MUSIC AND MIDDLE SCHOOL CHORUS

THE SUCCESSFUL MIDDLE
SCHOOL CHORAL TEACHER

Technical competence, professional understandings, and personal qualities all seem to

play a role in the development of the successful middle school choral teacher,
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_ne day last year, a student
from my methods class
appeared at my office door
looking rather confused and
more than a little upset. Pat

had juSt returned from a practicum
session at one of our local middle
schools. In fact, that day she had
taught her first lesson to a fifty-voice
eighth-grade chorus of boys and girls
in various stages of physical and vocal
development. Despite the fact that we
had discussed what she might
encounter, the actual experience, while
“interesting” and even “exciting,” to
use her terms, was very unnerving. She
asked me, “How will I ever become
good at this when thete is so much
that I have to know and be able to
do?” Of course, I offered the usual
words of comfort and encouragement,
advising her to take one step at a time

and reassuring her that experience -

would answer many of her questions.
But Pat had posed the eternal question
asked by aspiring middle school teach-

s “What are the attributes; both

-
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Bemdes bemg a nne musmran and voca! model the mlddle school choral teacher must motwate sludenls

and help them realize that chorus is a valued activity.

personal and professional, of successful
middle school teachers, and how do [
acquire them?”

- For many years, 1 have been con-
vinced thdt the most important deter-
minant in the success of a middle
SChOOl Choral program lS thC tCaChCr
In fact, I have traveled around the
country leading workshops and clinics

in which I constantly enumerate the
personal and professional qualities
necessary for success in this area. I
have amassed my information on these
qualities from personal research in
adolescent voice development, person-
al experiences as a teacher of voice and
supervisor of middle school choral

_ programs, and professional interaction
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with many middle school choral direc-
tors of varying abilities and experi-
ences.- Yet Pat’s question still gave me
pause.

I was rethinking my gesponse to the
question when my phone rang and
Steven Demorest of the Univeitsity of
Washington asked me to consider con-
tributing an article to this series on
middle school choral programs. It

" became clear that this was an opportu-
nity to focus my thinking on the ques-
‘tion of teacher attributes that are most
critical to middle school choral suc-
cess. For this purpose, Steve and 1
identified and contacted eleven suc-
cessful middle school choral teachers,
five from the state’ of Washington-and

six from Wisconsin. These teachers, .

who were fromi ‘ugban and ‘fural set-
tings, were deemed successful because
of their reputations for musical and
expressive. excellence in choral perfor-
mance and the _a'rge numbers of stu-

dents involved in their choral pro-~

grams relative to the size of their
: schools :

Inmy quc' ionnaxre, 1 askc

_ d _lc school chioral ditector.
More specifically, I asked them fo
think of actiibutes along the lines of

‘pérsonial qualities, professional train-"" -
“ing, and-technical skills. While chis - -
collection of data was by no meansa "

: controlled ‘teseatch endeavor; I trust:

the- responses because they are- repre-
sentative of varied socioeconornic

school settmgs, teaching cxpcnences_

ranging from thrée to twenty years,

and various teacher’ preparation 'pro-.

grams. Additionally, the music perfor-
mance background of the rcspondcnts

-varled w1dely, dlstr1buted aCross vari- .-

ous instruments, piano, and voice.

I anticipated that the three major
areas of personal, professional, and
technical attributes would be noted as
highly influential in the potential for
teacher success in middle school
choral programs, and indeed, this was

the case. Ungder the classification of

personal qualicies, interaction skills
were identified as a necessary -clement
of effective student-teacher relations in
the learning environment. Responses
concerning professional training
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| self mot ivated, merge;"’

teachers to list five- personal or- profes- -
-smnal atmbutes they cons1dered o be'

included knowledge relating to teach-
ing approaches; general information
about school and program administra-
tion, school policy, and classroom
management; background experiences
related to program development and
implementation; and vocal and muisi-
cal training necessary for middle
school program success. Technical
skills identified in the responses
included abilities to effectlvely imple-
ment proféssional training, to choose
and use repertoire appropriate for
young singers, and to interest and
motivaté students:

* The middle school chor: /4 ;

dzrector must be

day-to-day .'c / dng

~ “While the responses received were,
for the most part, anticip'at'ed I was
enlightened and somérimes moved by

explanarions in support of them.

Throughout the remainder of this
article, . T-will refer to these responses
by hlghllghtmg teacher cotmiments and
sometimes augmenting: them with
obscivations and. conclusions drawn
from my own resedrch and teaching

- experiences. The surveyed teachers

have agreed to my listing their
responses and giving their namies, in

-parentheses after 2 quote. The teach-

ers’ full names and school. _afﬁliations
are listed in note 1 at the end of this
article. :

Personal Qualities
As I read through the teachers’
responses, [ was seruck by the similari-

ties among the personal qualities listed
as elements necessary for success. One
teacher characterized middle school
students as “ever changing, develop-
ing, and challenging” (Albert). This
means the teacher must have a strong,
decisive petsonality and be able to set
boundaries for behavior and goals for
learning. In addition, these students,
though they may sometimes com-
plain, appreciate and even seek teach-
ers who are tenacious but patient and
who maintain high musical and
behavioral standards (Albert, Schmidt,
and Krunnfusz). A “passion for what
you ate teaching” and a, full commit-
ment of oneself to the program and
the students were also noted as essen-
tial; the teacher must model the kind

“of commitment and dedication that is

needed from young singers (Clements
and Patterson). One teacher observed,
any. middle school teachers sell
oth counts.

“The students will go in ‘the direction

of your standards. If you have the
knowiledge to lead them, they will rise.
If you let them, they will decline”

(Krunnfusz), Anoth‘er= 'tea'chcﬁ s;aid- N

Having a well—managed Elass-"
room allows learning to take-
place. The kids ... like a teacher
who can balance bcing not too
like clear expectauons and con-

 sistency from the teacher They
need boundaries. and clear expec-
tations of their work, behavior,
and the basis for their grade.

- (Fulmer)

The middle school choral director
must be self-motivated ‘and energetic
and needs to “be motivated to wel-
come day-to-day changes” (Morris-

- sey). There was a'general consensus on |

the need to be caring and understand-
ing of the special psychologlcal physi-
cal, social, and musical needs of the
middle school age-group. Love and
devotion ‘to ¢hildren were highlighred
by one teacher, who contended that
the effective teacher must focus his or
her “energies on the children” (Lar-
son), Another teacher stated, “If the
teacher is fair and friendly to each
learner, respect follows. Students can
sense warmth and caring in a teacher ~

and will respond wholéheartedly if
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they feel that their teacher really cares’

about them and wants to know what
makes them tick” (Albert). To this
statement wa$ added the caveat,
echoed by other participants in the
survey, that friendship exhibited
should be that of an adult to a stu-
dent. These young singers really do
not want an adult who tries to act like
oone of them. Instead, young teenagers
seek to interact with a teacher who
uses a friendly manner to guide and
direct them in musical and social situ-
ations.

Throughout the responses was a
theme of respect:for the students as
essential for gaining their cooperation
and interest. The teacher must have
“little: tolerance for bad behavior and
must think that middle schoolers are
interesting and entertaining”
(Schmidt). Further, to be effective
with this age level, a .teacher needs a
sense of humor. Potentially explosive
emotional situations, .often encoun-
tered when working with early
teenagers, may dissipate. if the teacher
is able to show a sense of humor. At
times, the ability.to liugh at oneself; as
modeled by the teacher, allows an
early teenager to. view: herself.or him-
self in. a less serious way and encour-
ages mote joy in the act of missic mak-
ing.

A number of thc teachers were
strongly .convinced that enthusiasm
and. the ability to motivate students
were. of utmost importance (Brown,
Albert, and Schmidt). Furthermore,
“Students-at this age need to know
that you care and are willing to chal-
lenge them to become the best that
they can be. They need opportunities
to grow musically. Believe me, they
will take great pride in their accom-
plishments when they have worked
hard to “achieve them” (Fulmer)
Another teacher concluded:

My -a_blhty to remain patient
and in good humor while my.
students struggle from plateau to
plateau has been one of the keys
to their trust and respect, Signif-
icant learning is about challenge:
the tougher the challenge; the.
more successful you feel about
meeting it. Middle school kids
love a challenge but must be able
to trust that the adult guiding
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them respects their efforts and
never loses faith in what they
will eventually attain. (Banton) .

Young teenagers seek to
interact with a teacher
who uses a friendly
‘manner to guide and
direct them in musical
and social situations.

My -experiences over the years lead
me to agree fully with the comments of
these teachers. Middle school-aged stu-
dents seek strong leadership as a rudder
to guide them throtigh the sometimes
emotionally and socially stormy seas of
early adolescence. They are attracted to
teachers whom they perceive as emo-
tionally stable, humanely directive, per-
sonally sensitive to: the needs and inter-
ests of others, and highly knowledge-
able about what they teach. These stu-
dents want to be patt of something that
thcy perceive to be successful and
unique, and they will expend great
énergy to achieve such goals.

But they also need an adult leader
who is caring and respectful of them as
individuals, who demands high behav-
ioral and ‘musical standards, and: who
has a’sense of humor that can defuse
emotionally tense situations, should
they arise. In short, they want leader-
ship that is steady, consistent, motivat-
ing, and “understanding of what stu-
dents are going through in their early
teen years (Fulmer). Positive change is
effected by a teacher with “a high level
of confidence, charisma, and good ver-
bal and nonverbal communication
skills.” (Patterson)

Professional Understandings

All of the teacher respondents rec-
ognized the necessity for understand-
ings that are directly related to the
development and operation of a suc-
cessful choral program—specifically,
undcrstandmgs about vocal techniques
appropriate for young singers and
repertoire appropriate to the physical
and vocal development of early adoles-
cence. While I was already pcrsonally
convinced that such knowledge is
essential to program success, my con-
vu:txons were reinforced by the reach-
ers’ responses.

That young smgcrs go through
some difficult physical and emotional
times during early adolescence was
noted often, Understanding that psy-
chological and physical developmcnt
are related closely to the accompany-
ing voice changes is critical. Awarcness
of such psychological factors as self-
esteem, interpersonal relanonshlps,
and peer relationships is essential
before one can begin to teach singing
to these young people. This awareness
helps the teach’er develop effective
teachmg and classroom management
strategies, .

Knowledge of physu:al develop-
ment helps the teacher to be aware of
the physical characteristics of the: early
adolescent voice change for both

males and females. As one teacher stat- -

ed, “A knowledge and con_ipfch_cnsion
of the changing voice arid how to deal
with the changes that occur with this
age group are essential” (Brown). This
teacher also felt that each singer must

be educated about the changes hap-

pening in his or her voice and reas-
sured that these changes are normal.
Another teacher reinférced this idea
and added that “a good knowled'_ge of

- vocallchange that occurs in this age

span .., is very 1mportant for kcepmg
males enrolled in the program”
(Clements), In summary,

The middle school choral
director needs to have a thor-
ough understanding of the dif.
ferent stages and ranges of a
boy’s changing voice, as well asa -
girl’s, That understanding
should also include the ability to
teach the basics of great
singing—pure vowels, diaphrag.




matic breathing, posture, phras- .
ing; and vocal exprestsivcnes's.

(Albert). ;

The above comment was represen-
tative of the views of 4 number of
other respondents, who thought that a
workmg knowledge of adolescent
voice change was essential. This dis-

cussion was taken one step further by

a respondent who observed, “By
demystifying the voice for teenagers,
we can contribute to greater self-confi-
dence” (Banton). Another respondent
asserted that the teacher must be a
good voaal model who can demon—
straté appropriaté singing techniques,
as well as good vocal health (Moms-
sey).

Tcachlng c0n81deratlons, growmg
from an understandmg of the adoles-
cent voice, weré not limited to factors
of singing for most of the resp ndents.
A nymber of rhém cited the’selection
of’ appropnate rcpcrtmrc ai éssential to
program success. An understandm% of
the adolescent’ physlcal and psycholog-
ical development as ‘well as the voice
maturatiorn process, allows the téachei
to select pieces that are appropriate in
vocal range, text, and technical dlfﬂ—
culty (Mornssey) An understandmg
of how to arrange and redrrange music
for these voices can be a critical’ ele:
-mént in progtam success (Krunnfusz,
Browh, and Albert). One teacher was
most emphatic on this pomt

“The suc_cessful J_u,mor high
choral teacher must be willing to
put extra hours into choosing
.quality licerature and matching
it to the ensemble. Never stop
looking for the. perfect piece!

* ‘This means hours and hours of
going through your files, other
teachers™ files, and other schools’
files; searching ]. W, Pepper’s
Ineérnet dacabase for ideas (they
have lists of many states’
required contest and festival
repettoire, among other things)
reading professional magazines,
saving lists of recommended lit-
erature, ans theh actually going
to a music publisher and rum-
maging fhrough theis filesy [and]
going to concerts and conven-
tions to hear what other similar
groups are doing, (Patcetson)

26

I was surprised that the teachers
only tangentially addressed factors of
school poligy-—specifically administra-
tion, curriculum, scheduling, or com-
munity influence—as important to
program success. Certainly they were
aware of how these factors could
inhibit or promete program growth
and development. As I pondered this
seeming omission, I realized that these
teachers were very proactive within
their schools. They were highly cog-
nizant of the necessity for perfor-
mance and parental awarénéss of the
program’s goals and accomplishments.

The students want to be
part of something that
they perceive to be

- successful and unique.

Further, these teachers actively. par-
ticipated. in the culture of . their
schools, serving in a number of
instructional and advisory capacities.
In fact, a number of them had been
coaches for athletic activities, advisers
to various clubs, and chaperones for
various school activities. Each of them
was aware ‘of his or her place in the
total school curriculum and sought
opportunities to influence administra-

tive and curricular decisions by serving

on various committees composed of
administrators, parents, and faculey

‘members. These teachers understood

that in order to affect school policy,

_ one has to be'in a position to affect

decision making,

Technical Competence
When reading the responses of the
teachers in this category of attributes,

I was struck again by their similarities.
Time and again, the same skills were
identified and even the same words

~were used. In addition, many techni-

cal skills that were identified also relat-
ed to professional understandings
about vocal development, music pet-
formance, and classroom manage~
ment.

Most of the teachcrs responses
implied that knowledge: of ecarly ado-
lescent vocal development was essen-
tial to conveying effective singing
techniques and assigning appropriate
vocal parts; One must know the stages
of vocal change and the characteristic
vocal qualities of each stage, the aver-
age‘and tessitura ranges for each stage,
and the charactetistic vocal problems
often experienced: duririg éach' stage.
Indeed, a number of researchers have
dedicated a great deal“of tifme and
effort to the examination of these phe-
nomena and have pubhshed thelr
findings extensively.2 :

Knowlcdgc of the early adolescent
voice can also assist teachers ifi-the
arrangement or rearrangement. of
pieces for their ensembles. One
teacher observed: “There is-still way
too ‘much-music that doesn’t fit-the
voices, especially male parts. The abili-
ty to [write] ‘and rewrite parts [so that
they] still sound musical lets all of the

“students have a legitimate shot at

being successful” (Krunnfusz).

I recently conducted a weeklong
course on adolescent voice develop-
ment at Shenandoah University in
Virginia. Most of the participants were
teéachers who had taught for several
years and were attending the class
because they had a number of ques-
tions. While these teachers were aware
of vocal changes, they were unsure

.about how to classify singers ‘according

to change stages and about how to
assign singers, especially boys, to
choral parts that fit their particular
stage of change. But perhaps their
most: urgent questions related to the
selection of repertoire. Their efforts
had convinced many of theém that the

ranges required by pieces advertised as-

middle school repertoire were often

. ‘inappropriate for their singers. Parts

were often too high or too low, or the
vocal requirements were too difficule
for young singers.
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As we studied the stages of change,
the reasons Why these pleqes were
often inappropriate. became evident.
At the conclusion of the course, we
arranged: pieces according to what we
had discovered and then had middle
school singers perform them, While
we were all aware that this. procedure
was very time consuming, we were
convinced that. the educational and
musical results were worth the effort.
Further, our discussions tevealed thart
each person:felt-much better prepared
to select music that would, meet his or
her ensemble’s vocal, musical, and
educational demands.

Irz addztzon to. qu%ctwe
vocal modelmg, the
teacher must be a fine
musician, possessing a
dzscrzmmatmg ear for
 vocal tone and pitch
accuracy.

The modeling and teachmg tech-
niques that are approprite for_ singers
experiencing vocal change were central
to many of the responses in the tech-
nical skills. category. Concerning mod-
elmg, one teacher concluded:

It is 30 imnportant to promote o
and model good vocal health
and good technique. The stu-
dents must be given the tools to
develop their instruments in the
. healthiest way possible.. By mod-
ehng goad vocal technique, stu-
dents. see that it is of #1 impor-
tance. With the knowledge of
voice building,’ strengthcmng ‘
exercises, as well as' ear training

~exercises help students take care
“of their voices when on their
“own: (Morrissey)
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- According to teachers’ responses,
techniques-for. the development of
pitch accuracy, tonal development,
and adequate working ranges within
each stage were of utmost. importance
for the director to be effective and suc-
cessful. One teacher summarized these
thoughts succinctly: “Especially at the
middle school level, the direcror is pri-
marily a voice teacher and must know
the instrument” (Krunnfusz).

In addition to effective vocal mod-
eling, the teacher must be a fine musi-
cian, possessing a discriminating ear
for vocal tone and PltCh accuracy. As
one teacher put it, “A good-ear is a
must” (Brown). In addition to having
a good ear, a teacher must also be a.
“first-rate musician” (Schmidt). All of

the responses in one way or another - -

touched upon musical skills chat
might come under the heading of

good conductmg skils, bot:h gesturai _
- and musical;

One addmonal Skl” that was evi-
dent in the majority of responses was
piano skills. Stressing the ability to use
the piano effectively, these teachers
asserted that the keyboard assisted
insecure singers with note learning
and pitch accuracy. While I generally
support this concept, I feel that young
singers can become too dependent
upon the piano for pitch support. The

effective teacher must also know when -

to- encourage: a cappella singing as a
means of strengthening student vocal
tone, musicality, and. mdepcndencc
One respondent did point our that a
teacher’s keen ear and knowledge of
the score frees him. or her from the
keyboard and. helps in the identifica-
tion of rehearsal inaccuracies and
musmal 1nterpretat10n In addition,
“students can successfully rehearse

~anything a. cappella if the teacher

knows the score well and has a good
car” (Patterson). Not only will the stu-
dents benefit from the teacher’s ability
to detect error, but their musical inde-
pendenceé will encourage opportunities
to perform without the crutch of key-
board doubling of choral parts.

The last area of major focus by
respondents was rehearsal manage-
ment. “Lessons must be interesting
and have a good pace” (Larson). “Each
rehearsal must be carefully planned to
keep the student on task for the entire

class. period but still be flexible enough
to change as needed” (Brown). A well-
planned lesson results from knowing
the choral score well:

Before I can ask the questions
+ and design the lessons that guide
any choral student to -under-
stand the music they are singing,
I have to have done my own
" homework. What are the thyth-
mic and melodic. patterns? What
s the relationship between the
parts? How does. the harmonic
sttucture-fit with the texe? What
are the meanings of the words
and how does Fhe musical struc-
tute reinforce their content and
emotion? What is the ctiltural or
historical context of the piece? .
Once I know these things, I can
~ design opportunities for students
to dlscover them as well (Pan—
. --ton) .

The.effective teacher
must also know when to

encourage a cappella

singing as a means of

strengthening student

voeal tone, musicality,
and independence.

Another teacher agreed with the
above statement, but used a different
rationale for her comments on careful
planning; '

A teacher ... needs organiza-
tion in rehearsal. A well-planned
rehearsal should include warm-
ups for technique; goals for each

_section of music to be explored;

different, creative ways to
achieve those goals; timing; and
flexibility, if needed. Daily,
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- weeldy, and monthly goals need.
-to be ser. Communication with
parents. and -administration.

needs to be ongoing, {Albert)

Goal setting was very'important to
one teacher, who noted that the
teacher “needs to adjust the expecta-
tions upward as goals are met, so the
ability to know what the next step is
and how to getthere are crucial” (Pat-

terson). 'Certainly, this last comment

gets at the very essence of how careful
preparation forand 1mplementat10n of
creative and interesting musical expe-
riences can contribute so significantly
to the-success of the middle school
choral program. -

Finally,:a number ‘of the teachers
maintained that teaching appropriate
rehearsal and concert behavior is
essential to the success of the program.
It ipstills pride in and respect for what
'one.is doing. Moreover; the téacher is
the model for this behavior. In sum-

mary,

_ Always expect professional
attitudes and behaviors in
rehearsals, in the audience; and’
on the stage. It is important that
the ‘teacher model proféssional-
ism. Cons1der how you dress,

- what posture you model. .. your
Jsmgmg voice, and what. physmal
things you do to produce sound.
Is it whde you want froni your’
smgers> (Pattcrson)

Formulating the Answer

I now felt better able to answer
Pac’s question about the teacher attrib-
utes necessary for success as a middle
school choral director. And yet, while
I could point out the personal quali-
ties, professional training, and techni-
cal skills that contribute to success, I
felt that something still seemed to be
missing.- That something became
apparent to me.as I reviewed the
responses from teachers. Each of them
had acquired insights as a result of
personal and professional growth and
experience,

From the,recesses of my memory, I

recalled what may have been a folk
saying that my father often used when
speakmg of learning and growth:
“When you are green, you grow, and
when you are ripe, you rot.” My

.2.8

reflections upon the teacher responses
not only brought back this saying but
also heightened my understanding of
its deeper meaning: While one is learn-
ing and open to new ideas-and experi-
ences, one can and will grow profes-
sionally. However, if one believes that
he-or she has all of the answers and no
longer secks new understandings and
experiences, a process of professional

Tmc/azng 4pproprz4te |

' vehearsal and concert

- behavior is "es*sem'zal to

t/ye success of the
progm’m

degcneratlon sets in,
" The success of all of these teachiefs -

is based upen their continual personal
and professional growth. They are
seeking to understand and perfect
their ability to interact effectively on a
personal level with their students.

They are constam:ly stnvmg to add to

their profess1onal training ‘so that their
perceptions about teaching and their

3pocent'1al to teach creatively will be

t_éned They seek out opportuni-

" ties to further develop and add to their

technlca] ‘skills s musicians and teach-
ets through interaction with other

- teachers, atrendance at professmnal

confcrenccs, and continued formal

_education. As one teacher put'it, pro-
' fessional attributes are developed,

maintained, and extended if the
teacher does such things as “take

lessons, go to concerts, sing in a com-
munity ot church choir, attend profes-

sional conventions, observe other
teachers and [borrow] their best ideas,

read professional journals, and attend
sharing sessions with other choral
teachers” (Patterson). : :
Pat had cmbarked upon the ﬁrst
stage of her journey toward success
when she asked her perceptive ques-
tion, 1 think she sensed that acquiting
the attributes of a successful middle
school choral teacher was in fact as
mitich a matter of time and living as it
was 4 matter of acquiring and assimi-
latmg personal qualities, professional
training, and technical skills: As my
fachet would havc said, She is green,
and stie will grow.”
Notes
1. The teachers who responded to my
qucstlonnalrc have glven me permtsslon to
print their names and their comments: Ann
Albert of Kromery Middle School, Middle-
ton, Wisconsin; Leanne Banton of Kellogg
Middle School, Shoreline, Washingron;
Kathy Brown of Gillette Middle Schobol,
Gillette, Wisconsin; Ann Clements of Totém
Junior High School; Kent, Washmgton, Sheri
Erickson of Lebta Junior High Schgol,
Woodinville, Washington; Karen Fulmer of
Sumpier-Juniot-High. School; Sumner; Wash-
ington; Daniel Krunnfusz of Hamilton Mid-
dle School," Madison, Wiscorising JaréstLar-
son of West High School;, Madison, Wiscon-
sin; Maty Lynn Mottisséy of Central Middte
School, Waukesha, Wisconsin; Leora Patrer-
son of Cedar Hexghts Jurior High School,

Kent, Washmgton, and Mary Schmide of Sun

Prairie Secondary Schools, Sun Prairie, Wis-
consin, ) _

2. See John M. Cocikscy, “The Develop- -
ment of an Eclectic Theory for the Training
and Cultivation -of the Junior High School
Male Changihg Voice” (four-part article),
Choril Jotrnal 18 (October 1977):5-14;
{November 1977)i 5-17; (Degember 1977):
5-15; {January-1978): 517 John M. Cook-
sey, “The Male Adolescent Changing Voice:
Some New Perspectives,” in.Maria Runfola

(ed.) Proceedings; Research Symposium on the

Male Adoléscent Voicé (Buffalo; NY: State
Universiry of New Yoik at Buffalo, 1984),

Also sec Kenneth Phillips; Teaching Kids
to Sing (Néw York: G, Schlrmcr, 1998);
Anthotiy L. Barresi, Batresi on the Adolescent
Voice, videotape (Madison, WI: University of
Wisconsin-Madison Departinent of Exten-
sion Arts, 1986}; Anchony L.-Barresi and
Diane Bless, “The Relation of Selected Vari-
ables to. the Perception. of Tessitura Pitches in
the Adolescent Changing Voice,” in Maria
Runfola (ed.), Proceedings: Research Sympo-
sium on the Male Adolescent Voice (Buffalo, ©
INY: State University of New York at Buffalo,
1984). 1
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