reading performance of young people in school and online is perhaps even more striking when the language of the websites is compared with that commonly found in textbooks.  Since many of the websites contain biographies, I compared the Baby biography to the biographies Devonte and his peers are asked to read in school.   The American Nation (2000), a textbook commonly used in middle school social studies classes, includes a number of short biographies.  Each of the biographies in the text is quite short, usually only one paragraph compared to the extended seven paragraph biography found on the Cash Money Records site.  For example, the biography of César Chávez reads,
The son of a migrant farm worker, César Chávez attended more than 30 elementary schools.  In 1965, he organized the United Farm Workers among California farm workers.  He used nationwide boycotts of grapes, wine, and lettuce to pressure California growers into raising wages and improving working conditions.  (p. 820)

The entire César Chávez biography is 47 words, compared to the 49 word introductory sentence for the Baby biography.  Like the other biographies found throughout the textbook, the structure of each sentence in the César Chávez biography is quite simple, mainly including only one or two clauses, uncomplicated subjects, and simple verbs.  The vocabulary is relatively functional, with a few key content terms included, such as “migrant” and “boycott.”  
Yet, the same young people who are willing to struggle through the Baby biography, and similar texts found in popular websites,  are viewed as poor readers when asked to read simple texts such as the César Chávez biography in school.   This raises serious questions about the kinds of texts we ask young people to read in school and the importance of more complex texts found in popular websites for their literacy development.  Although some studies of youth’s online reading practices show that students do not actually read them word-by-word (Leu, 2005), in my observations of Devonte and his peers, they often read extended tracts of text like the Baby biography word-by-word once they found something of interest to them.  This challenges the popularly held belief that young people just jump around online and never “really” read anything extended.   In fact, this comparison illustrates that young people actually are more likely to have access to complex texts—in terms of length, syntax, and vocabulary—online than they are in their classrooms.
Multimodality and Intertextuality
Whereas an analysis of popular websites’ use of genre, syntax, and vocabulary illustrates how these sites support many of the values of school-based literacy instruction, I also investigated a few aspects of the websites that often are not addressed in-depth in educational contexts, including multimodality and intertextuality

Like all texts, websites are multimodal, meaning that they draw upon multiple systems of representation that include but exceed print.  As illustrated in Table 4, most of the sites included some combination of text, images, movement, and auditory modalities.  For instance, the Baby biography includes and image of the artist, extended text, music playing in the background, as well as easy access to other images, audio, and video clips of him and other artists’ performances of their music.   A reader of this text not only needs to navigate multiple genres, complex vocabulary, and sophisticated syntactical structures, but also must make meaning using multiple modes.
Table 4: Modalities used in popular websites.
	Website
	Print
	Images
	Movement
	Audio

	Stickdeath
	X
	X
	X
	X

	ArcadePod
	X
	X
	X
	X

	Cash Money
	X
	X
	X
	X

	Gamespot: GTA San Andreas
	X
	X
	X
	X

	MTV
	X
	X
	X
	X

	Alicia Keys
	X
	X
	X
	X

	Sailor Moon
	X
	X
	
	

	Seventeen
	X
	X
	
	


Likewise, the sites were all highly intertextual, meaning that they were deeply connected to other texts and contexts, including other media, events, and websites.  Table 5 includes examples of intertextual connections made through these sites.  For instance, on the Baby biography page, a number of references are made to events in the history of hiphop music and the Cash Money record label, other artists, and songs.  Readers can follow a number of hyperlinks to find out about other artists, the record label, watch videos, and listen to music.  The number of hyperlinks varies as the site is updated, but approximately 30 hyperlinks are available from the Baby biography page alone on a given day.  As Burbules (1997) points out, each hyperlink sets up a particular rhetorical relationship between the original page and what it is linking to.  Not only must readers negotiate a range of modalities, but must also be able to understand a range of references and relationships to other texts and contexts, as well.
Table 5: Intertextual connections in popular websites.
	Website
	Intertextual Connections

	Stickdeath
	Popular culture (television shows and music), media events (Iraq war), PTC newsletter

	ArcadePod
	Ninja philosophy/culture, comparisons to other games, free versions of console and arcade games

	Cash Money
	Songs, albums, individuals, prior events

	Gamespot—GTA: San Andreas
	GTA IV game, previous GTA games, media controversy over rating, movies that frame the game style

	MTV
	Musical artists & styles, albums and songs, TV shows, prior events

	Alicia Keys
	Albums and songs, life story, prior events, other musical artists

	Sailor Moon
	Television show, multiple versions of SM, Japanese fairy tales, references in the show to popular culture 

	Seventeen
	Products, television shows, trends/fashions


Discussion
These websites illustrate several key issues for literacy education.  First of all, these sites demonstrate the limitation of using websites solely to support existing literacy curricula.  While these sites do support many aspects of school based literacy practices, such as particular genres, complex syntax, and high level vocabulary, they also include aspects that exceed what is currently being stressed in school, such as multimodality and intertextuality.  We need to begin seriously addressing these issues both with young people and in teacher education contexts.  We can no longer treat reading as being solely about print or about the understanding of individual texts.  Rather, we need to address full range of modalities being used by young people.  Likewise, we need to help them understand the ways in which such texts are situated in relation to other texts and contexts.
This analysis also points out the limitation of framing websites solely as sources of information.  While certainly many of these sites include sections that are informational, this view renders invisible other aspects of websites, such as the affiliative nature of the texts.  By using these websites, young people are engaging in identity building activities and aligning themselves with particular affinity groups.  Likewise, some of the websites simply cannot be read as informational texts.  For instance if you tried to read stickdeath that way, it would read like a guide to becoming a sociopath! Rather, the site is about social commentary and critique as well as pushing the boundaries of freedom of speech.  
This analysis also points to the powerful intersections that exist between young people’s affinity groups and school-based literacy practices.  This intersection is rarely addressed in literacy education beyond vague notions of drawing on students’ interests. Affinity groups and related texts are incredibly motivating for engaging young people in reading and writing activities.  As I have observed with these and other websites, students who struggle with school-based reading and writing will devote hours to working through complex websites.  As scholars like Alvermann (2003) and Lankshear & Knobel (2003) have argued, we cannot merely celebrate these literacies; nor should we destroy the pleasures of popular culture.  However, they raise the need for schools to start helping kids to unpack what these texts do and how they do it.
Finally, this analysis raises the need to begin addressing the convergence of genres, modalities, and intertextuality to promote consumption.  In all of these websites, the inclusion of multiple genres, multiple modalities, and references to other texts and contexts are all used to position young people as consumers of particular products, whether it is CD’s, TV shows, or makeup.  This type of advertising is much more complicated than 60 second commercials, magazine ads, or even pop-ups.  Rather, these industries are building entire textual networks around products.  More than ever, this points to the need for attention to critical literacy in the classroom—a critical literacy that can deal with the complexities of this type of advertising.
It is not by chance that the very moment that we are seeing a rapid expansion of representational resources and complexity of literacy practices such as those used in popular websites, schools are being forced to adopt increasingly narrow views of what it means to be literate.  This institutional action pushes these literacies into unofficial spaces and renders them invisible.  Ultimately, it means that some young people gain access to them while others do not.  It is time for those of us involved in school-based literacy education to start addressing texts such as popular websites and to understand how they are shaping out students’ literate lives
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Appendix A
Website

	Website & Description
	Content Pages
	Description  of Content Pages

	Stickdeath 

http://www.stickdeath.com
This site includes a number of animations and games depicting stick people engaging in lewd and violent activities, along with a number of commentaries and responses defending the site.

	Hatemail (get off here!!!)


	This part of the site contains hate email and the web master’s responses.  The exchange (get off here!!!) I analyzed is with a parent whose child set stickdeath as the startup page in her web browser.  She (mistakenly) blames the webmaster for this.

	
	SD Dissed by the PTC
	This page is a response to a Parent Television Council article critiquing popular websites including stickdeath.  It includes a copy of the original article with commentary written on and around it.

	ArcadePod 

http://arcadepod.com/
This site is a database of free, online games.  It includes original games and online versions of console games.  In addition to the games themselves, it includes descriptions, ratings, and instructions for each game.
	N Game description
	This page provides a description and instructions for N Game, an arcade game based on “the way of the ninja.”

	
	ZipZaps Street Rally description
	This page includes a description and instructions for Street Rally, a car racing game.

	Cash Money Records

http://www.cashmoney-records.com
This is the official website of Cash Money Records, a hiphop record label.  It includes information, songs, and images of their major artists.
	Baby: the #1 Stunna
	This page contains a biography, photos, and discography for Brian “Baby” Williams, one of Cash Money’s top artists.

	
	Founding Ballers: How it all went down
	This page tells the story of how the record label was formed and its impact on the music industry.

	Gamespot’s site for Grand Theft Auto: San Andreas http://www.gamespot.com/ps2/action/gta4/index.html
This site is dedicated to the notorious game, Grand Theft Auto.  It includes reviews, news, cheats, guides, images, and videos of the game.
	GameSpot Review of GTA: San Andreas
	This provides a review of the game, including comparisons to previous GTA games, a description of the game story and play format, and connections to other media. 

	
	 “Confirmed: Sex minigame in PS2 San Andreas” T. Thorsen
	This news story discusses the controversy over an explicitly sexual minigame that was hidden in the PlayStation2 version of the game.

	MTV

http://www.mtv.com/
This is the official site for Music Television, a cable television station that broadcasts a number of shows, videos, and news segments directed at young people.
	Madonna: Dancing Queen, J. Vineyard
	This article discusses Madonna’s new album, Confessions on a Dance Floor.

	
	Laguna Beach Surf Club
	This part of the site includes information, photos, and videos from the show Laguna Beach, a show about the challenges and adventures faced by young people.

	Alicia Keys Unplugged

http://www.aliciakeys.net/host.html
This site provides information about the popular R&B artist, Alicia Keys.  It includes a biography, her online journal, news, music, and fan discussions.

	Biography
	This part of the site tells the story of Alicia Keys’s life and musical career.

	
	Journal (October 27, 2005 entry)
	Here, Alicia Keys writes about her thoughts and experiences as a popular musical artist.

	Castle-in-the-Sky Sailor Moon

http://www.geocities.com/Tokyo/5976/
This is a fan site for the animé series, Sailor moon, about a regular girl who has superpowers.  It includes episode summaries and transcripts; information about the history of the series, the voice actors, and the creator; and fan networks.
	About Noako Takeuchi
	This page includes a biography of Naoko Takeuchi, who wrote the original Sailor Moon comic books.

	
	Sailor Moon Inisde Joke List
	This page provides detailed descriptions of inside jokes and inside information found in the US/Canadian version of Sailor Moon.

	Seventeen Magazine

http://www.seventeen.com/
This is the online companion to the teen girl magazine Seventeen. It includes information about fashion, beauty, celebrities, and health.  
	Hair Ideas
	This part of the site includes images and instructions for doing your hair in a variety of contemporary fashions.

	
	How’s your holiday etiquette?
	This is one of a number of online quizzes you can take on the site.  It assesses readers’ manners in a variety of hypothetical holiday situations, such as gift giving, parties, and meals.


