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obligations; because embezzlement and pillage from chil-
dren and descendants are as criminal as the same offences

when perpetrated against contemporaries.

Eleventh Annual Report (1847)
g

In the Eleventh Repdrt Mann argues the power of
universal education to redeem the state from every
mapner of social vice and aﬁ.u&nw “Having proved, then,
in former Reperts; by the testimony of wise and skilled
men, that disease may be supplanted by health, bodily
pain by enjoyment, and premature death by length of
life, merely by the knowledge and practice of a few
great physiological principles, . . . I propose to myself,
in the residue of this Report, the still more delightful
task of showing, by proofs equally unexceptionable and
convincing, that the great body of wvices and crimes
which now sadden and torment the community, may
be dislodged and driven out from amongst us, by such
improvements in our present Gommon School syste
as we are abundantly able immediately to make.” No-
where is the faith derived from phrenology and from
his own Christian moralism more apparent than in this
report. It is here that education becomes truly the
“centre and circumference” of the “wheel of Progress.”

Twelfth Annual Report (1848)

The Twelfth Report is Mann’s summing-up; he
wrote it after having won a seat in the United States
Congress. It is also far and away the most inclusive and
searching of the twelve documents. In it Mann draws
together all of the themes of his earlier reports into
one great credo of public education. The following
pages include excerpts from each major section of his
discussion as well as his lengthy commentary on the
relation of church, state, and public school in a free
society.

Under the Providence of God, our means of education are
the grand machinery by which the “raw material” of human
nature can be worked up into inventors and discoverers,
into skilled artisans and scientific farmers, into scholars
and jurists, into the founders of benevolent institutions, and
the great expounders of ethical and theological science. By
means of early educatien, those embryos of talent may
be quickened, which will solve the difficult problems of
political and economical law; and by them, too, the genius
may be kindled which will blaze forth in the Poets of Hu-
manity. Our schools, far more than they have done, may
supply the Presidents and Professors of Colleges, and Super-
intendents of Public Instruction, all over the land; and
send, not only into our sister states, but across the Atlantic,
the men of practical science, to superintend the construction
of the great works of art. Here, too, may those judicial
powers be developed and invigorated, which will make legal
principles so clear and convincing as to prevent appeals to
force; and, should the clouds of war ever lower over our
country, some hero may be found,—the nursling of our
schools, and ready to become the leader of our armies,—that
best of all heroes, who will secure the glories of a peace, un-

79




R )

8o THE REPUBLIC AND THE SCHOOL

stained by the magnificient murders of the battle-field. . . .

Without undervaluing any other human agency, it may be
safely affirmed that the Common School, improved and ener-
gized, as it can easily be, may become the most effective and
benignant of all the forces of civilization. Two reasons sus-
tain this position. In the first place, there is a universality in
its operation, which can be affirmed of no other institution
whatever. If administered in the spirit of justice and con-
ciliation, all the rising generation may be brought within
the circle of its reformatory and elevating influences. And,
in the second place, the materials upon which it operates
are so pliant and ductile as to be susceptible of assuming
a greater variety of forms than any other earthly work of
the Creator. The inflexibility and ruggedness of the oak,
when compared with the lithe sapling or the tender germ,
are but feeble emblems to typify the docility of childhood,
when contrasted with the obduracy and intractableness of
man. It is these inherent advantages of the Common School,
which, in our own State, have produced results so striking,
from a system so imperfect, and an administration so feeble.
In teaching the blind, and the deaf and dumb, in kindling
the latent spark of intelligence that lurks in an idiot’s mind,
and in the more holy work of reforming abandoned and
outcast children, education has proved what it can do, by
glorious experiments. These wonders, it has done in its in-
fancy, and with. the lights of a limited experience; but,
when its faculties shall be fully developed, when it shall
be trained to wield its mighty energies for the protection of
society against the giant vices which now invade and tor-
ment it;—against intemperance, avarice, war, slavery, big-
otry, the woes of want and the wickedness of waste,—then,
there will not be a height to which these enemies of the race
can escape, which it will not scale, nor a Titan among them
all, whom it will not slay. :

I proceed, then, in endeavoring to show how the true
business of the schoolroom connects itself, and becomes
identical, with the great interests of society. The former is
the infant, immature state of those interests; the latter, their
developed, adult state. As “the child is father to the man,”
so may the training of the schoolroom expand into the insti-
tutions and fortunes of the State.

o
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PHYSICAL EDUCATION

In the worldly prosperity of mankind, Health and
Strength are indispensable ingredients. Reflect, for a mo-
ment, what an inroad upon the comfort of a family and its
means of support, is a case of chronic sickness or debility,
in a single one of its members. Should a farmer contract to
support, and to continue to pay, his laborer, or a manu-
facturer his operative, whether able or unable to work, they
would demand a serious abatement of wages, as a premium
for the risk. But, whatever drawback a sick member would
be to the pecuniary prosperity of a family, or a sick laborer
to that of an employer bound to support him, just such a
drawback is a sick or disabled member of the community
to the financial prosperity of the State to which he belongs.
The amount of loss consequent upon such sickness or dis-
ability may not be drawn out of the public treasury, but it
is subtracted from the common property of the State, in a
way still more injurious than if the same amount of gold
were taken from the public coffers by warrant of the execu-
tive. Money, so taken, would be transferred to another
hand. It would still exist. But the want of health and
strength is a dead loss to the community; and, whenever
the next valuation is taken, there will be a corresponding
deficit in the aggregate of national property. Hence, every
citizen, as such, is pecuniarily interested in the health and
strength of all his fellow-citizens. It is right, therefore, that
he should look upon them all, not only as a benevolent
and Christian man would do, pitying and succoring their
misfortunes; but he should look upon them, also, as a man
of business;—as one who contributes, or is bound to contrib-
ute, to a reserved fund, from which all the non-producing
sick and valetudinary are supported. . . .

Now modern science has made nothing more certain, than
that both good and ill health are the direct result of causes,
mainly within our own control. In other words, the health
of the race is dependent upon the conduct of the race. The
health of the individual is determined primarily by his par-
ents; secondarily, by himself. The vigorous growth of the
body, its strength and its activity, its powers of endurance,
and its length of life, on the one hand; and dwarfishness,
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sluggishness, infirmity, and premature death, on the other,
are NE the subjects of unchangeable laws. These laws are
ou.d.w_umm of God; but the knowledge of them is left to our
diligence, and the observance of them to our free agency.
These laws are very few; they are so simple that all can un-
derstand them, and so beautiful that the pleasure of contem-
plating them, even independent of their utility, is a tenfold
reward for all the labor of their acquisition. The laws, I
repeat, are few. The circumstances, however, under which
they are to be applied, are exceedingly various and compli-
cated. These circumstances embrace the almost infinite
varieties of our daily life;—exercise and rest; sleeping and
watching; eating, drinking, and abstinence; the affections
and passions; exposure to vicissitudes of temperature, to
dryness and humidity, to the effluvia and exhalations of dead
animal or decaying vegetable matter;—in fine, they embrace
all cases where excesses, indiscretions, or exposures, may in-
duce disease; or where exercise, temperance, cleanliness, and
pure air, may avert it. Hence it would be wholly impossible
to write out any code of “Rules and Regulations,” appli-
cable to all cases. So, too, the occasions for applying the laws
to new circumstances recur so continually that no man can
have a Mentor at his side, in the form of a physician or
physiologist, to direct his conduct in new emergencies. Even
the most favored individual, in ninety-nine cases in a
hundred, must prescribe for himself. And hence the uncom-
promising necessity that all children should be instructed in
these laws; and not only instructed, but that they should
receive such a training, during the whole course of pupilage,
as to enlist the mighty forces of habit on the side of obedi-
ence; and that their judgment also should be so developed
and matured that they will be able to discriminate between
different combinations of circumstances, and to adapt, in
each-case, the regimen to the exigency. . . .

My general conclusion, then, undet this head, is, that it
is the duty of all the governing minds in society,—whether
in office or out of it,—to diffuse a knowledge of these beauti-
ful and beneficent laws of health and life, throughout the
length and breadth of the State;—to popularize them; to
make them, in the first place, the common acquisition of all,
and, through education and custom, the common inherit-
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ance of all; so that the healthful habits naturally growing
out of their observance, shall be inbred in the people; exem-
plified in the personal regimen of each individual; incor-
porated into the economy of every household; observable in
all private dwellings, and in all public edifices, especially

“in those buildings which are erected by capitalists for the

residence of their work-people, or for renting to the poorer
classes; obeyed, by supplying cities with pure water; by pro-
viding public baths, public walks, and public squares; by
rural cemeteries; by the drainage and sewerage of populous
towns, and in whatever else may promote the general salu-
brity of the atmosphere;—in fine, by a religious observance
of all those sanitary regulations with which modern science
has blessed the world.

For this thorough diffusion of sanitary intelligence, the
Common School is the only agency. It is, however, an ade-
quate agency. Let Human Physiology be introduced as an
indispensable branch of study into our Public Schools; let
no teacher be approved who is not master of its leading
principles, and of their applications to the varying circum-
stances of life; let all the older classes in the schools be
regularly and rigidly examined upon this study by the school
committees, and a speedy change would come over our per-
sonal habits, over our domestic usages, and over the public
arrangements of society. Temperance and moderation would
not be such strangers at the table. Fashion, like European
sovereigns, if not compelled to abdicate and fly, would be
forced to compromise for the continued possession of her
throne, by the surrender to her subjects of many of their
natural rights. A sixth order of architecture would be
invented,—the Hygienic,—which, without subtracting at all
from the beauty of any other order, would add a new
element of utility to them all. The “Health Regulations” of
cities would be issued in a revised code,—a code that would
bear the scrutiny of mnmnnnmww as the result and reward
of all, a race of men and wotmen, loftier in stature, firmer
in structure, fairer in form, and better able to perform the
duties and bear the burdens of life, would revisit the nmﬂ@
The minikin specimens of the race, who now go on dwi
ling and tapering from parent to child, would redscend to
manhood and womanhood. Just in proportion as the laws
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of health and life were discovered and obeyed, would pain,
disease, insanity, and untimely death, cease from among
men. Consumption would remain; but it would be consump-
tion in the active sense.

HZ,HHH.H.HO.HC.PF EDUCATION, AS A
MEANS OF REMOVING POVERTY,
AND SECURING ABUNDANCE

Another cardinal object which the government of Massa-
chusetts, and all the influential men in the State should
propose to themselves, is the physical well-being of all the
people,—the sufficiency, comfort, competence, of every in-
dividual, in regard to food, raiment, and shelter. And these
necessaries and conveniences of life should be obtained by
each individual for himself, or by each family for them-
selves, rather than accepted from the hand of charity, or
extorted by poor-laws. It is not averred that this most de-
sirable result can, in all instances, be obtained; but it is,
nevertheless, the end to be aimed at. True statesmanship
and true political economy, not less than true philanthropy,
present this perfect theory as the goal, to be more and more
closely approximated by our imperfect practice. The desire
to achieve such a result cannot be regarded as an unreason-

- e ambition; for, though all mankind were well-Ie
and well-housed, t i i

According to the European theory, men are divided into
classes,—some to toil and earn, others to seize and enjoy.
According to the Massachusetts theory, all are to have an
equal chance for earning, and equal security in the enjoy-
ment of what they earn. The latter tends to equality of
condition; the former to the grossest inequalities. Tried by
any Christian standard of morals, or even by any of the
better sort of heathen standards, can any one hesitate, for a
moment, in declaring which of the two will produce the
greater amount of human welfare; and which, therefore, is
the more comformable to the Divine will? The European
theory is blind to what constitutes the highest glory, as well
as the highest duty, of a State. . ..

I suppose it to be the universal sentiment of all those who

¢ but half-"
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mingle any ingredient of benevolence with their notions on
Political Economy, that vast and overshadowing private for-
tunes are among the greatest dangers to which the happiness
of the people in a republic can be subjected. Such fortunes
would create a feudalism of a new kind; but one more op-
pressive and unrelenting than that of the Middle Ages.
The feudal lords in England, and on the continent, never
held their retainers in a more abject condition of servitude,
than the great majority of foreign manufacturers and capi-
talists hold their operatives and laborers at the present day.
The means employed are different, but the similarity in
results is striking. What force did then, money does now.
The villein of the Middle Ages had no spot of earth on
which he could live, unless one were mawzﬁnm to him by his
lord. The operative or laborer of the present day has no em-
ployment, and therefore no bread, unless the capitalist
will accept his services. The vassal had no shelter but such
as his master provided for him. Not one in five thousand
of English operatives, or farm laborers, is able to build or
own even a hovel; and therefore they must accept such
shelter as Capital offers them. The baron prescribed his own
terms to his retainers; those terms were peremptory, and the
serf must submit or perish. The British manufacturer or
farmer prescribes the rate of wages he will give to his work-
people; he reduces these wages under whatever pretext he
pleases; and they too have no alternative but submission or
starvation. In some respects, indeed, the condition of the
modern dependant is more forlorn than that of the corre-
sponding serf class in former times. Some attributes of the
patriarchal relation did spring up between the lord and his
lieges, to soften the harsh relations subsisting between them.
Hence came some oversight of the condition of children,
some relief in sickness, some protection and support in the
decrepitude of age. But only in instances comparatively
few, have kindly offices smoothed the rugged relation be-
tween British Capital and British Labor. The children of
the work-people are abandoned to their fate; and, notwith-
standing the privations they suffer, and the dangers they
threaten, no power in the realm has yet been able to secure
them an education; and when the adult laborer is prostrated
by sickness, or eventually worn out by toil and age, the poor-
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house, which has all along been his destination, becomes
his destiny.

Now two or three things will doubtless be admitted to be
true, beyond all controversy, in regard to Massachusetts. By
its industrial condition, and its business operations, it is
exposed, far beyond any other state in the Union, to the
fatal extremes of overgrown wealth and desperate poverty.
Its population is far more dense than that of any other
state. It is four or five times more dense than the average of
all the other states, taken together; and density of popula-
tion has always been one of the proximate causes of social
inequality. According to population and territorial extent,
there is far more capital in Massachusetts,—capital which is
movable, and instantaneously available,—than in any other
state in the Union; and probably boih these qualifications
respecting population and territory could be omitted with-
out endangering the truth of the assertion. It has been re-
cently stated, in a very respectable public journal, on the
authority of a writer conversant with the subject, that, from
the last of June, 1846, to the 1st of August, 1848, the amount
of money invested, by the citizens of Massachusetts, “in
manufacturing cities, railroads, and other improvements,” is
“fifty-seven millions of dollars, of which more than fifty has
been paid in and expended.” The dividends to be received
by the citizens of Massachusetts from June, 1848, to April,
1849, are estimated, by the same writer, at ten millions, and
the annual increase of capital at “little short of twenty-two
millions.” If this be so, are we not in danger of naturalizing
and domesticating among ourselves those hideous evils
which are always engendered between Capital and Labor,
when all the capital is in the hands of one class, and all the
labor is thrown upon another?

Now, surely, nothing but Universal Education can count-
er-work this tendency to the domination of capital and the
servility of labor. If one class possesses all the wealth and
the education, while the residue of society is ignorant
and poor, it matters not by what name the relation between
them may be called; the latter, in fact and in truth, will be
the servile dependants and subjects of the former. But if
education be equably diffused, it will draw property after
it, by the strongest of all attractions; for such a thing never
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did happen, and never can happen, as that an intelligent
and practical body of men should be permanently poor.
Property and labor, in different classes, are essentially an-
tagonistic; but property and labor, in the same class, are
essentially fraternal. The people of Massachusetts have, in
some degree, appreciated the truth, that the :nmxwavumm
prosperity of the State,—its comfort, its competence, its
general intelligence and virtue,—is attributable to the edu-
cation, more or less perfect, which all its people have re-
ceived; but are they sensible of a fact equally important?—
namely, that it is to this same education that two thirds of
the people are indebted for not being, to-day, the vassals
of as severe a tyranny, in the form of capital, as the lower
classes of Europe are bound to in the form of brute force.

Education, then, beyond all other devices of human
origin, is the great equalizer of the conditions of men—the
balance-wheel of the social machinery. I do not here mean
that it so elevates the moral nature as to make men disdain
and abhor the oppression of their fellow-men. This idea
pertains to another of its attributes. But I mean that it gives
each man the independence and the means, by which he
can resist the selfishness of other men. It does better than
to disarm the poor of their hostility towards the rich; it
prevents being poor. Agrarianism is the revenge of poverty
against wealth. The wanton destruction of the property of
others,—the burning of hay-ricks and corn-ricks, the demo-
lition of machinery, because it supersedes hand-labor, the
sprinkling of vitriol on rich dresses,—is only agrarianism
run mad. Education prevents both the revenge and the
madness. On the other hand, a fellow-feeling for one’s class
or caste is the common instinct of hearts not wholly sunk in
selfish regards for person, or for family. The spread of edu-
cation, by enlarging the cultivated class or caste, will open
a wider area over which the social feelings will expand;
and, if this education should be universal and complete, it
would do more than all things else to obliterate factitious
distinctions in society.

The main idea set forth in the creeds of some political
reformers, or revolutionizers, is, that some people are poor
because others are rich. This idea supposes a fixed amount
of property in the community, which, by fraud or force, or
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arbitrary law, is unequally divided among men; and the
problem presented for solution is, how to transfer a portion
of this property from those who are supposed to have too
B:a?. to those who feel and know that they have too little.
At this point, both their theory and their expectation of
reform stop. But the beneficent power of education would
not be exhausted, even though it should peaceably abolish
all the miseries that spring from the coéxistence, side by
side, of enormous wealth and squalid want. It has a higher
function. Beyond the power of diffusing old wealth, it has
the prerogative of creating new. It is a thousand times more
Ena.mm?m than fraud; and adds a thousand fold more to a
nation’s resources than the most successful conquests. Knaves
and robbers can obtain only what was before possessed by
others.! But education creates or develops new treasures,—
treasures not before possessed or dreamed of by any one. . . .
If a savage will learn how to swim, he can fasten a dozen”
pounds’ weight to his back, and transport it across a narrow
.1<Q.. or other body of water of moderate width. If he will
invent an axe, or other instrument, by which to cut down a
tree, he can use the tree for a float, and one of its limbs for
a mmm&@ and can thus transport many times the former
weight, many times the former distance. Hollowing out his
log, he will increase, what may be called, its tonnage,—or,
rather, its poundage,—and, by sharpening its ends, it will
.Qmmﬁw the water both more easily and more swiftly. Fasten-
ing several trees together, he makes a raft, and thus increases
the buoyant power of his embryo water-craft. Turning up
the ends of small poles, or using knees of timber instead
of straight pieces, and grooving them together, or filling up
the interstices between them, in some other way, so as to
make them water-tight, he brings his rude raft literally into
ship-shape. Improving upon hull below and rigging above,
he makes a proud merchantman, to be wafted by the winds
from continent to continent. But, even this does not content
the adventurous naval architect. He frames iron arms for
his ship; and, for oars, affixes iron wheels, capable of swift
revolution, and stronger than the strong sea. Into iron-
walled cavities in her bosom, he puts iron organs of massive
structure and strength, and of cohesion insoluble by fire.
Within these, he kindles a small volcano; and then, like a
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sentient and rational existence, this wonderful creation of
his hands cleaves oceans, breasts tides, defies tempests, and
bears its living and jubilant freight around the globe. Now,
take away intelligence from the ship-builder, and the steam-
ship,~—that miracle of human art,—falls back into a floating
log; the log itself is lost; and the savage swimmer, bearing
his dozen pounds on his back, alone remains.

And so it is, not in one department only, but in the whole
circle of human labors. The annihilation of the sun would
no more certainly be followed by darkness, than the ex-
tinction of human intelligence would plunge the race at
once into the weakness and helplessness of barbarism. To
have created such beings as we are, and to have placed them
in this world, without the light of the sun, would be no
more cruel than for a government to suffer its laboring
classes to grow up without knowledge. . . .

For the creation of wealth, then,—for the existence of a
wealthy people and a wealthy nation,—intelligence is the
grand condition. The number of improvers will increase, as
the intellectual constituency, if I may so call it, increases.
In former times, and in most parts of the world even at the
present day, not one man in 2 million has ever had such a
development of mind, as made it possible for him to become
a contributor to art or science. Let this development pre-
cede, and contributions, numberless, -and of inestimable
value, will be sure to follow. That Political Economy, there-
fore, which busies itself about capital and labor, supply and
demand, interest and rents, favorable and unfavorable
balances of trade; but leaves out of account the element of
a wide-spread mental development, is nought but stupen-
dous folly. The greatest of all the arts in political economy
is, to change a consumer into a producer; and the next
greatest is to increase the producer’s producing power;—an
end to be directly attained, by increasing his intelligence. . . .

POLITICAL EDUCATION

The necessity of general intelligence,—that is, of educa-
tion, (for I use the terms as substantially synonymous; be-
cause general intelligence can never exist without general
education, and general education will be sure to produce
general intelligence,)—the necessity of general intelligence,
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under a republican form of government, like most other
very important truths, has become a very trite one. It is so
trite, indeed, as to have lost much of its force by its famili-
arity. Almost all the champions of education seize upon this
argument, first of all; because it is so simple as to be under-
stood by the ignorant, and so strong as to convince the
sceptical. Nothing would be easier than to follow in the
train of so many writers, and to demonstrate, by logic, by
history, and by the nature of the case, that a republican
form of government, without intelligence in the people,
must be, on a vast scale, what a mad-house, without super-
intendent or keepers, would be, on a small one;—the des-
potism of a few succeeded by universal anarchy, and anarchy
by despotism, with no change but from bad to worse. Want
of space and time alike forbid me to attempt any full de-
velopment of the merits of this theme; but yet, in the closing
one of a series of reports, partaking somewhat of the nature
of a summary of former arguments, an omission of this
topic would suggest to the comprehensive mind the idea of
incompleteness.

That the affairs of a great nation or state are exceedingly
complicated and momentous, no one will dispute. Nor will
it be questioned that the degree of intelligence that super-
intends, should be proportioned to the magnitude of the
interests superintended. He who scoops out a wooden dish
needs less skill than the maker of a steam-engine or a
telescope. The dealer in small wares requires less knowledge
than the merchant who exports and imports to and from all
quarters of the globe. An ambassador cannot execute his
functions with the stock of attainments or of talents suffi-
cient for a parish clerk. Indeed, it is clear, that the want of
adequate intelligence,—of intelligence commensurate with
the nature of the duties to be performed,—will bring ruin or
disaster upon any department. A merchant loses his intelli-
gence, and he becomes a bankrupt. A lawyer loses his in-
telligence, and he forfeits all the interests of his clients.
Intelligence abandons a physician, and his patients die, with
more than the pains of natural dissolution. Should judges
upon the bench be bereft of this guide, what havoc would
be made of the property and the innocence of men! Let this
counsellor be taken from executive officers, and the penalties
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due to the wicked would be visited upon the righteous,
while the rewards and immunities of the righteous would be
bestowed upon the guilty. And so, should intelligence desert
the halls of legislation, weakness, rashness, contradiction,
and error, would glare out from every page of the statute
book. Now, as a republican government represents almost
all interests, whether social, civil or military, the necessity
of a degree of intelligence adequate to the due administra-
tion of them all, is so self-evident, that a bare statement is
the best argument. T

But in the possession of this attribute of intelligence,
elective legislators will never far surpass their electors. By a
natural law, like that which regulates the equilibrium of
fluids, elector and elected, appointer and appointee, tend

-to the same level. It is not more certain that a wise and en-

lightened constituency will refuse to invest a reckless and
profligate man with office, or discard him if accidentally
chosen, than it is that a foolish or immoral constituency will
discard or eject a wise man. This law of assimilation, be-
tween the choosers and the chosen, results, not only from
the fact that the voter originally selects his representative
according to the affinities of good or of ill, of wisdom or of
folly, which exist between them; but if the legislator enacts
or favors a law which is too wise for the constituent to
understand, or too just for him to approve, the next election
will set him aside as certainly as if he had made open mer-
chandise of the dearest interests of the people, by perjury
and for a bribe. And if the infinitely Just and Good, in
giving laws to the Jews, recognized the “hardness of their
hearts,” how much more will an earthly ruler recognize the
baseness or wickedness of the people, when his heart is as
hard as theirs! In a republican government, legislators are
a mirror reflecting the moral countenance of their consti-
tuents. And hence it is, that the establishment of a repub-
lican government, without well-appointed and effcient
means for the universal education of the people, is the
most rash and fool-hardy experiment ever tried by man. Its
fatal results may not be immediately developed,—they may
not follow as the thunder follows the lightning,—for time is
an element in maturing them, and the calamity is too great
to be prepared in a day; but, like the slow-accumulating
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avalanche, they will grow more terrific by delay, and, at
length, though it may be at a late hour, will overwhelm
with ruin whatever lies athwart their path. It may be an
easy thing to make a Republic; but it is a very laborious
thing to make Republicans; and woe to the republic that
rests upon no better foundations than ignorance, selfishness,
and passion. Such a republic may grow in numbers and
in wealth. As an avaricious man adds acres to his lands,
so its rapacious government may increase its own dark-
ness by annexing provinces and states to its ignorant do-
main. Its armies may be invincible, and its fleets may strike
terror into nations on the opposite sides of the globe, at
the same hour. Vast in its extent, and enriched with all the
prodigality of nature, it may possess every capacity and op-
portunity of being great, and of doing good. But if such a
Republic be devoid of intelligence, it will only the more
closely resemble an obscene giant who has waxed strong in
his youth, and grown wanton in his strength; whose brain
has been developed only in the region of the appetites and
passions, and not in the organs of reason and conscience;
and who, therefore, is boastful of his bulk alone, and glories
in the weight of his heel and in the destruction of his arm.
Such a republic, with all its noble capacities for beneficence,
will rush with the speed of a whirlwind to an ignominious
end; and all good men of after-times would be fain to
weep over its downfall, did not their scorn and contempt
at its folly and its wickedness, repress ail sorrow for its
fate. . . .

However elevated the moral character of a constituency
may be; however well informed in matters of general sci-
ence or history, yet they must, if citizens of a Republic, un-
derstand something of the true nature and functions of the
government under which they live. That any one who is to
participate in the government of a country, when he be-
comes a man, should receive no instruction respecting the
nature and functions of the government he is afterwards to
administer, is a political solecism. In all nations, hardly ex-
cepting the most rude and barbarous, the future sovereign
receives some training which is supposed to fit him for the
exercise of the powers and duties of his anticipated station.
Where, by force of law, the government devolves upon the
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heir, while yet in a state of legal infancy, some regency, or
other substitute, is appointed, to act in his stead, until his
arrival at mature age; and, in the meantime, he is subjected
to such a course of study and discipline, as will tend to pre-
pare him, according to the political theory of the time and
the place, to assume the reins of authority at the appointed
age. If, in England, or in the most enlightened European
monarchies, it would be a proof of restored barbarism, to
permit the future sovereign to grow up without any knowl-
edge of his duties,—and who can doubt that it would be
such a proof,—then, surely, it would be not less a proof of
restored, or of never-removed barbarism, amongst us, to em-
power any individual to use the elective franchise, without
preparing him for so momentous a trust. Hence, the con-
stitution of the United States, and of our own State, should
be made a study in our Public Schools. The partition of the
powers of government into the three co-ordinate branches,—
legislative, judicial, and executive,—with the duties appro-
priately devolving upon each; the mode of electing or of ap-
pointing all officers, with the reason on which it was founded;
and, especially, the duty of every citizen, in a government of
laws, to appeal to the courts for redress, in all cases of alleged
wrong, instead of undertaking to vindicate his own rights
by his own arm; and, in a government where the people are
the acknowledged sources of power, the duty of changing
laws and rulers by an appeal to the ballot, and not by re-
bellion, should be taught to all the children until they are
fully understood.

Had the obligations of the future citizen been sedulously
inculcated upon all the children of this Republic, would the
patriot have had to mourn over so many instances, where
the voter, not being able to accomplish his purpose by vot-
ing, has proceeded to accomplish it by violence; where, agree-
ing with his fellow-citizens, to use the machinery of the
ballot, he makes a tacit reservation, that, if that machinery
does not move according to his pleasure, he will wrest or
break it? If the responsibleness and value of the elective
franchise were duly appreciated, the day of our State and
National elections would be among the most solemn and
religious days in the, calendar. Men would approach them,
not only with preparation and solicitude, but with the so-
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briety and solemnity, with which discreet and religious-
minded men meet the great crises of life. No man would
throw away his vote, through caprice or wantonness, any
more than he would throw away his estate, or sell his family
into bondage. No man would cast his vote through malice or
revenge, any more than a good surgeon would amputate a
limb, or a good navigator sail through perilous straits, under
the same criminal passions.

But, perhaps, it will be objected, that the constitution is
subject to different readings, or that the policy of different
administrations has become the subject of party strife; and,
therefore, if any thing of constitutional or political law is
introduced into our schools, there is danger that teachers
will be chosen on account of their affinities to this or that
political party; or that teachers will feign affinities which
they do not feel, in order that they may be chosen; and so
each schoolroom will at length become a miniature political
club-room, exploding with political resolves, or flaming out
with political addresses, prepared, by beardless boys, in
scarcely legible hand-writing, and in worse grammar.

With the most limited exercise of discretion, all apprehen-
sions of this kind are wholly groundless. There are different
readings of the constitution, it is true; and there are parti-
san topics which agitate the country from side to side; but
the controverted points, compared with those about which
there is no dispute, do not bear the propottion of one to a
hundred. And what is more, no man is qualified, or can be
qualified, to discuss the disputable questions, unless previ-
ously and thoroughly versed in those questions, about which
there is no dispute. In the terms and principles common to
all, and recognized by all, is to be found the only common
medium of language and of idea, by which the parties can
become intelligible to each other; and there, too, is the
only common ground, whence the arguments of the dispu-
tants can be drawn.

It is obvious, on the other hand, that if the tempest of
political strife were to be let loose upon our Common
Schools, they would be overwhelmed with sudden ruin. Let
it be once understood, that the schoolroom is a legitimate
theatre for party politics, and with what violence will hos-
tile partisans struggle to gain possession of the stage, and to
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play their parts upon it! Nor will the stage be the only scene
of gladiatorial contests. These will rage in all the avenues
that lead to it. A preliminary advantage, indispensable to ul-
timate success, will be the appointment of a teacher of the
true faith. As the great majority of the schools in the State
are now organized, this can be done only by electing a pru-
dential committee, who will make what he calls vo:anw_
soundness paramount to all other considerations of fitness.
Thus, after petty skirmishings among neighbors, the fierce
encounter will begin in the district’s primary assembly,—in
the schoolroom itself. This contest being over, the election of
the superintending, or town’s committee, must be deter-
mined in the same way, and this will bring together the
combustibles of each district, to burn with an intenser and
a more devouring flame, in the town meeting. It is very
possible, nay, not at all improbable, that the town :.Hw%.vm
of one political complexion, while a majority of the districts
are of the opposite. Who shall moderate the fury of these
conflicting elements, when they rage against each other; and
who shall save the dearest interests of the children from be-
ing consumed in the fierce combustion? If parents find that
their children are indoctrinated into what they call political
heresies, will they not withdraw them from the school; w:.m.
if they withdraw them from the school, will they not resist
all appropriations to support 2 school from which they de-
rive no benefit?

But, could the schools. themselves, survive these dangers
for a single year, it would be only to encounter others ma._
more perilous. Why should not the same infection that poi-
sons all the relations of the schoolroom, spread itself abroad,
and mingle with all questions of external organization and
arrangement? Why should not political hostility cause the
dismemberment of districts, already too small; or, what
would work equal injury, prevent the union of districts,
whose power of usefulness would be doubled by a combina-
tion of their resources? What better could be expected, than
that one set of school books should be expelled, and another
introduced, as they might be supposed, however remotely, to
favor one party or the other; or, as the authors of the books
might belong to one party or the other? And who could
rely upon the reports, or even the statistics of a committee,
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chosen by partisan votes, goaded on by partisan impulses,
and responsible to partisan domination; and this, too, with-
out any opportunity of control or check from the minority?
Nay, if the schools could survive long enough to meet the
crisis, why should not any and every measure be taken, either
to maintain an existing political ascendancy, or to recover
a lost one, in a school district, or in a town, which has even
been taken by unscrupulous politicians, to maintain or to
recover an ascendancy at the polls? Into a district, or into
a town, voters may be introduced from abroad, to turn the
scale. An employer may dismiss the employed, for their re-
fusal to submit to his dictation; or make the bread that is
given to the poor man’s children, perform the double office
of payment for labor to be performed, and of a bribe for
principle to be surrendered. And, beyond all this, if the
imagination can conceive any thing more deplorable than
this, what kind of political doctrines would be administered
to the children, amid the vicissitudes of party domination,—
their alternations of triumph and defeat? This year, under
the ascendancy of one side, the constitution declares one
thing: and commentaries, glosses, and the authority of dis-
tinguished names, all ratify and confirm its decisions. But
victory is a fickle goddess. Next year, the vanquished tri-
umph; and constitution, gloss, and authority, make that
sound doctrine, which was pestilent error before, and that
false, which was true. Right and wrong have changed sides.
The children must now join in chorus to denounce what
they had been taught to reverence before, and to reverence
what they had been taught to denounce. In the mean time,
those great principles, which, according to Cicero, are the
same at Rome and at Athens, the same now and forever;—
and which, according to Hooker, have their seat in the
bosom of God, become the fittest emblems of chance and
change.

Long, however, before this series of calamities would ex-
haust itself upon our schools, these schools themselves would
cease to be. The plough-share would have turned up their
foundations. Their history would have been brought to a
close.—a glorious and ascending history, until struck down
by the hand of political parricide; then, suddenly falling
with a double ruin,—with death, and with ignominy.
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But to avoid such a catastrophe, shall all teaching, rela-
tive to the nature of our government, be banished from our
schools; and shall our children be permitted to grow up in
entire ignorance of the political history of their country? In
the schools of a republic, shall the children be left without
any distinct knowledge of the nature of a republican govern-
ment; or only with such knowledge as they may pick up from
angry political discussions, or from party newspapers; from
caucus speeches, or Fourth of July orations,—the Apocrypha
of Apocrypha?

Surely, between these extremes, there must be a medium
not difficult to be found. And is not this the middle course,
which all sensible and judicious men, all patriots, and all
genuine republicans, must approve?—namely, that those
articles in the creed of republicanism, which are accepted
by all, believed in by all, and which form the common basis
of our political faith, shall be taught to all. But when the
teacher, in the course of his lessons or lectures on the funda-
mental law, arrives at a controverted text, he is either to
read it without comment or remark; or, at most, he is only
to say that the passage is the subject of disputation, and that
the schoolroom is neither the tribunal to adjudicate, nor
the forum to discuss it.

Such being the rule established by common consent, and
such the practice, observed with fidelity under it, it will
come to be universally understood, that political proselytism
is no function of the school; but that all indoctrination into
matters of controversy between hostile political parties is to
be elsewhere sought for, and elsewhere imparted. Thus, may
all the children of the Commonwealth receive instruction in
the great essentials of political knowledge,—in those ele-
mentary ideas without which they will never be able to in-
vestigate more recondite and debatable questions;—thus,
will the only practicable method be adopted for discovering
new truths, and for discarding,—instead of perpetuating,—
old errors; and thus, too, will that pernicious race of in-
tolerant zealots, whose whole faith may be summed up in
two articles,—that they, themselves, are always infallibly
right, and that all dissenters are certainly wrong—be ex-
tinguished,—extinguished, not by violence, nor by proscrip-
tion, but by the more copious inflowing of the light of truth.
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MORAL EDUCATION

Moral education is a primal necessity of social existence.
The unrestrained passions of men are not only homicidal,
but suicidal; and a community without a conscience would
soon extinguish itself. Even with a natural conscience, how
often has Evil triumphed over Good! From the beginning
of time, Wrong has followed Right, as the shadow the sub-
stance. As the relations of men became more complex, and
the business of the world more extended, new opportunities
and new temptations for wrong-doing have been created.
With the endearing relations of parent and child, came also
the possibility of infanticide and parricide; and the first
domestic altar that brothers ever reared was stained with
fratricidal blood. Following close upon the obligations to
truth, came falsehood and perjury, and closer still upon the
duty of obedience to the Divine law, came disobedience.
With the existence of private relations between men, came
fraud; and with the existence of public relations between
nations, came aggression, war, and slavery. And so, just in
proportion as the relations of life became more numerous,
and the interests of society more various and manifold, the
range of possible and of actual offences has been continually
enlarging. As for every new substance there may be a new
shadow, so for every new law there may be a new transgres-
sion. No form of the precious metals has ever been used
which dishonest men have not counterfeited; and no kind
of artificial currency has ever been legalized which rogues
have not forged. The government sees the evils that come
from the use of intoxicating drinks, and prohibits their sale;
but unprincipled men pander to depraved appetites, and
gather a harvest of dishonest profits. Instead of licensing
lotteries, and deriving a revenue from the sale of tickets, the
State forbids the mischievous traffic; but while law-abiding
men disdain to practice an illicit trade, knavish brokers, by
means of the prohibitidn itself, secure a monopoly of the
sales, and pocket the infamous gain. The government im-
poses duties on imported goods; smugglers evade the law,
and bring goods into the country clandestinely; or perjurers
swear to false invoices, and escape the payment of duty, and
thus secure to themselves the double advantage of increased
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sales, and enhanced profits upon what is sold. Science pre-
pares a new medicine to heal or alleviate the diseases of men;
crime adulterates it, or prepares, as a substitute, some cheap
poison that resembles it, and can be sold instead of it. A
benefactor of the race discovers an agent which has the mar-
vellous power to suspend consciousness, and take away the
susceptibility of pain; a villain uses it to rob men or pollute
women. Houses are built; the incendiary burns them, that
he may purloin the smallest portion of their goods. The press
is invented to spread intelligence; but libellers use it to give
wings to slander. And, so, throughout all the infinitely com-
plex and ramified relations of society, wherever there is a
right there may be a wrong; and wherever a law is made to
repress the wrong, it may be evaded by artifice or overborne
by violence. In fine, all means and laws designed to repress
injustice and crime, give occasion to new injustice and crime.
For every lock that is made, a false key is made to pick it;
and for every Paradise that is created, there is a Satan who
would scale its walls. . . .

Against these social vices, in all ages of the world, the ad-
monitions of good men have been directed. The moralist
has exposed their deformity in his didactic page; the satirist
has chastised them in his pungent verse; the dramatist has
held them up to ridicule on the mimic stage; and, to some
extent, the Christian minister has exhibited their gross re-
pugnancy to the character of a disciple of Jesus. Still they
continue to exist; and,—to say nothing of heathen nations,
—the moral condition of all Christendom is, in this respect,
like the physical condition of one of the nations that com-
pose it;—that extraordinary people, I mean, whose dwell-
ings, whose flocks, whose agriculture, whose merchandise, and
who, themselves, are below the level of the ocean; and
against them, at all times, this ocean rages, and lifts itself up;
and whenever or wherever it can find a breach, or make one,
it rushes in, and overwhelms men and their possessions in
one common inundation. Even so, like a weltering flood, do
immoralities and crimes break over all moral barriers, de-
stroying and profaning the securities and the sanctities of
life. Now, how best shall this deluge be repelled? What
mighty power, or combination of powers, can prevent its
inrushing, or narrow the sweep of its ravages?
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The race has existed long enough to try many experi-
ments for the solution of this greatest problem ever sub-
mitted to its hands; and the race has experimented, without
stint of time or circumscription of space, to mar or modify
legitimate results. Mankind have tried despotisms, mon-
archies, and republican forms of government. They have
tried the extremes of anarchy and of autocracy. They have
tried Draconian codes of law; and, for the lightest offences,
have extenguished the life of the offender. They have es-
tablished theological standards, claiming for them the sanc-
tion of Divine authority, and the attributes of a perfect and
infallible law; and then they have imprisoned, burnt, mas-
sacred, not individuals only, but whole communities at a
time, for not bowing down to idols which ecclesiastical au-
thority had set up. These and other great systems of meas-
ures have been adopted as barriers against error and guilt;
they have been extended over empires, prolonged through
centuries, and administered with terrible energy; and yet
the great ocean of vice and crime overleaps every embank-
ment, pours down upon our heads, saps the foundations
under our feet, and sweeps away the securities of social or-
der, of property, liberty, and life.

At length, these experiments have been so numerous, and
all of them have terminated so disastrously, that a body of
men has risen up, in later times, powerful in influence, and
not inconsiderable in numbers, who, if I may use a mercan-
tile phrase, would abandon the world as a total loss;—who
mock at the idea of its having a benevolent or even an in-
telligent Author or Governor; and who, therefore, would
give over the race to the dominion of chance, or to that of
their own licentious passions, whose rule would be more
fatal than chance.

But to all doubters, disbelievers. or despairers, in human
progress, it may still be said, there is onc experiment which
has néver yet been tried. It is an expcriment which, cven
before its inception, offers the highest authority for its ulti-
mate success. Its formula is intelligible to all; and it is as
legible as though written in starry letters on an azure sky.
It is expressed in these few and simple words:—“Train up a
child in the way he should go, and when he is old le will not
depart from it This declaration is positive. If the condi-
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tions are complied with, it makes no provision for a failure.
Though pertaining to morals, yet, if the terms of the direc-
tion are observed, there is no more reason to doubt the re-
sult, than there would be in an optical or a chemical ex-
periment.

But this experiment has never yet been tried. Education
has never yet been brought to bear with one hundredth part
of its potential force, upon the mnatures of children, and,
through them, upon the character of men, and of the race.
In all the attempts to reform mankind which have hitherto
been made, whether by changing the frame of government,
by aggravating or softening the severity of the penal code,
or by substituting a government-created, for a God-created
religion;—in all these attempts, the infantile and youthful
mind, its amenability to influences, and the enduring and
self-operating character of the influences it receives, have
been almost wholly unrecognized. Here, then, is a new
agency, whose powers are but just beginning to be under-
stood, and whose mighty energies, hitherto, have been but
feebly invoked; and yet, from our experience, limited and
imperfect as it is, we do know that, far beyond any other
earthly instrumentality, it is comprehensive and decisive. .

RELIGIOUS EDUCATION

.. . On this subject, I propose to speak with freedom and
plainness, and more at length than I should feel required
to do, but for the peculiar circumstances in which I have
been placed. It is matter of notoriety, that the views of the
Board of Education,—and my own, perhaps still more than
those of the Board,—on the subject of religious instruction
in our Public Schools, have been subjected to animadversion.
Grave charges have been made against us, that our purpose
was to exclude religion; and to exclude that, too, which is
the common exponent of religion,—the Bible,—from the
Common Schools of the State; or, at least, to derogate from
its authority, and destroy its influence in them. Whatever
prevalence a suspicion of the truth of these imputations may
have heretofore had, I have reason to believe that further
inquiry and examination have done much to disabuse the
too credulous recipients of so groundless a charge. Still,
amongst a people so commendably sensitive on the subject
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of religion, as are the people of Massachusetts, any suspicion
of irreligious tendencies, will greatly prejudice any cause,
and, so far as any cause may otherwise have the power of
doing good, will greatly impair that power.

It is known, too, that our noble system of Free Schools for
the whole people, is strenuously opposed;—by a few persons
in our own State, and by no inconsiderable numbers in some
of the other states of this Union;—and that a rival system
of “Parochial” or “Sectarian Schools,” is now urged upon
the public by a numerous, a powerful, and a well-organized
body of men. It has pleased the advocates of this rival sys-
tem, in various public addresses, in reports, and through
periodicals devoted to their cause, to denounce our system
as irreligious and anti-Christian. They do not trouble them-
selves to describe what our system is, but adopt a more sum-
mary way to forestall public opinion against it, by using
general epithets of reproach, and signals of alarm.

In this age of the world, it seems to me that no student of
history, or observer of mankind, can be hostile to the pre-
cepts and the doctrines of the Christian religion, or opposed
to any institutions which expound and exemplify them; and
no man who thinks, as I cannot but think, respecting the
enduring elements of character, whether public or private,
can be willing to have his name mentioned while he is liv-
ing, or remembered when he is dead, as opposed to religious
instruction, and Bible instruction for the young. In making
this final Report, therefore, I desire to vindicate my conduct
from the charges that have been made against it; and, so
far as the Board has been implicated in these ¢harges, to
leave my testimony on record for their exculpation. Indeed,
- on this point, the Board and myself must be justified or con-
demned together; for I do not believe they would have en-
abled me, by their annual reélections, to carry forward any
plan for excluding either the Bible or religious instruction
from the schools; and had the Board required me to execute
such a purpose, I certainly should have given them the earli-
est opportunity to appoint my successor. I desire, also, to
vindicate the system with which I have been so long and so
intimately connected, not only from the aspersion, but from
the suspicion, of being an irreligious, or anti-Christian, or an
un-Christian system. I know, full well, that it is unlike the
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systems which prevail in Great Britain, and in many of the
continental nations of Europe, where the Established Church
controls the education of the young, in order to keep itself
established. But this is presumptive evidence in its favor,
rather than against it.

All the schemes ever devised by governments, to secure
the prevalence and permanence of religion among the peo-
ple, however variant in form they may have been, are sub-
stantially resolvable into two systems. One of these systems
holds the regulation and control of the religious belief of
the people to be one of the functions of government, like
the command of the army or the navy, or the establishment
of courts, or the collection of revenues. According to the
other system, religious belief is a matter of individual and
parental concern; and, while the government furnishes all
practicable facilities for the independent formation of that
belief, it exercises no authority to prescribe, or coercion to
enforce it. The former is the system, which, with very few
exceptions, has prevailed throughout Christendom, for fif-
teen hundred years. Our own government is almost a soli-
tary example among the nations of the earth, where free-
dom of opinion, and the inviolability of conscience, have
been even theoretically recognized by the law. . .

The very terms, Public School, and Common School, bear
upon their face, that they are schools which the children of
the entire community may attend. Every man, not on the
pauper list, is taxed for their support. But he is not taxed
to support them as special religious institutions; if he were,
it would satisfy, at once, the largest definition of a Religious
Establishment. But he is taxed to support them, as a preven-
tive means against dishonesty, against fraud, and against vio-
lence; on the same principle that he is taxed to support
criminal courts as a punitive means against the same offences.
He is taxed to support schools, on the same principle that he
is taxed to support paupers; because a child without educa-
tion is poorer and more wretched than a man without bread.
He is taxed to support schools, on the same principle that
he would be taxed to defend the nation against foreign in-

, vasion, or against rapine committed by a foreign foe; because
the general prevalence of ignorance, superstition, and vice,
will breed Goth and Vandal at home, more fatal to the
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public well-being, than any Goth or Vandal from abroad.
And, finally, he is taxed to support schools, because they
are the most effective means of developing and training
those powers and faculties in a child, by which, when he
becomes a man, he may understand what his highest in-
terests and his highest duties are; and may be, in fact, and
not in name only, a free agent. The elements of a political
education are not bestowed upon any school child, for the
purpose of making him vote with this or that political party,
when he becomes of age; but for the purpose of enabling
him to choose for himself, with which party he will vote. So
the religious education which a child receives at school, is
not imparted to him, for the purpose of making him join
this or that denomination, when he arrives at years of dis-
cretion, but for the purpose of enabling him to judge for
himself, according to the dictates of his own reason and
conscience, what his religious obligations are, and whither
they lead. But if a man is taxed to support a school, where
religious doctrines are inculcated which he believes to be
false, and which he believes that God condemns; then he is
excluded from the school by the Divine law, at the same
time that he is compelled to support it by the human law.
This is a double wrong. It is politically wrong, because, if
such a2 man educates his children at all, he must educate
them elsewhere, and thus pay two taxes, while some of his
neighbors pay less than their due proportion of one; and it
is religiously wrong, because he is constrained, by human
power, to promote what he believes the Divine Power for-
bids. The principle involved in such a course is pregnant
with all tyrannical consequences. It is broad enough to sus-
tain any claim of ecclesiastical domination, ever made in
the darkest ages of the world. Every religious persecution,
since the time of Constantine, may find its warrant in it,
and can be legitimately defended upon it. If a man’s estate
may be taken from him to pay for teaching a creed which
he believes to be false, his children can be taken from him
to be taught the same creed; and he, too, may be punished
to any extent, for not voluntarily surrendefing both his
estate and his offspring. If his children can be compulsorily
taken and taught to believe a creed which the parent dis-
believes, then the parent can be compulsorily taken and
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made to subscribe the same creed. And, in regard to the ex-
tent of the penalties which may be invoked to compel con-
formity, there is no stopping-place between taking a penny
and inflicting perdition. It is only necessary to call a man’s
reason and conscience and religious faith, by the name of
recusancy, or contumacy, or heresy, and so to inscribe them
on the statute book; and then the non-conformist or dis-
senter may be subdued by steel, or cord, or fire; by anathema
and excommunication in this life, and the terrors of endless
perdition in the next. Surely, that system cannot be an
irreligious, an anti-Christian, or an un-Christian one, whose
first and cardinal principle it is, to recognize and protect
the highest and dearest of all human interests, and of all
human rights. . . .

It is still easier to prove that the Massachusetts school sys-
tem is not anti-Christian nor un-Christian. The Bible is the
acknowledged expositor of Christianity. In strictness, Chris-
tianity has no other authoritative expounder. This Bible is
in our Common Schools, by common consent. Twelve years
ago, it was not in all the schools. Contrary to the genius
of our government, if not contrary to the express letter of
the law, it had been used for sectarian purposes,—to prove
one sect to be right, and others to be wrong. Hence, it had
been excluded from the schools of some towns, by an express
vote. But since the law and the reasons on which it is
founded, have been more fully explained and better under-
stood; and since sectarian instruction has, to a great extent,
ceased to be given, the Bible has been restored. I am not
aware of the existence of a single town in the State, in whose
schools it is not now introduced, either by a direct vote of
the school committee, or by such general desire and acquies-
cence, as supersede the necessity of a vote. In all my inter-
course, for twelve years, whether personal or by letter, with
all the school officers in the State, and with tens of thousands
of individuals in it, I have never heard an objection made
to the use of the Bible in school, except in one or two in-
stances; and, in those cases, the objection was put upon the
ground, that daily familiarity with the book, in school,
would tend to impair a reverence for it.

If the Bible, then, is the exponent of Christianity; if the
Bible contains the communications, precepts, and doctrines,
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which make up the religious system, called and known as
Christianity; if the Bible makes known those truths, which,
according to the faith of Christians, are able to make men
wise unto salvation; and if this Bible is in the schools, how
can it be said that Christianity is excluded from the schools;
or how can it be said that the school system, which adopts
and uses the Bible, is an anti-Christian, or an un-Christian
system? If that which is the acknowledged exponent and
basis of Christianity is in the schools, by what tergiversation
in language, or paralogism in logic, can Christianity be said
to be shut out from the schools? If the Old Testament were
in the schools, could a Jew complain, that Judaism was ex-
cluded from them? If the Koran were read regularly and
reverently in the schools, could a Mahomedan say that
Mahomedanism was excluded? Or, if the Mormon Bible were
in the schools, could it be said that Mormonism was ex-

: " eluded from them?

Is it not, indeed, too plain, to require the formality of a
syllogism, that if any man's creed is to be found in the
Bible, and the Bible is in the schools, then that man’s creed
is in the schools? This seems even plainer than the proposi-
tion, that two and two make four;—that is, we can conceive
of a creature so low down in the scale of intelligence, that
he could not see what sum would be produced by adding
two and two together, who still could not fail to see, that,
if a certain system, called Christianity, were contained in,
and inseparable from, a certain book called the Bible, then
wherever the Bible might go, there the system of Chris-
tianity must be. . . .

.And further; our law explicity and solemnly enjoins it
upon all teachers, without any exception, "to exert their

t endeavors, to_impress on the minds of children and

bes
«.ﬂﬂmm\aam to their care and instruction, the prind-

ples of piety, justice, and a sacred regard to truth, love to

humaa-seciety, and the basis upon which a republican con-
stitution js founded.” Are not these_virtues and graces part

.and parcel  of Christianity? In other words, can there be
Christianity without them? WHhile these virtues and these
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duties towards God and man, are inculcated in our schools,
any one who says that the schools ar€ anti-Christian or un-
Christian, expressly affirms that his own system of Christi-
anity does not embrace any one of this radiant catalogue;
that it rejects them all; that it embraces their opposites!

And further still; our system makes it the express duty of
all the “resident ministers of the Gospel” to bring all the
“children within the moral and Christian inculcations above
enumerated; so that he who avers that our system is an anti-
Christian or an un-Christian one, avers that it is both anti-
Christian and un-Christian for a “minister oF THE GOSPEL to
promote, or labor to diffuse, the moral attributes and ex-
cellences, which the statute so earnestly enjoins.

So far, the argument has been of an affirmative character.
Its scope and purpose show, or, at least, tend to show, by
direct proof, that the school system of Massachusetts is not
an anti-Christian, nor an un-Christian system. But there is
still another mode of proof. The truth of a proposition may
be established, by showing the falsity or absurdity of all
conflicting propositions. So far as this method can be ap-
plied to moral questions, its aid may safely be invoked here.

What are the other courses, which the State of Massachu-
setts might adopt or sanction, in relation to the education of
its youth? They are these four:—

1. It might establish schools, but expressly exclude all re-
ligious instruction from them,—making them merely schools
for secular instruction.

2. It might adopt a course, directly the reverse of this. It
might define and prescribe a system of religion for the
schools, and appoint the teachers and officers, whose duty it
should be to carry out that system.

3. It might establish schools by law, and empower each
religious sect, whenever and wherever it could get a major-
ity, to determine what religious faith should be taught in
them. And,

4. It might expressly disclaim and refuse all interference
with the education of the young, and abandon the whole
work to the hazards of private enterprise, or to parental will,
ability, or caprice.

1. A system of schools from whieh all religious instruction
should be excluded, might properly be called un-Christian,

I
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or, rather, non-Christian, in the same sense in which it
could be called non-Jewish, or non-Mahomedan; that is, as
having no connection with either. I do not suppose a man
can be found in Massachusetts, who would declare such a
system to be his first choice.

2. Were the State to establish schools, and prescribe a
system of religion to be taught in them, and appoint the
teachers and officers to superintend it, could there be
any better definition or exemplification of an Ecclesiastical
Establishment? . . . B

For any human government, then, to attempt to Coerce
and predetermine the religious opinions of children, by law,
and contrary to the will of their parents, is unspeakably
more criminal than the usurpation of such control over the
opinions of men. The latter is treason against truth; but
the former is sacrilege. As the worst of all crimes against
chastity are those which debauch the infant victim before
she knows what chastity is; so the worst of all crimes against
religious truth, are those which forcibly close up the ave-
nues, and bar the doors, that lead to the forum of reason
and conscience. The spirit of ecclesiastical domination, in
modern times, finding that the principles of men are too
strong for it, is attempting the seduction of children. Fear-
ing the opinions that may be developed by mature reflec-
tion, it anticipates and forestalls those opinions; and seeks to
imprint, upon the ignorance and receptiveness of childhood,
the convictions which it could never fasten upon the minds
of men in their maturity. . ..

3. As a third method, the government might establish
schools by law, and empower each religious sect, whenever
and wherever it could get a majority, to determine what
religious faith should be taught in them.

Under such a system, each sect would demand that its own
faith should be inculcated in all the schools;—and this, on
the clear and simple ground that such faith is the only true
one. Each differing faith, believed in by all the other sects,
must, of course, be excluded from the schools;—and this, on
the equally clear and simple ground, that there can be but
one true faith; and which that is, has already been deter-
mined, and is no longer an open question. Under such a
system, it will not suffice to have the Bible in the schools, to
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speak for itself. Each sect will rise up and virtually say, “Al-
though the Bible from Genesis to Reyelation is in the
mnro.o_m. yet its true meaning and doctrines are not there;
Christianity is not there, unless our commentary; our creed,
or our catechism, is there also. A revelation from God is not
sufficient. Our commentary, or our teacher, must go with it,
to n..wﬂw& what the revelation means. . . . Your schools may
be like the noble Bereans, searching the Scriptures daily,
_u.:n unless the result of those searchings have our counter-
sign and endorsement, those schools are un-Christian and
anti-Christian.”

Now, it is almost too obvious to be mentioned, that
m—wnw a claim as the above, reduces society at once to this
m;on.:Bw" If one religious sect is authorized to advance it,
for itself, then all other sects are equally authorized to do
the same thing, for themselves. The right being equal among
all the sects, and each sect being equally certain and equally
determined; what shall be done? Will not each sect, acting
under religious impulses,—which are the strongest mSvEmn,m
mwmﬁ ever animate the breast of man,—will not each sect do
its utmost to establish its supremacy in all the schools? Will
not the heats and animosities engendered in families, and
among neighbors, burst forth with a mmgcm:m fire, in the
primary, or district school meetings; and when the inflam-
mable materials of all the district meetings are gathered to-

‘gether in the town meeting, what can quell or quench the

manm.. till the zealots, themselves, are consumed in the con-
mwm._.ufo: they have kindled? Why would not all those
machinations and oppressions be resorted to, in order to ob-
tain n.wn ascendancy, if religious proselytism should be legal-
ized in the schools, which would be resorted to, as I have
nam.mm?cqmm. in a preceding part of this report, to explain, if
political proselytism were permitted in the schools? . . .
4- One other system,—if it may be so called,—is supposa-
vmﬂ and this exhausts the number of those which stand in
direct conflict with ours. It is this: Government might
nxmnnmm_«, disclaim and refuse all interference with the edu-
cation of the young, abandoning the whole work to the
hazards of private enterprise, or to parental will, ability, or

caprice. . . .
* & »




»

110 THE REPUBLIC AND THE SCHOOL

If, then, a government would recognize and protect the
rights of religious freedom, it must abstain from subjugating
the capacities of its children to any legal standard of relig-
jous faith, with as great fidelity as it abstains from control-
ling the opinions of men. It must meet the unquestionable
fact, that the old spirit of religious domination is adopting
new measures to accomplish its work,—measures, which, if
successful, will be as fatal to the liberties of mankind, as
those which were practised in by-gone days of violence and
terror. These new measures are aimed at children instead
of men. They propose to supersede the necessity of subduing

.free thought, in the mind of the adult, by forestalling the

development of any capacity of free thought, in the mind of
the child. They expect to find it easier to subdue the free
agency of children, by binding them in fetters of bigotry,
than to subdue the free agency of men, by binding them in
fetters of iron. For this purpose, some are attempting to
deprive children of their right to labor, and, of course,
of their daily bread, unless they will attend a government
school, and receive its sectarian instruction. Some are at-
tempting to withhold all means, even of secular education,
from the poor, and thus punish them with ignorance, unless,
with the secular knowledge which they desire, they will
accept theological knowledge which they condemn. Others,
still, are striving to break down all free Public School sys-
tems, where they exist, and to prevent their establishment,
where they do not exist, in the hope, that on the downfall
of these, their system will succeed. The sovereign antidote
against these machinations, is, Free Schools for all, and the
right of every parent to determine the religious education of
his children.

This topic invites far more extended exposition; but this
must suffice. In bidding an official Farewell to a system, with
which I have been so long connected, to which I have de-
voted my means, my strength, my health, twelve years
of time, and, doubtless, twice that number of years from
what might otherwise have been my term of life, I have felt
bound to submit these brief views in its defence. In justice
to my own name and memory; in justice to the Board of
which I was originally 2 member, and from which I have al-
ways sought counsel and guidance; and in justice to thou-
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mmuam of the most wise, upright, and religious-minded men
in memwnrcmmna. who have been my fellow-laborers in ad-
vancing the great cause of Popular Education, under the
auspices of this system, I have felt bound to vindicate it
EVB the aspersions cast upon it, and to show its consonance
with the eternal principles of equity and justice. I have felt
wo—mnm to show, that, so far from its being an irreligious, an
anti-Christian, or an un-Christian system, it is a sysfem
a&:n# wmnominmm religious obligations in their fullest extent;
that it is a system which invokes a religious spirit, and can
never be fitly administered without such a spirit; that it
inculcates the great commands, upon which hang all the |
law and the prophets; that it welcsmes the Bible, and there-
mow.n welcomes all the doctrines which the Bible really con-
tains, and that it listens to these doctrines so reverently,
that, for the time being, it will not suffer any rash mortal
to thrust in his interpolations of their meaning, or overlay
the text with any of the “many inventions” which the heart
of man has sought out. It is a system, however, which leaves
open all other means of instruction,—the pulpits, the Sun-
Qmw. schools, the Bible classes, the catechisms, of all denomi-
nations,—to be employed according to the preferences of
5&2“&:& parents. It is a system which restrains itself from
teaching, that what it does teach is all that needs to be
taught, or that should be taught; but leaves this to be de-
cided by each man for himself, according to the light of
his reason and conscience; and on his responsibility to that
Omnmn Being, who, in holding him to an wnn.wunn for the
things done in the body, will hold him to the strictest ac-
count for the manner in which he has “trained up” his chil-
dren. P
Such, then, in a religious point of view, is the Massachu-
setts system of Common Schools. Reverently, it recognizes
and affirms the sovereign rights of the Creator; sedulously
wﬁ@ mw.nnn&«. it guards the religious rights of the creature;
Sr:m, it seeks to remove all hinderances, and to supply »_m
furtherances to a filial and paternal communion between
man and his Maker. In a social and political sense, it is a
Free school system. It knows no distinction of rich and poor,
of bond and free, or between those who, in the vamwme.
light of this world, are seeking, through different avenues, to
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reach the gate of heaven. Without money and without price,
it throws open its doors, and spreads the table of its bounty,
for all the children of the State. Like the sun, it shines, not
only upon the good, but upon the evil, that they may be-
come good; and, like the rain, its blessings descend, not only
upon the just, but upon the unjust, that their injustice may
depart from them and be known no more.
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