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I.  Aims:  Learning from History

The aim of this course is to learn from history.  Specifically, we examine four periods of change in the history of U.S. education, and consider what those episodes teach us about what Americans have tried to achieve through education, and how such experiments have succeeded or failed.  


Ultimately the objective is for participants to incorporate these lessons into their own experiences as educators and educational leaders.  To that end students are asked to write four essays, each  of which focuses on different historical material and emphasizes a different kind of historical inquiry. It is my intent in assigning these essays to help students improve their abilities to appreciate history,  to understand historical ideas, to critique historical interpretations, and to formulate historical arguments.

II.  Content:  Idea and Practice
"When we call for education, we mean real education," W.E.B. DuBois declared in 1905.  "We believe in work.  We ourselves are workers, but work is not necessarily education.  Education is the development of power and ideal."  

With this statement, DuBois engaged central issues in the history of democracy and education. Since the common school reform movement of the 1830s, state systems of education have been justified by American ideals.  Educators and social leaders from a wide political spectrum have argued that universal, common education is essential for achieving principles of liberty, equality and republican government.  

And yet, these same principles were often directly contradicted by educational practice.  Despite the principle of religious freedom enunciated in the federal constitution, for example, most state schools in the nineteenth century were decidedly Protestant.  Catholic cultures were explicitly denigrated in textbooks and Catholic immigrants were treated as problems to be controlled and souls to be converted.  

Similarly, decades after the constitution guaranteed citizenship rights for former slaves, states developed laws intended to deprive African Americans of voting rights and shares of public school funds.  As late as the 1930s, many African American communities had to double-tax themselves to provide basic primary education, and few had access to education beyond the elementary level. 

What do we do with such historical contradictions? How do we think about their implications for educational ideals?  In this course we examine how educators have formulated and reformulated ideas of democracy and education over time. We also examine how schools have tried to put those ideas into practice.  One aim of this study is to understand the meaning of ideas in historical context. Another aim is to learn from past experience. 

In her study of Latino education in the United States, Victoria-Maria McDonald provides evidence of deculturation, exclusion, Americanization, segregation, and discrimination experienced in both mission and public schools by Latinos of diverse geographic origins and destinations.  She also documents strategies of resistance and self-determination pursued by Latino families, students and educators.  Similarly, in his study of African-American campaigns for social justice in Milwaukee, Jack Dougherty shows how different groups and generations of black leaders defined the struggle for civil rights in different ways.  

What role did educational ideals play in these struggles, and how do we end up thinking about the significance of such ideals in history?  Are they mere political conveniences?  Or, as DuBois declared, central to "real" education? In this course we examine such questions from the perspective of the past and explore the implications of our findings for the future.  

III.  Form:  Four Episodes

The course is divided into four sections, each of which covers a different period in U.S. history:



A.  Education before the Educational System, 1720 to 1830



B.  The Common School Ideal and Common School Reform, 1830 to 1890



C.  Progressive Education in Idea and Practice, 1890 to 1930



D.  Education, Americanization and Civil Rights, 1930 to 1990


For each section students are required to complete one written assignment.  


Reading assignments for the class are of several different kinds.  They include first-person essays and autobiographical accounts by leading historical figures and educational leaders such as Benjamin Franklin, Emma Willard, W.E.B. DuBois, and John Dewey.   They also include more informal first-person letters from more ordinary Americans such as pioneer school teachers of the 19th century West, African-Americans during Reconstruction, and Latino educators and students throughout U. S. history. Readings also include several secondary studies, such as Carl Kaestle's study of  the common school reform movement, from 1790 to 1860; Bryce Nelson's study of progressive school reform in early twentieth-century Seattle; and Jack Dougherty's study of African-American campaigns for equal education and social justice in Milwaukee during the twentieth century.  

IV.  Texts:  Primary and Secondary

Four books are required reading for the course.  Copies of these texts are available through the University Bookstore:


A.  Carl Kaestle, Pillars of the Republic (Hill and Wang, 1983).


B.  John Dewey, The School and Society (Chicago: University of Chicago, 1990).


C.  Bryce Nelson, Good Schools (Seattle: University of Washington, 1988).


D.  Jack Dougherty, More than One Struggle (Chapel Hill: UNC Press, 2004).


In addition, a number of article-length pieces and some excerpts from longer works are required reading for the course.  Copies of these items are provided as pdf. files on the course web-site: http://faculty.washington.edu/nbeadie/EdLPS%20530.html.  These readings include (but are not limited to):

E.  Benjamin Franklin, The Autobiography (New York: Vintage, 1990 [1789]).

F.  Emma Willard, "Address to the Public"


G.  W.E.B. DuBois, "Reconstruction and its Benefits;" excerpts, Dusk of Dawn
H.  excerpts from Victoria-Maria MacDonald, Latino Education in the U.S.

I.  John Dewey, excerpts from Democracy and Education
J.  "Report of the Committee of Ten," 1893; 
K.  "Cardinal Principles of Education," 1918

L.  “Brown vs. the Board of Education” 1954

Also required and available through the web-site are a number of primary documents and pieces of evidence that we will examine in class.   For a full listing of all readings assigned for the course see section IX of this syllabus.  
  

V.  Expectations:  Reading and Analysis

Students are expected to come to each class on time, to be familiar with the reading assigned for that class, and to have something thoughtful to say about what they've read.  As part of each class I will  provide some historical context for what we are reading.  In addition, for each class two or three students will be asked to take the lead in identifying what they find noteworthy in the primary evidence assigned for that class.  
Written assignments are also considered part of preparation for class discussion.  They are due at the beginning of the class session for which they are assigned.  There are four such essays assigned as part of the course.  Grades will be determined as follows: class participation, 15%; discussion leadership, 10%; autobiographical essay, 15%; historical essay, 20%; review essay, 20%; and historical argument, 20%.  For additional information on assignments and grading, see sections VII and VIII of this syllabus.  


To request academic accommodations due to a disability, please contact Disability Resources for Students, 448 Schmitz, 206-543-8924/V, 206-543-8925/TTY.  If you have a letter from Disability Resources for Students indicating you have a disability which requires academic accommodations, please present the letter to me so we can discuss the accommodations you might need in this class.

VI.  Course Schedule
A.  Education before the Educational System, 1720-1830




1.  Sep. 30 
Introductions





A.  Approaches to the History of Education





B.  Education as a Necessity of Life: The Colonial Period




Question:
What should we study in the history of education?



2.  Oct.  7
Education and Republican Culture




A.  Educational Ideas in the Life of Benjamin Franklin





B.  Independence and Virtue in early Female Education



Reading:
Franklin,  The Autobiography, Parts I-II, 3-90 (pdf)





Willard, "Address to the Public" (pdf)
Question:
What connected education and liberty in republican thought?

Assignment 1:
Autobiographical Essay


3.  Oct. 14
Education and Republican Practice




A.   Common Schools before Common School Reform




B.   Education and the Practice of Religious Liberty



Reading:
Kaestle, Pillars of the Republic, chap. 1-3, pp. 3-61





Kaestle, Tables 1-9 (pdf)






Documents from the Town of Lima 1 & 2 (pdf)






MacDonald, Latino Education, chap. 2, 31-53 (pdf).
Question:  
Where and how did education occur in early America?

B.  The Common School Ideal and Common School Reform, 1830-1890


4.  Oct. 21
The Common School Ideal and Common School Reform





A.  Universality and Pluralism, Equality and Citizenship




B.  Meritocracy and Americanization




Reading:
Kaestle, Pillars of the Republic, chap. 6-7, 62-181





Letters from Pioneer Teachers (pdf)





Rankin, Memoir (pdf)





Religion and Education (pdf)





Common School Laws (pdf)






Superintendents’ Reports (pdf)






Essays on Immigration (pdf)






Letters of Nathan Condol and Dewitt C. Allen (pdf)




Question: 
What justified state intervention in education?

NOTE: For this session you will be assigned the role of a particular historical actor and asked to consider the issues of common school reform from that perspective.



5.  Oct. 28
“Common” Schools in Social and Geographic Perspective





A.   Negative vs. Postive Liberty




B.   The Political Limits of “Common” 



Reading:
DuBois, "Reconstruction and Its Benefits" (pdf)
MacDonald, Latino Education, ch. 3, 55-92, (pdf).
Kaestle, chaps. 8-9, pp. 182-225.


Question: 
How do we explain the different histories of common school reform North and South?  



Assignment 2: Historical Essay
C.  Progressive Education in Idea and Practice, 1890-1930


6.  Nov. 4
Progressive Ideas I: Education and Social Democracy





A.  Social problems and the idea of progress






B.  Science and education

Reading:
Dewey, School and Society, Part I, pp. 6-29. 

Dewey, excerpts: Democracy and Education, (pdf)




DuBois, excerpts:  Dusk of Dawn, chaps. 1-4 (pdf)



Cubberley, Changing Conceptions, 49-68 (pdf)

Question:
What linked science and democracy in progressive thought?

7.  Nov.  11
Progressive Ideas II: Education and Social Efficiency

A.  Vocational Education and the Idea of Social Efficiency





B.  The changing meaning of the high school

Reading:
"Report of the Committee of Ten" (pdf)






"Cardinal Principles of Secondary Education" (pdf)






Anderson, “The Black Public High School” (pdf)

Cubberley, Public School Admin., 325-339 (pdf)
Question:
How did the meaning of the high school change in this era?


8. Nov. 18
Urban Progressivism in Practice




A.  Progressive reform in Seattle





B.  The politics of depoliticization




Reading:
Nelson, Good Schools






Mirel, “Progressive School Reform” (pdf)
Seattle School Reports and Documents 1 & 2 (pdf)




Question:
What happened to progressivism in Seattle?

Assignment 3:
Critical Analysis

D.  Education, Segregation, and Civil Rights, 1930-1990


9. Nov. 25
Education and Uplift









A.  The creation of segregation, North and South




B.  Jim Crow, racial covenants, land, and immigration law




Reading:
Walker, "Caswell County Training School" (pdf)






Dougherty, More than One Struggle, ch.1-3, 1-70.





Pak, exerpt from Wherever I Go, 9-42. 
MacDonald, Latino Education, ch 5, 117-123+ (pdf)


Brown vs. Board of Education (pdf)

Question:
What were the dilemmas and strategies of  Black, Asian and Latino leaders?
10.  Dec. 2
Education and Civil Rights



A.  De jure and de facto segregation




B.  The origins, terms and limits of school desegregation



Reading:
Dougherty, More than One Struggle, ch. 4-7, 71-202





Grant, “A Tragic Decision,” 134-156  (pdf) 
Question:
What were the goals and limits of desegregation?
11.  Dec. 9  
Dilemmas of education from Franklin to the present




A. Universality and pluralism; diversity and “choice”




B.  Conservation or change: multiple purposes of schools
Reading: 
Parents Involved in Community Schools (2007)

Alliance for Education, Amicus Brief
Seattle Desegregation Documents (pdf)
Guinier, “The Interest Divergence Dilemma” (pdf)
Labaree, “Public Goods, Private Goods” (pdf)
Mathews, “The Lack of a Public” (pdf)



Question:
Is there a public for public schools?
Due Mon. Dec. 14 
Assignment 4:
Historical Argument
Please note:
(pdf=items available through e-reserve system, UW Libraries.)

For more information on written assignments, see the next section of this syllabus.
VII.  Assignments:  Four Essays


A.  Essay 1:  A.  Essay 1:  Autobiographical essay
1.  Assignment:  Write a three-to-five page autobiographical essay in which you describe a lesson you've learned from experience.     

2.  Objectives:  The point of this essay is for you to get in touch with your own educational history, and thus to help you make sympathetic personal connections with the lives and thoughts of the historical actors about whom we'll be reading.  In addition, the assignment is intended to introduce the students in the course to the instructor. 

3.  Discussion: Benjamin Franklin was devoted to education.  In addition to becoming a statesman, he organized numerous educational institutions and became the leading American scientist of his day.  And yet Franklin had almost no formal schooling.  Instead he developed his skills and ideas by learning from experience and experiment.  What was an important learning experience in your life?

4.  Examples: Franklin's Autobiography.

5.  Standards of evaluation:  Elegance of essay; seriousness of effort; clarity in identifying and describing what has been learned from the experience.

6.  Due date: Oct 7.

B. Essay 2:  Historical Essay
1.  Assignment:  Assuming the perspective of the historical actor to which you’ve been assigned, write a four-page essay in response to the question:  “Was common school reform justified?” 

2.  Objectives: The point of this essay is to develop an appreciation of some of the issues of common school reform, and to wrestle with issues of historical context and perspective. 

3.  Discussion:  The common school reform movement established the foundation of the public education system in the United States.  In support of reform, educators and other leaders articulated a set of principles generally referred to as the common school ideal.  They argued that in order to achieve certain essential values of American society, such as liberty, civic equality, and republican government, state systems of tax-supported schooling were necessary.  What do you think?  Given the position  of the historical actor to which you’ve been assigned, was common school reform justified?  Why or why not?  Which of the reformers’ arguments are most compelling?  On what basis would the reform agenda get your support?  Be sure to support your points with reference to relevant primary and secondary sources.  Also, as part of your essay be sure to make clear your understanding of the main principles and ideas of common school reform.  

4. Sources: Kaestle, Tables 1-9, Documents from the Town of Lima, Common School Laws, Reports of State Superintendents of Public Instruction, Essays on Immigrantion, Letters from Pioneer Teachers, Rankin Memoir, Letters of Nathan Condol and DeWitt C. Allen, and documents from Victoria-Maria MacDonald, Latino Education in the United States. See also Carl Kaestle, Pillars of the Republic, chaps 6-7. 

5.  Standards of evaluation:  Clarity and coherence of argument; use of sources to support points; attention to historical perspective and context; insight into the main ideas and issues of common school reform. 

6.  Due date:  Oct. 28. 

C.  Essay 3:  Critical Analysis
1.  Assignment:  Write a five to seven-page analysis of Bryce Nelson's Good Schools. 

2.  Objectives:  The aim is two-fold: to learn from past experiments with progressivism; to practice identifying historical arguments and issues of interpretation in historians’ work. 

3.  Discussion:  Bryce Nelson identifies two phases in the history of progressive school reform in Seattle:  the first from 1901-1917, he describes as the flowering of progressivism in Seattle schools.  The second, from 1919-1930, involved the undoing of progress in Nelson's eyes. Write an essay in which you analyze Nelson’s account of what happened to progressive reform in Seattle.  Consider what you know about progressivism from other sources, including Jeffrey Mirel’s article, “Progressive School Reform in Comparative Perspective.”  Consider also your own knowledge and interests.   What do you make of Nelson's account of what happened in Seattle?  What perspectives do you bring to this case study?  What questions do these perspectives lead you to pose about the Seattle case?  What are the implications of those questions for what happened to progressivism in Seattle?  What would it have taken for things to turn out differently?  Pick one or two main points and follow them through.  Cite evidence and illustrations from the Nelson book and other sources to support your analysis.  

4.  Sources: Bryce Nelson's Good Schools and Jeffrey Mirel’s, “Progressive School Reform in Comparative Perspective.”  Also primary sources (i.e., Dewey, DuBois, Cubberley, Cardinal Principles, and Seattle documents). 

5.  Standards of evaluation:  Coherence of essay; grasp of Nelson's argument; depth of analysis; quality of questions; use of evidence and examples.

6.  Due date: November 18.

D.  Essay 4:  Historical Argument
1.  Assignment:  Write a five page essay in response to the question:  "Is the common school ideal still viable?" 

2.  Objectives:  The aim of this assignment is: 1) to assess the implications of U.S. educational history for the future; 2) to construct an argument grounded in historical evidence and understanding.

3.  Discussion: One way of posing a number of issues in education today is to ask whether the common school ideal is still viable.  This question requires two kinds of thinking.  First, it asks you to assess the significance of the common school ideal historically.  Second, it asks you to consider what the common school ideal means in current contexts.  What is the justification for state school systems today?  Is it still civic ideals?  Is a universal, common system of public schooling still necessary to pursue such ideals?  Why or why not?  Should we renew public commitment to a version of the ideal?  Why or why not?  What are the prospects of such renewal; the costs of failure?  How do they compare with other times in history?  Be sure to ground your argument in specific examples.
4.  Sources: To provoke your thinking, you may wish to refer to the articles by Guinier, Labaree, and Mathews as well as to other materials from the course. 

5.  Standards of evaluation:  Coherence of argument; connections to current contexts; validity of  historical claims; use of evidence; understanding of common school ideal; appreciation of differences and similarities between past and current contexts.

6.  Due date:  Dec. 14.
VIII.  Grading Rubric

Papers will be evaluated according to the “standards of evaluation” stated at the end of each paper description above.  Grades will be assigned as follows: 

3.9-4.0
In addition to a) satisfying all the requirements of the assignment; b) meeting a high standard of logical coherence; c) providing sound evidence in support of its argument; d) considering possible alternative points of view; and e) being well-written; this paper f) is exceptional in some way—exceptionally insightful, exceptionally well-argued or well-written, exceptionally thorough or creative.

3.6-3.8
This paper a) satisfies all the requirements of the assignment; b) meets a high standard of logical cohoerence; c) is well substantiated with evidence and examples; d) takes into account alternative points of view; and e) is well-written.

3.3-3.5
This paper addresses all the requirements of the assignment, but is problematic in at least one area, i.e. a) the argument is confused or confusing; b) the argument is not well-supported with evidence; c) the argument fails to consider obvious counterpoints; or d) the paper is not clearly written.

3.0-3.2
This paper fails to meet all the requirements of the assignment and/or is problematic in more than one area.

2.0-3.0
This paper fails to meet the requirements of the assignment.

The above grading rubric indicates the highest grades papers meeting the above criteria can receive.  A grade penalty will be imposed on late papers. This penalty places the paper in the next lowest grade range.  

Plagiarism, submitting someone else's words or ideas as your own work,  is serious academic offense. Cases of suspected  plagiarism will be referred to the Associate Dean for Academic Programs for adjudication. Possible penalties range from disciplinary warnings to dismissal from the university. //All students are expected to demonstrate academic integrity at all times, and to learn what constitutes plagiarism.// A useful definition of plagiarism can be found at: / 

http://depts.washington.edu/grading/issue1/honesty.htm#plagiarism
IX.  Citations for Readings on Course Web-site (in order of use)
A.  Education Before the Educational System, 1720-1830

1.  Benjamin Franklin, The Autobiography, Parts I and II (New York: Vintage, 1990 [1789]): 3-90. 
2.  Willard, Emma.  Address to the Public: A Plan for Improving Female Education.  (Middlebury, Vt.: J.W. Copeland, 1819.  Second edition, 1919.)
3.  Tables 1-9 from Carl Kaestle,  "Common Schools Before the 'Common School Revival,'" History of Education Quarterly 12 (Winter 1972):487-494.

4. Documents from the Town of Lima I: "Subscription, 1800" and "Constitution, 1801" from Minutes of the Charleston Congregational Society, Records of Lima Presbyterian Church, Lima, New York; "Excerpts from School Minutes, 1814-1824," Records of School District #4, Lima Historical Society, Lima, New York; "Indenture, 1815,” Warner Papers, Lima Historical Society, Lima, New York; and “Data on Rural District Schools, Lima, New York, 1825-1848," Nancy Beadie, “Tuition-Funding in Common Schools: Education Markets and Market Regulation in Nineteenth-Century New York, 1815-1850,” Social Science History 32 (1), 107-33. 
5.  Documents from the Town of Lima II:  Excerpts from Records of School District #4, Town Lima, Lima Historical Society, Lima, New York.  
6.  Victoria-Maria McDonald, Latino Education in the United States: A Narrated History, 1513-2000 (Palgrave/MacMillan, 2004), chapter 2, pp. 31-53.  
B.  The Common School Ideal and Common School Reform, 1830-1890
7. Letters of Pioneer Teachers: "Journeys West: Pioneer Teachers, 1848-1854," and "Letters of Cynthia M. Bishop and Martha Rogers" from Polly Welts Kaufman, Women Teachers on the Frontier (New Haven, CT: Yale University Press, 1984):52-3; 171-194.
8.  Rankin, Memoir:  Excerpts from Melinda Rankin, Twenty Years Among the Mexicans: A Narrative of Missionary Labor, reprinted in Victoria-Maria McDonald, Latino Education in the United States: A Narrated History, 1513-2000 (NY: Palgrave/MacMillan, 2004): 76-81.
9.  Religion and Education:  “Horace Mann answers the Rev. Hale Smith, 1847”;
“Petition of Detroit Catholics for School Funds, 1853”; “Michigan Bishop Samuel A. McCoskry’s Opposition to Catholic Petition”; reprinted in Sol Cohen, ed. Education in the United States: A Documentary History , Vol. II (NY: Random House, 1974): pp. 1154-57.  
10.  Common School Laws: “Preamble to the first legislation on schools, General Assembly of the State of Illinois,” 1825; "Report of the Joint Committee of the Pennsylvania Legislature," 1834;  and “Principles of a state system of education as laid out by the State Superintendent of Illinois,” 1860.”

11. Reports of State Supertintendents: “Governo Ablino Perez Calls for Public Education for New Mexico (1836);” “Michigan’s Superintendent of Schools, John Pierce, on the Importance of Common Schools (1837);” “Ohio School Superintendent Samuel Lewis Comments on the Public Schools (1838);” and “Horace Mann on the Duty of the Old Generation to the New (1846);” reprinted in Sol Cohen, ed. Education in the United States: A Documentary History , Vol. II (NY: Random House, 1974): pp. 1022-1029; 1095-1099.

12.  Essays on Immigration: “Concern for Americanization of the Immigrant in the West (1836);”  “Calvin Stowe on the Americanization of the Immigrant (1836);” “The President of Middlebury College (VT.) on Schools and the Immigrant (1849);” and “An Editorial in ‘The Massachusetts Teacher’ on the Irish Immigrant (1851);” reprinted in Sol Cohen, ed. Education in the United States: A Documentary History , Vol. II (NY: Random House, 1974): 991-4.

13.  Letters of Nathan Tappan Condol and DeWitt C. Allen: “Teachng the Freed People: Selected letters from Nathan Tappan Condol to George Whipple, 1864-1866;” and “Fighting School Segregation in the North: Entering Geneva Classical and Union School, 1870;” reprinted in Kathryn Grover, Make a Way Somehow: African-Americans in Geneva, New York 1790-1865  (Geneva, NY: Geneva Historical Society and the Strong Museum, 1991): 54-8.

14.  W.E.B. DuBois,  "Reconstruction and Its Benefits," American Historical Review 15:4 (July, 1910):781-99.
15.  Victoria-Maria McDonald, Latino Education in the United States: A Narrated History, 1513-2000 (Palgrave/MacMillan, 2004), chapter 3, pp. 55-92.
C.  Progressive Education in Idea and Practice, 1890-1930
16.  John Dewey, excerpt from Democracy and Education (New York: Free Press, 1944;  Original edition, 1916): 1-9; and 69-99.

17.  Excerpts from W.E.B. DuBois, Dusk of Dawn (New Brunswick, N.J.: Transaction, 1984; Original edition, 1940):3-96.
18.  Ellwood P. Cubberley, excerpt from Changing Conceptions of Education (Boston: Houghton Mifflin, Co, 1909): 49-68.

19. "Report of the Committee of Ten," National Council of Education, 1893.

20. "Cardinal Principles of Secondary Education," Department of the Interior, Bureau of Education, 1918.

21. James Anderson, “The Black Public High School and the Reproduction of Caste in the Urban South, 1880-1935,” excerpt from The Education of Blacks in the South, 1860-1935.  (Chapel Hill: University of North Carolina Press, 1988): 186-237.
22.  Ellwood P. Cubberley, excerpt from Public School Administration (Boston: Houghton Mifflin, 1916): 325-339.

23.  Jeffrey Mirel, “Progressive School Reform in Comparative Perspective,” in Plank and Ginsburg, “Southern Cities, Southern Schools,” (Westport,  CT: Greenwood, 1990): 151-174.

24.  Seattle School Reports and Documents: Excerpts from The First Annual Report of the City Superintendent, Seattle, Washington Territory, 1884-5; The Triennial Report of the Public Schools, Seattle, Washington, 1921-24; Seattle Grade Club Magazine, Souvenir N.E.A. Convention Number, 1927; “Letter from Josephine Preston, February 18, 1916;” excerpt from “Seattle School Bulletin, November, 1919;” and excerpt from the “Triennial Report of the Public Schools, Seattle, Washington, 1924-7.” 
D.  Education, Americanization and Civil Rights, 1930-1990

25.  Vanessa Siddle Walker, “Caswell County Training School, 1933-1969: Relationships between Community and School,” Harvard Educational Review 63: 2 (Summer 1993):161-182. 
26.  Yoon K. Pak, excerpt from Wherever I Go, I will Always Be a Loyal American: Schooling Seattle’s Japanese Americans during World War II (NY: Routledge, 2002): 9-42.  
27.  Victoria-Maria McDonald, Latino Education in the United States: A Narrated History, 1513-2000 (Palgrave/MacMillan, 2004), chapter 5, pp. 117-166.
28. “Brown et. al. v. Board of Education of Topeka et. al.,” United States Reports, Vol. 347 U.S. 483, United States Supreme Court.
29.  Gerald Grant, “A Tragic Decision,” Hope and despair in the American City:  Why there are no bad schools in Raleigh (Cambridge, MA: Harvard University, 2009): 134-156.
30.  Parents Involved in Community Schools v. Seattle School District No. 1, 551 U.S. 701 (2007), Syllabus.
31.  Parents Involved in Community Schools v. Seattle School District No. 1, Brief of Amici Curiae, Alliance for Education, Municipal League of King County, Mayor and Former Mayors of Seattle, and Former Seattle School Board Members, In Support of Respondents (2007).
32.  Seattle Desegregation Documents: “Letter from the Office of the Mayor, City of Seattle, May 20, 1977;” “Resolution 1977-8, Definition of Racial Imbalance, June 8, 1977;” “Save Our Neighborhood Schools” brochure;  and “Affidavit of D. Ryan Hixenbaugh, January, 22, 1979.”  
33.  Lani Guinier, “From Racial Liberalism to Racial Literacy: Brown v. Board of Education and the Interest-Divergence Dilemma,” Journal of American History (June 2004): 92-118.
34.  Labaree, “Public Goods, Private Goods: The American Struggle Over Educational Goals,” American Educational Research Journal 34:1 (Spring, 1997): 39-81.

35.  David Mathews, “The Lack of a Public for Public Schools,” Phi Delta Kappan (June, 1997):741-3.
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